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Dear Berkeley Unified Colleagues,

Each of you got into this work to support our students' academic achievement, often in your specific

subject area(s) of expertise. However, you as educators are often called upon to address issues that

go far beyond the four walls of your classroom. We recognize that when these moments arise,

students look toward you to provide comfort and help make sense of things that they don't

completely understand.

Today, we are in one of those moments, as we witness the escalating war between the government of

Israel and Hamas. Learning of the death and injury of thousands, including many young children,

and the exploitation of images of violence in the media is deeply disturbing. The concerning rise in

antisemitic and Islamophobic incidents, a global call for protest today, and ongoing uncertainty about

this war inevitably impacts our students and comes into our classrooms. I appreciate the many ways

that you are holding space for students while also supporting each other, during this heartbreaking
time.

After consulting various sources, we have compiled these resources to support you in this important

work. These resources are not exhaustive, but they provide you with support to help students process

their emotions, guide students in age-appropriate conversations about this conflict, and help them

understand what is happening in Israel and Gaza within a broad historical context. I ask that you are

critical of these resources and review them, using your discernment in determining which are

appropriate for your students.

Setting Conditions
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As educators we recognize that classrooms are communities where students need to feel safe, seen, 
felt, and heard. We understand the need for these spaces to be reflective of our diverse students, 
responsive, and humanizing. This enables students to learn, engage in critical thinking and explore 
and be exposed to experiences, ideas, and content.

As with all difficult and/or controversial topics, educators should be sure to:

Attune themselves to the emotional impact these events have on students
Pay close attention to students who are Palestinian or Israeli, Jewish or Muslim, those who 
may have family members in the region, and/or students who may be worried about how this 
crisis could impact them here in the United States.  Check in with them with a concern for their 
wellness.
Never single students out to speak about or explain related topics

Engaging in Critical Conversations in Class… 

Teaching Controversial Issues: A Framework for Reflective Practice: This guide from Judy 
Pace, a teacher educator at the University of San Francisco, provides a research-based 
framework for teaching controversial issues. 
Crucial Points: Talking Politics in Education, Tips for Educators and Everyone Else This 
resource is primarily for best practices in having workplace conversations with peers around 
politically sensitive issues 
Fostering Civil Discourse: How Do We Talk About Issues That Matter?: This guide from 
nonprofit Facing History and Ourselves gives educators ideas for how to prepare students to 
engage in reflective conversations on controversial topics.
Challenging Anti-semitism from a framework of collective liberation: PARCEO and 
Haymarket discussion on challenging antisemitism together with all forms of injustice.
https://www.challengeislamophobia.org: Offers lesson plans and resources to assist educators 
and student rethink Islamophobia
In brief: Misinformation: This infographic from the News Literacy Project provides an 
overview of the pervasive use of misinformation and how people can be more critical readers 
of news and other information.

Middle East…

Teach Mideast.org: An aggregate of resources from background information to classroom 
activities that include multiple perspectives.
Making a Difference in the Midst of the Israeli-Palestinian Conflict | Wide Angle: Lesson Plan: 
This high-school-level lesson plan from PBS explores the history and complexity of the 
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Palestinian-Israeli conflict through videos, websites, and interactive activities that provide 
more insight into the conflict.
How to Talk About the Israel Hamas War  This Ed Week article intends to help students 
understand “historical context, process current events, and use media literacy skills to analyze 
news coverage and social media responses and misinformation about the conflict.”
Processing Attacks in Israel and the Outbreak of War in the Region This post helps students 
process violence, terror, and the loss of life in the wake of attacks in Israel and Israel's 
declaration of war against Hama

Discussing with our students….

How do I talk to my kids about violence in the news? and Explaining the News to Our Kids: 
These two guides from Common Sense Media, a nonprofit that examines the impact of 
technology on children, provide age-appropriate tips on how to talk to kids about what’s 
happening in the news, especially when it involves violence.
How to talk to your children about conflict and war: This guide from UNICEF provides 8 tips 
on how to support and comfort children when war dominates headlines.
Handle With Care: Supporting Young People During Crises: Learning for Justice, a social 
justice and activism program for schools, provides ideas to support “meaningful” discussions 
about emotionally charged topics, with young people and potential follow-up steps and 
responses.

BUSD Teaching Guides
Jewish American Heritage Month TK-8 Teaching Guide, this guide is intended to be used 
throughout the school year. 
Arab American & SWANA Heritage Month TK-8 Teaching Guide, this guide is intended to be 
used throughout the school year.

Books that Nourish Jewish and Palestinian Student Identities:
Not Your All American Girl By Wendy Wan-Long Shang, Madelyn Rosenberg 
Homeland: My Father Dreams of Palestine by Hannah Moushabeck
A Place at the Table By Saadia Faruqi
Baba What does My Name Mean? By Rifk Ebeid
The Language of Angels By Richard Michelson
These Olive Trees By Aya Ghanameh
Passage to Freedom: The Sugihara Story By Ken Mochizuki
Habibi By Naomi Shihab Nye

We will continue to share resources with you as they become available and welcome you to share 
resources with your site teams.
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In Community,

Enikia Ford Morthel
Superintendent 
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A MESSAGE FROM SUPERINTENDENT FORD M0000050

ARAB AMERICAN & SOUTH WEST ASIAN NORTH AFRICAN (SWANA)
HERITAGE MONTH

TOGETHER
TONAYTODAY

TO CREATE

A BETTER

TOMORROW

Dear Berkeley Unified Community,

Last year, BUSD joined several local and regional school districts and our neighbor, UC Berkeley, in

honoring Arab American Heritage Month for the first time. In an effort to uplift a growing part of our

community and move toward inclusivity and evolving concepts of language and community, this year

we are adding SWANA, which is an acronym that stands for South West Asian North African.

National Arab American Heritage Month was recognized in April 2021 by President Biden and was

launched as an initiative by the Arab American Foundation in 2017. Our district joins the country in

recognizing, affirming, and celebrating the many historical and ongoing contributions of the Arab

American and SWANA communities both here in Berkeley and beyond- both this month and every
month.

The TK-8th Grade Teachin Resource Guide is a com ilation of resources that our educators can

incorporate into units and lessons throughout the year. The Family Guide is a set of resources that

famillas cah explore both now and in the ema xe9. ine hipeo sr  e reso

As part of Berkeley Unified School District's values and beliefs, "We take pride in our diversity." We

recognize that the communities that fall under the Arab American and SWANA umbrella are richly

diverse and unique: from country of origin, language, and religion- to history, culture, and lived

experiences. While not all Arab and SWANA countries may be specifically represented in this set of

resources, they were created in the spirit of taking great pride in our diverse community and adapting

to meet the ever changing needs of our students and families.

We know that there are many examples of how students, staff, school sites and school communities in

BUSD are uplifting the achievements and heritage of Arab American and SWANA heritage peoples all

year and especially during the month of April.

This year we want to especially uplift one of the linked resources, the Youth Guide created by Arab

American youth leaders, which centers student voices and experiences around racism, the rich

diversity of the heritages and cultures of Arab Americans & SWANA peoples, as well as the histories

and narratives of immigration and resilience.

مكيلع مالسلا
As-aalaam alaikum.

Peace be upon you.

Enikia Ford Morthel
PUBLIC SCHOOLSUnified
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ARAB AMERICAN & SWANA HERITAGE MONTH
TK-8 TEACHING RESOURCES

Compiled by Joemy Ito-Gates, Ethnic Studies TSA in collaboration with Arab American and SWANA community members

"Arab" is an ethnic category

defined by being from or having
heritage from one of several

Arabic-speaking countries in

Southwest Asia or Northern

African and identifying as Arab.

"SWANA" means South West

Asian/North African.

VIDEO Are Arabs 'White'? AJ+

VIDEO Arab, How You See Me

VIDEO Arab American

Visibility
ARTICLE from Newsela "Who

are Arab Americans?"

اذك اوبختنا

ةيعراطملا لامعلا

NAGI
DAIFALLAH
UNITED FARM WORKERS

CO
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•

·

EXPAND KNOWLEDGE

YOUTH GUIDE & POSTER created by Arab Resource &

Organizing Center youth leaders

OVERVIEW TEXT Arab Americans: History, Culture, and
Contributions

WEBINAR Arab American Heritage Month

WEBINAR Celebrating the Power of Educator

VIDEO the Islamic Golden Age of Science

ARTICLE Arab Science in the Golden Age & Today

VIDEO about the world's oldest university, The University

of Al-Qarawiyyin in Morocco, which was founded by
Fatima al-Fihri

COP
Ciassroom

Posters:

8.5x11

11x17

GET INTERSECTIONAL*

ARTICLE 5 Influential Black Arab Women You Should

Know About

WEBINAR Anti Black Racism in Southwest Asian and

North Africa + Diaspora

ARTICLE Black Iranians, We Are Part of the Tapestry

LIST of 12 Amazing Arab American Women You Need to

Know About

MINI-BIOS of Black SWANA artists

VIDEO Fireworks at Sea: The Power of Yemeni American

Women

OPEN LETTER to Queer Muslim Youth in American

PODCAST The Queer Arabs Podcast
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Student Voices

DOCUMENTARY by student

activist, Faiza Almontaser

VIDEO "Takalam! Oakland

Arab Youth Speaking Up!"

REPORT Arab Youth

Organizing Report: Teaching
Understanding and

Representing Arabs

Throughout History

EXPLORE

VISIT the virtual gallery tours at

the Arab American National

Museum

CO

WATCH videos of Zawaya, Arabic

Arts organization ASWAT

concerts

WATCH videos created by the

Arab Film and Media Institute

BUSD -000052

ARAB AMERICAN & SWANA

HERITAGE PEOPLE TO KNOW

Mona Haydar, hip hop artist and activist

Rotana Tarabzouni, singer and activist

Ester Rada, musician, songwriter, and actor

Hana Ahmed Raza, wildlife conservationist

Linda Sarsour, human rights activist, a former executive

director of the Arab American Association of New York, a co-

chair for the Women's March

Haaz Sleiman openly gay actor

Leila Milki, singer and songwriter
Céline Semaan, sustainable fashion activist and educator

Sara El Hassan, writer and activist

DJ Ahmed, Bay Area DJ

Dr. Farouk El-Baz, space scientist who worked widely with NASA

on the Apollo missions

Huda Zoghbi, ground breaking geneticist
Rashida Tlaib, U.S. representative for Michigan's 13th

congressional district

Dr. Mona Hanna-Attisha, pediatrician who uncovered the Flint

water crisis

Helen Zughaib, artistenZusbalb,  artist E COPY
Felukah, hip hop artist

Edward Said, academic and founder of the field of post-colonial
studies

Maryam Mirzakhani, celebrated mathematician and the first

woman recipient of the "nobel prize" of mathematics

Adah Almutairi, one of Forbes top ten most influential female

Engineers in the world

Kahlil Gibran, writer, poet, third best selling poet of all time

Naomi Shihab Nye, poet and writer

Amir Ashour, founder of IraQueer
Muhammad al-Khwarizmi, mathematician who invented

algorithms

Ala Ebtekar, Berkeley artist

Azadeh Moaveni, writer, journalist, and academic
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BUSD -000053

نالا داعألا نالا ايال ينادوسلا

BUSD Book List &

☆

Arabic and English Story Time

BOOKLIST from BUSD Library Services

LESSONS for many books in our

libraries and on the BUSD booklist

VIDEOS of English and Arabic story
time from the Arab American National

Museum (Scroll down for several videos)

이

CURRICULUM

SLIDE DECK What Does it Mean to be Arab American?

PDF LESSON by BUSD Student on Yemeni culture

LESSONS elementary and middle school lesson plans by
Arab American Museum

LESSONS for elementary and middle school by Teach

Mideast

RESOURCES by Share My Lesson for Arab American

Heritage Month

CURRICULUM KIT by Arab America

POSTERS of Arab American women (free)

LESSONS from Teach MidEast

Teacher's Guide for The Three Lucys

VIDEO Why Is Writing So Important

in Islamic Art?

The
Three
Lucys

ARTICLE How to Support Students During Ramadan

ARTICLE by Louise Derman Sparks

& Merrie Najimy

LOCAL ORGANIZATIONS &

PROGRAMS TO LEARN ABOUT

Arab Resource and Organizing Center

The SSWANA Initiative at UCB

Golden Thread Productions

Middle East Children's Alliance

Center for Middle Eastern Studies at UCB

BANA ALABED

MY
NAME

Bana

BEAUTIFUL BOOKS

Click on the book covers for lessons, videos, and more!

Farah Rocks
Grade

HALAL

HOT DOGS
MAMA IN CONGRESS
Bashida Tlaib's Journey to Washing

Naomi Shihab Nye

Surtle
Oman

NEZ RIAZ

ONE
WISHRASHIDA AND ADAM TLAIB
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A MESSAGE FROM SUPERINTENDENT FORD MORTHEL:

JEWISH AMERICAN HERITAGE MONTH

HUELGA

Dear Berkeley Unified community,

May is a rich month of heritage celebrations which includes the upliftment of Jewish American

Heritage Month. Since 2006, May has been proclaimed as Jewish American Heritage Month.

The Bay Area has an especially proud history of Jewish activism and embodying the Jewish

concept of Tikkun Olam- healing the world to make it a better place for all. It is in this spirit of

Tikkun Olam, that we offer these resources to our community. And it is in this spirit that we honor

all the ways that people are connected to Judaism here in BUSD: through birth, adoption,

marriage/partnership, conversion, through secular or religious ties- we celebrate the diversity of

the Jewish community. Through these resources we also strive to center Jewish community

members w'o are too o 'ten margina ize ':izra i an ' Sep ar 'ic Jews, Jews oco'or, Disabled

Jews, LGBTQ+ Jews, and young Jewish voices.

Among the resources shared, you will find first person stories and biographies of artists

representing some of the many ways that people connect to Judaism and Jewish heritage. Some

members of the Jewish community are recognizable by the clothes (kippa/yarmulke, talit, tichel)

or symbols they wear (star of David) and others you will only know by asking.

In this month of May, it is important to unequivocally state that we as a district stand firmly
united against all forms of hate, which includes anti-semitism. We denounce the rise in anti-

semitic rhetoric against Jewish people and are committed to teaching about the history of

antisemitism and the Holocaust. We also recognize that the Jewish community is more than the

stories of the discrimination against them. This month, we take time to shine a light on

contemporary Jewish creatives and the resilience of the Jewish people.

Shalom,

Enikia Ford Morthel

Superintendent, Berkeley Unified School District Berkeley
PUBLIC SCHOOLS
Exeetiero
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Eric Norberg and the fifth grade class of 2019 at Thousand Oaks Elementary school.
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BUSD-000055

JEWISH AMERICAN HERITAGE MONTH
TK-8 TEACHING RESOURCES

Compiled by the Equity Achievement & Belonging Department with BUSD Jewish community members

EXPAND KNOWLEDGE

PEW RESEARCH on Jewish identity
DEFINITION of antisemitism from the US Holocaust Memorial

Museum

ESSAY Progressive Bay Area Jewish Activism

ARTICLE Two Friends, Two Prophets, Abraham Joshua Heschel and

Martin Luther King Jr.

PODCAST Joyous Justice by April Baskin

WATCH the oral histories of many Berkeley Jewish elders and

Holocaust survivors from the Berkeley Historical Society & Museum

ARTICLE New report highlights Bay Area's dynamic Jewish

population

ARTICLE 'We are not alone!' How a new study validates the feelings

of many Jews of color

CRIPCAMP documentary, edited by a former BUSD parent,

highlighting Berkeley Disability activism and the activism of Judith
Heumann

GET INTERSECTIONAL*

ARTICLE 20 Black Jews You Should Know

ARTICLE I Grew Up Jewish, But That's Not How the World Sees Me

VIDEO LUNAR: Jewish Enough. Asian Enough.

ARTICLE 16-Year-Old Creates 'Tikkun Olam Means Black Lives

Matter' Line For Charity
PODCAST EPISODE Conversation on Race and Jews of Color with

Ilana Kaufman

ARTICLE "Yes, You Can Be Native & Jewish"

ESSAY on Latinx & Jewish identity

ARTICLE "Kimchee on the Seder Plate"

ARTICLE "American Jews are taking a hard look at racism in their

midst"

SPANISH PLAYLIST Mi Granjita by Olamim

TIKKUNOIAM
MEANS

BACK NICMIIR
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CURRICULUM

LESSONS & TEACHING RESOURCES from

Jewish American Heritage Month website

• VISIT The Contemporary Jewish Museum in SF

•

Middle School, LESSONS on teaching about

antisemitism from the US Holocaust Memorial

Museum

Middle School, VIDEO Kids Meet a Holocaust

Survivor

Middle School, TEACHING IDEAS for the

impact of Ruth Bader Ginsburg's legacy on the

Supreme Court

6th grade, LESSON on Jewish holidays

BUSD - 000056

JEWISH CREATIVES
PEOPLE TO KNOW

Chella Man: Deaf and gender queer artist and actor

David Nadel: Founder of Ashkenaz Music & Dance

Community Center
Gabriela Orozco, DC Poet Laureate

Kate Bornstein: Nonbinary playwright, performance

artist, actor, and gender theorist

Lonely Island: Comedy group and Berkeley High

School graduates, Jorma Taccone, Andy Samberg
and Akiva Schaffer

Michael Twitty: Judaic Studies teacher and cookbook

author of The Koshersoul

Miriam Klein Stahl: Artist, activist, BHS art educator,

and illustrator of Rad American Women A-Z

Octopretzel: Berkeley based music group

Susan Felix: Berkeley artist

Tongo Eisen-Martin: 2021 San Francisco Poet

Laureate

Classroom

Posters:

8.5x11

11x17

Jewish American

Reading List from

BUSD Library

EAST BAY AREA

JEWISH ORGANIZATIONS

Camp Be'chol Lashon

Camp Tawonga

Olamim- Latinx Jewish belonging for families
Urban Adamah

Jewish Community Center of the East Bay
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BUSD - 000228

Berkeley Unified School District

MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding ("MOU") is dated this 24th day of May, 2023, by and between Berkeley
Unified School District hereinafter referred to as BUSD and Liberated Ethnic Studies Model Curriculum

Consortium hereinafter referred to as "CONTRACTOR" whose place of business is 1130 North Hazard Avenuc,
Los Angelces CA 90063, for Professional Services.

This Memorandum of Understanding represents the services which "CONTRACTOR" will provide to the "BUSD"
at 2020 Bonar Street, Berkeley, CA during the 2023-2024 school year.

ARTICLE I: DESCRIPTION OF THE CONTRACTING AGENCY - Contractor

The LESMC purpose is to promote the advancement and implementation of well designed Ethnic Studies courses
and programs for the purpose of advancing students' academic achievement, educational equity, community activist
scholarship, and community leadership skills.

We will accomplish our vision by: 1. Building our capacity to collaborate with educators, school districts, and
teacher preparation programs committed to Ethnic Studies, social change and educational equity; 2. Providing the
best learning practices for a standardized Ethnic Studics programs in public education rooted in the fields of African

American Studics, Asian American Studies, Chicanx/Latinx Studies, and American Indian Studies; 3. Honoring
ancestral knowledge, struggles, and friendship built in solidarity with educators, parents, and historically
disenfranchised youth belonging to low-income communities; 4. Equipping Black, Chicanx/Latinx, Asian American,
American Indian/Indigenous and low-income youth with skills to participate in community advancement, social

justice, and transformative change; 5. Acting as a resource for educators to engage in professional development and
implement an accredited version that embeds models of social change with fidelity to the field of Ethnic Studies; 6.

Operationalize the tools, concepts and best teaching practices/curriculum development protocols in order to
effectively implement  a well-designed Ethnic Studies program in public education.

ARTICLE I STATEMENT OR SERVICES TO BE PROVIDEDOPYServices will be provided by ow team of experts to BUSD to facilitate professional learning for staff, review and
develop curriculum/instructional materials, and consult on the alignment and expansion of cthnic studies instruction
from elementary through high school in accordance with the recommendations of BUSD's leadership and Ethnic
Studies Advisory Committee.

ARTICLE III: TERM OF SERVICES

Contractor shall commence work on July 1, 2023. Work to be completed by June 30, 2024.

ARTICLE IV: REQUIREMENTS OF THE BUSD
To support the delivery of quality educational services to students and the school, as part of this MOU, the BUSD
agrees to the following:

Dates and locations of professional development will be determined at the initial planning meetings in July
2023.

ARTICLE V: TECHNICAL DIRECTION

Performance of the work under this MOU shall be subject to the direction of BUSD Principal/Manager: Mathew
Espinosa-Castro, Director of Equity, Achievement and Belonging.

ARTICLE VI: FINGERPRINTING AND TB CLEARANCE

Education Code 45125.1 and 49406 and California Assembly Bill 346 indicate that employees of entities providing
services on a school site must have a tuberculosis clearance and be fingerprinted by the California Department of
Justice and FBI for a criminal record check and found not to have been convicted of a serious or violent felony.

Accordingly, in the event that this MOU may involve contact with BUSD pupils, the Contractor shall comply with
the provisions of Education Code section 45125.1 and California Assembly Bill 346 regarding the submission of
employee fingerprints to the California Department of Justice and the FBI and the completion of criminal
background investigations of its employees. The Contractor shall not permit any employee to have any contact with
BUSD pupils until such time as the Contractor has verified in writing to the governing board of BUSD that the

employee has not been convicted of a felony, as defined in Education Code section 45125.1. The Contractor's

responsibility shall extend to all of its employees, subcontractors, agents, and all employees or agents of
BUSD MOU Page 1 of 5 rev Aug 2021
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Berkeley Unified School District

MEMORANDUM OF UNDERSTANDING

BUSD -000229

subcontractors regardless of whether thosc individuals are paid or unpaid, concurrently employed by BUSD, or

acting as independent Contractors of the Contractor. Verification of  compliance with this section and the Criminal

Background Investigation Certification that may be required with this MOU, shall be provided in writing to BUSD

prior to cach individual's commencement of employment or performing any portion of the Services and prior to

permitting contact with any student.

Contractor expressly agrees that: (1) Contractor and all of Contractor's employees working on the school site must

submit or have submitted fingerprints in a manner authorized by the Department of Justice and FBI, together with

the requisite fee as set forth in Education Code section 45125.1; (2) Contractor shall not permit any employee to

come in contact with pupils until the Department of Justice and FBI have ascertained that the employee has not been

convicted of a serious or violent felony. Contractor is required to fulfill these requirements at its own expense; (3)
Contractor certifies herein that none of its employees who may come in contact with pupils have been convicted of a

serious or violent felony.

Contractor further expressly agrees that the following conditions shall apply to any work performed by the

Contractor and/or Contractor's employces on a school site: (1) Contractor and Contractor's employees shall check

in with the school site office cach day immediately upon arriving at the school site; (2) Contractor and Contractor's

employces shall inform school site office staff of their proposed activitics and locations at the school site; (3) Once

at such location, Contractor and Contractor's employees shall not change locations without informing the school site

office prior to any such change in location; (4) Contractor and Contractor's employees shall not use pupil restroom

facilities; and (5) if Contractor and/or Contractor's employees find themselves alone with a pupil, Contractor and

Contractor's employces shall immediately contact the school site office and request that a member of the school

staff bc immediately assigned to the concerned work location.

This MOU does not involve contact between the Contractor and BUSD pupils.

INITALS OF CoaractOMMITTEE COPY
ARTICLE VII: INSURANCE

a) The Contractor shall procure and maintain at all times it performs any portion of the Services

the following insurance with minimum limits equal to the amount indicated below.
i)

ii)

iii)

Commercial General Liability and Automobile Liability Insurance. Commercial Gencral
Liability Insurance and Automobile Liability Insurance that shall protect the Contractor, the

District, and the State from all claims of bodily injury, property damage, personal injury,
death, advertising injury, and medical payments arising performing any portion of the

Services. (Form CG 0001 and CA 0001) Commercial General Liability insurance shall

include contractual liability, products liability, completed operations and broad form property
damage coverage.

Workers' Compensation and Employers' Liability Insurance. Workers' Compensation

Insurance and Employers' Liability Insurance for all of its employees performing any portion
of the Services. In accordance with provisions of section 3700 of the California Labor Code,

the Contractor shall be required to secure workers' compensation coverage for its employees.

If any class of employec or employces engaged in performing any portion of the Services
under this MOU are not protected under the Workers' Compensation Statute, adequate

insurance coverage for the protection of any employee(s) not otherwise protected must be

obtained before any of those employee(s) commence performing any portion of the Services.
Professional Liability (Errors and Omissions). Professional Liability (Errors and
Omissions) Insurance as appropriate to the Contractor's profession.

Type of Coverage

Commercial General Liability Insurance, including Bodily Injury,
Personal Injury, Property Damage, Contractual Liability, Products Liability,
Completed Operations and Broad Form Property Damage, Advertising
Injury, and Medical Payments

Each Occurrence

Minimum

Requirement

$ 1,000,000

S 2,000,000

BUSD MOU Page 2 of 5 rev Aug 2021
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Berkeley Unified School District

MEMORANDUM OF UNDERSTANDING

General Aggregate

Automobile Liability Insurance - Any Auto

Each Occurrence

General Aggregate

Professional Liability
Workers Compensation
Employer's Liability

BUSD -000230

$ 1,000,000

S 1,000,000

$ 1,000,000

Statutory Limits
S 1,000,000

b) Proof of Carriage of Insurance. The Contractor shall not commence performing any portion of the

Services until all required insurance has been obtained and certificates indicating the required coverage's
have been delivered in duplicate to the District and approved by the District. Certificates and insurance

policics shall include the following:

i) A clause stating: "This policy shall not be canceled or reduced in required limits of liability or

amounts of insurance until notice has been mailed to the District, stating date of cancellation

or reduction. Date of cancellation or reduction shall not be less than thirty (30) days after date

of mailing notice."
ii

iii)

iv)

Language stating in particular those insured, extent of insurance, location and operation to

which insurance applies, expiration date, to whom cancellation and reduction notice will be

sent, and length of notice period.

An endorsement stating that the District and the State and their agents, representatives,
employees, trustees, officers, consultants, and volunteers are named additional insureds under

all policies except Workers' Compensation Insurance, Professional Liability, and Employers
Liability Insurance. An endorsement shall also state that Contractor's insurance policies shall

be primary to any insurance or self-insurance maintained by District.

All policies shall be written on an occurrence form.

c) Acceptability of Insurers. Insurance is to be placed with insurers with a current A.M. Best's rating of no

less haa A: V1.  urles cthernvise aceptable  o the DisriceTEE COP
ARTICLE VIII: DEFENSE AND INDEMNIFICATION

Contractor agrees to defend, indemnify and hold harmless BUSD, its Board, trustees, officers, agents, employees and

volunteers from all claims, including active and passive claims, losses, costs, attorney fees and expenses arising out

of any liability or claim of liability for personal injury, bodily injury to persons or death, contractual liability and
damage to property sustained or claimed to have been sustained arising out of activities of the Contractor or its sub-

Contractors, and any other person, firm or corporation furnishing or supplying services, materials or supplies in
conjunction with the services of the Contractor, whether authorized by this MOU or not. Contractor further agrees to

waive all rights of subrogation against BUSD. The provisions of this article do not apply to any damage or losses
caused solely by the negligence or willful misconduct of BUSD or any of its agents or employees.

ARTICLE IX: COMPENSATION FOR SERVICES

a) The BUSD agrees to pay Contractor a total of $111,120 for the services described above. Complete the

chart below to provide justification for the total contract cost. List of the description of services, the

number of staff providing services, hourly rates, and costs of materials to be provided.

Contract Cost Justification for MOU

#staff/
Hourly/Daily

presenters Description of services to be provided Rate or cost Qty Total

4
Sept 2023 PD: Introduction to Ethnic Studies (2 days; 7 hours

per day, in person)
S 16.440 2 S 32,880

4 Fall 2023 PD: Ethnic Studies Pedagogies (1 day; 4 hours;

virtual)
S 7.680 1 S 7,680

1
Monthly Curriculum Consultation Teacher Group Facilitation (1

☐ hour, 10 sessions from September 2023-June 2024; virtual)
$ 480 10 $4,800

4 4-6 Week Unit Curriculum Writing for BUSD (40 hours per

unit; 6 units)

$150

(hourly)
240 $36,000

Secondary Ethnic Studies Articulation Meeting Facilitation (4

meetings; 2 hours per meeting; virtual)
2

BUSD MOU Page 3 of S
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BUSD-000231

2
Ethnic Studies Elective Course Development (10 meetings; 2

hours per meeting; virtual)
$1.920 10 $19,200

Ethnic Studies Required 9th Grade Course Review & Feedback
1 $960 3 $2,880

Sessions (3 meetings; 2 hours per meeting; virtual)
Description of materials provided by Contractor Cost Qty Total
(i.c., binders, workbooks, CDs/DVDs, etc.)

developed

Curriculum/Instructional Materials: 6 units developed; elective course

Curriculum Review and Professional Learning Materials

If needed, provide additional detail justification below.

Included in service costs

Total: S 111,120

Sec proposal from contractor for additional details and qualifications of service providers.

b) The BUSD agrees to pay the Contractor the contracted amount in monthly payments. Each payment will
be based on an invoice submitted by the Contractor on the last day of cach month. The Invoice is to be

gencrated by the Contractor on appropriate letterhead or form and shall include: Description of services

rendered during the invoice period; date and hours of services, hourly rates of staff or the specific services

provided during the month and a total. Invoices are to be sent to Berkeley Unified School District
Attention Accounts Payable, 2020 Bonar Street, Suite 217B, Berkeley, CA 94702.

c) The Contractor shall maintain accurate records of costs incurred in performance of this MOU and shall

make such records available to the BUSD upon request.

ARTICLE X: TERMINATION

a) For Cause: BUSD may terminate this MOU upon giving of written notice of intention to terminate

for cause. Cause shall include: TEE COРY

b)

i. material violation of this MOU by the Contractor: or

ii. any act by Contractor exposing BUSD to liability to others for personal injury or property damage;
or

iii. Contractor is adjudged a bankrupt, Contractor makes a general assignment for the benefit of

creditors or a receiver is appointed on account of Contractor's insolvency, BUSD may secure the

required services from another Contractor. If the expense, fees, and/or costs to BUSD exceeds the

cost of providing the service pursuant to this MOU, the Contractor shall immediately pay the

excess expense, fees, and/or costs to BUSD upon the receipt of BUSD's notice of these expenses,

fees, and/or costs. The foregoing provisions are in addition to and not a limitation of any other

rights or remedies available to BUSD.

Without Cause by BUSD: BUSD may, at any time, with or without reason, terminate this MOU and

compensate Contractor only for services satisfactorily rendered to the date of termination. Written notice

by BUSD shall be sufficient to stop further performance of services by Contractor. Notice shall be deemed

given when received by the Contractor or no later than three days after the day of mailing, whichever is

sooner.

c) Upon Termination: Contractor shall provide BUSD with all documents produced maintained or collected

by Contractor pursuant to this MOU, whether or not such documents are final or draft documents.

ARTICLE XI: PRIOR AGREEMENTS

This MOU represents the sole agreement between BUSD and the Contractor with respect to the scope of services

described herein. Any prior understanding or agreements, written or oral, between BUSD and the Contractor are

superseded by this MOU. This MOU may be amended or modified only by a written instrument executed by both

parties.

ARTICLE XII: SEVERABILITY

The invalidity or unenforceability of any one or more of the provisions of this MOU shall in no way affect the

validity or enforceability of any of the other provisions hereof, and any provision that is prohibited by or under the

laws of any jurisdiction shall be ineffective in such jurisdiction only to the extent of such prohibition and shall not

invalidate or in anywise affect the other provisions hereof.

BUSD MOU Page 4 of 5 rev Aug 2021
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Berkeley Unified School District

MEMORANDUM OF UNDERSTANDING

ARTICLE XIII: ALTERNATIVE DISPUTE RESOLUTION

In the event of dispute about any invoice or the quality of work of the "CONTRACTOR", the "BUSD" and

"CONTRACTOR" agree to mediate such a dispute before a mutually agreed-upon mediator or a dispute resolution
service.

ARTICLE XIV: COMPLIANCE WITH LAWS
Contractor shall observe and comply with all rules and regulations of the governing board of BUSD and all federal,
state, and local laws, ordinances and regulations. Contractor shall give all notices required by any law, ordinance,
rule and regulation bearing on conduct of the Work as indicated or specified. If Contractor observes that any of the

Work required by this MOU is at variance with any such laws, ordinance, rules or regulations, Contractor shall
notify BUSD, in writing, and, at the sole option of BUSD, any necessary changes to the scope of the Work shall be

made and this MOU shall be appropriately amended in writing, or this MOU shall be terminated effective upon
Contractor's receipt of a written termination notice from BUSD. If Contractor performs any work that is in violation

of any laws, ordinances, rules or regulations, without first notifying BUSD of the violation, Contractor shall bear all

costs arising therefrom.

ARTICLE XV: COPYRIGHT

Any written product produced as a result of this MOU shall be a work for hire and shall be the property of BUSD.

ARTICLE XVI: AMBIGUITY

The parities to this agreement, and cach of them, hereby represent that the language contained herein is to be
construed as jointly proposed and jointly accepted, and in the event of any subsequent determination of ambiguity,
all parties shall be treated as equally responsible for such ambiguity

ARTICLE XVII: ASSIGNMENT COPYWithout the prior written consent of BUSD, this MOU is not assignable by the Contractor, either in whole or in part.

ARTICLE XVIII: GOVERNING LAW

The validity of this MOU and any of its terms or provisions as well as the rights and duties of the parties hereunder

shall be governed by the laws of the state of California. Venue for all litigation relative to the formation, interpretation,

and performance of this MOU shall be in Alameda County, California.

CONTRACTOR

Contractor/ Agency Name:

Address:

Liberated Ethnic Studies Model Curriculum Consortium

Contractor's Contact Person:_Dr. Tricia M Gallagher-Geurtsen

Title:

Telephone:

Signature: 1

_ Project Leader

E-mail:

BERKELEY UNIFIED SCHOOL DISTRIСТ

By Asst. Superintendent of Business Services:

Sinlie u

Date: May 24, 2023

Datn 8/7/23

BUSD MOU
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REAL ETHNIC STUDIED

BUSD - 000282

LIBERATED
ETHNIC STUDIES
MODEL CURRICULUM CONSORTIUM

Proposal for Berkeley USD August 2025 page 1

To: Joemy Ito-Gates, Ethnic Studies Teacher on Special Assignment, Berkeley Unified

School District

From: Dr. Tricia Gallagher-Geurtsen, Liberated Ethnic Studies Model Curriculum Consortium

(LESMCC)

Title: Ethnic Studies Curriculum Development for 6th Grade

Timing: 2025-2026

Commitment:

Module Timing Hours Cost

Curriculum Consulting
Check-ins

TBD (1 hour x 2 meetings x 1

faculty) (virtual)

$960

4 Week Unit Curriculum

Writing

TBD (40 hours per unit x 1

unit)
$6,000

Revision process TBD (5 hours x 2 faculty) $3000

TOTAL $9960
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BUSD RESPONSE TO COMMITTEE ON WORKFORCE AND EDUCATION REQUEST

FOR INFORMATION NOVEMBER 24, 2025

school year and required students graduating in the 2029-2030 school year and

thereafter to complete a one-semester ethnic studies course as a condition of

graduation [Ed. Code, $ 51225.3,51226.7].

While the field historically centered the experiences of African Americans, Asian
Americans and Pacific Islanders, Chicanx/Latinx communities, and Native Americans,

the Model Curriculum also recognized the importance of community-responsive

courses, under which districts may devote special attention to ethnic groups

significantly present in their own communities.

Accordingly, BUSD's present-day ethnic studies programming is not a recent

innovation, but as the continuation of a longstanding regional and local educational

commitment. The ethnic studies course in ninth grade, developed by Berkeley High

School teachers since the 1990s, is presented through the followingscope and

sequence which is aligned with theCalifornia Department of Education (CDE) Ethnic

Studies Model Curriculum while also reflecting Berkeley's local community and

student populations.

Specifically, some lessons referring or relating to Jews, Judaism, Israel, Palestine,
Zionism, or antisemitism in 9th grade ethnic studies include the following:

HOLISE COMMITIFE.CОРУLessons on Jewish Immigration and Labor Contributions (attached hereto as Exhibit

Q2 OO), Assimilation in the Jewish Community (attached hereto as Exhibit Q2 PP),

Historically Black Colleges and Jewish Refugees (attached hereto as Exhibit Q2 QQ),

Culture and Cultural Appropriation (attached hereto as Exhibit Q2 RR), Immigration

Historical Timelines (attached hereto as Exhibit Q2 SS) and Nativism and Xenophobia
(attached hereto as Exhibit Q2 TT).

During the 2023-2024 school year, pursuant to the Memorandum of Understanding

between the BUSD and the Liberated Ethnic Liberated Ethnic Studies Model

Curriculum Consortium (LESMCC), approved on June 3, 2023 and previously

produced as Bates No. 228, BUSD teachers, with LESMCC's support, developed a

ninth grade Arab American Studies Unit (attached hereto as Exhibit Q2 UU), along

with a ninth grade unit on Racial Solidarity and Ethnic Studies units and lessons for

third, fourth, fifth and eighth grade.

3
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Arab American

Studies Unit

9th GRADE
OVERVIEW
ITЕECOPY
RESOURCES &

LESSONS
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This unit introduces students to the complexity of the Arab

American experience, specifically identity, representation,
and tackling Islamophobia. The lesson will describe how

the social and political context children/youth experience

informs identity formation and perspectives of self and

communities. In this unit, we will explore the importance of

representation and the impact that U.S. immiaration policy

can have on the identity development of Arab American

students. Students will also share ideas, resources, and

experiences that highlight the experiences of Arab

American students in our classrooms.
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Who are Arab Americans?

What are the historical and contemporary

challenges faced by Arab Americans?
What are the contributions Arab America

itonn Areb AmerOPY
have made in the!со

How do we challenge Islamophobia and
Anti-Arab Racism?
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Ancestor Acknowledgement
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HOUS Cultural Energize COPY
Critical Concepts

Cultural Production Community Collaboration

Conclusive Dialogue
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Throughout the unit strategies that meet the needs of all students including multilingual learners
should be utilized.

10 Flexible Strategies

for Teaching Content & Concepts

K-12

St
ra
te
gi
es

 f
or

La
ng
ua
ge

 L
ea
rn
er
s

HOUSE COMMITTEE COPY

Click for

downloadable/

of f'exible

strategies for

K-12.

REAL ETHNIC STUDIES

ERM
CC

Tricia Gallagher-Geurtsen
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Lesson Slides

Lesson 1 Arab American Identity

Lesson Plans

Arab American Identity

BUSD - 001734

Lesson 2 Who Are We And How Are We Who Are We?

Counted?

Lesson 3 Arab  American Experience MIТ
mm gra on s amop ob a

Arab Ame ican Experience:

mm gra on an s amop o a

ExpetentY
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The Arab American Experience
Time: This unit could take up to three weeks.

First Lesson: Identity

Grade Level: 9-12

BUSD -001735

Purpose (What will students learn from this lesson?):

This unit introduces students to the complexity of the Arab American experience, specifically

identity, representation, and tackling Islamophobia. The lesson will describe how the social and

political context children/youth experience informs identity formation and perspectives of self

and communities. In this lesson, we will explore the importance of representation and the

impact that it can have on the identity development of Arab Americans and other students.

Students will also share ideas, resources, and experiences that highlight the experiences of Arab

HOUSE COMMITTEE COPY
Stories

Systems

We understand and value our people's stories of resilience, survival, and resistance, as

well as those of the Arab American diaspora in the U.S.

We understand that our roots and indigeneity were established prior to colonization and

that they are a source of knowledge, connection, and healing.

We understand and embrace our people's historical contributions, intellectual

knowledge, and cultural wealth.

We understand that while studying forms of oppression and invisibility, it is also critical

to engage ourselves in developing critical consciousness, reclaiming hope, and healing.

Unit Guiding Questions:

What influences our identities?

How do historical, economic, political, and social events/moments (i.e. immigration,

racism, colonialism, war, natural disasters) influence our identities?

How do identities develop/change over time?

How does representation in the media, press, and politics influence identity?

Essential Skills:

Critical reading, speaking, and writing
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Individual and collaborative teamwork

Analysis and interpretation of key terms, text, and video

Cultural Wealth (Yosso, p. 78):

• Aspirational- the ability to maintain hopes and dreams for the future, even in the

face of real and perceived barriers.

Familial - refers to the cultural knowledges nurtured among familia (kin) that

carry a sense of community history, memory, and cultural intuition.

Resistant - refers to those knowledges and skills fostered through oppositional
behavior that challenges inequality.

Ethnic Studies Principles Alignment:

Cultivate empathy, community actualization, cultural perpetuity, self-worth,
self-determination, and the holistic well-being of all participants, especially Native

peoples and people of color.

Celebrate and honor Native peoples of the land and communities of color by providing a

space to share their stories of struggle and resistance, along with their cultural wealth.

Center and place a high value on pre-colonial, ancestral, indigenous, diasporic, familial,

and marginalized knowledge.

Challenge imperialist/colonial hegemonic beliefs and practices on the ideological,

institutional, interpersonal, and internalized levels.
Conceptualize, imagine, and build new possibilities for post-imperial life that promoteCOMMTTEE.COeAcollective narratives for transtormative resistance, critical hope, and radical healing.

Standards Alignment:

CA HSS Content Standards: 11.3.4; 11.11.1; 11.11.7

CA HSS Analysis Skills (9-12): Chronological and Spatial Thinking 1; Historical

Interpretation 3 CA CCSS for

ELA/Literacy: RH.11-12.1, 2, 3

Materials:

Slides

Handouts (embedded in template)

Film clips (embedded in template)

Access to computer

Internet Access

Poster paper

Markers

Screen

Modifications, Accommodations, and Resources for Multilingual Students :
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Additional background information and websites are embedded into the lesson

template and slides.

The teacher should use appropriate ELL activities, such as aloud, think-pair-shares, and

anticipation guides, to scaffold complex terms. Some of  those activities are embedded

in this lesson.

Translanguaging activities are a valuable tool in supporting ELL students. They include

using bilingual dictionaries for complex concepts, prewriting assessments of vocabulary

terms, and encouraging students to negotiate the target language using their home

language with other bilingual students. Finally, an explicit set of language objectives
should be developed to guide teaching.

Critical Vocabulary for all three lessons

CRITICAL

VOCABULARY

Identity

HOUS

Race

Islamophobia

Definition and Rationale for choosing this word, phrase, or concept

Every part of an identity has a culture (a way of life) linked to it (Hasmig

Minassian). Identity is also an expression of self. It can be how someone

celebrates the groups they belong to, such as showing their culture

ethnicity, nationality, and race.

Race is socially constructed according to skin color and physical features

and in accordance with contemporary social and historical experiences.

In this country, RACE assigns power, privilege, and status to those who

are white.

Islamophobia is an extreme fear of and hostility toward Islam and

Muslims. It often leads to hate speech and hate crimes, social and

political discrimination, can be used to rationalize policies such as mass
surveillance, incarceration, and disenfranchisement, and can influence

domestic and foreign policy.

(https://bridge.georgetown.edu/about-us/what-is-islamophobia/)

Lesson 1: Arab American Identity
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Description:

STEP

Step 1

DESCRIPTION

Land Acknowledgement (Starts on Slide 9)

Choose or develop your land acknowledgment or use the

land acknowledgment of the District. Berkeley's land

acknowledgment is as follows:

Berkeley schools are on unceded Huichin Lisjan Ohlone and

Muwekma Ohlone land. We honor the original stewards of

these lands and their ongoing efforts to rematriate land back

to Indigenous peoples. We encourage visitors to this website

to support the work of Sogorea Te' Land Trust.

The teacher may wish to connect the struggle for land with

the struggle of colonized people worldwide.

TIME

3 minutes

Step 2

Slide 11

Ancestor Acknowledgement

Jack George Shaheen Jr.

Born: September 21, 1935, Pittsburgh, PA

Died: July 9, 2017, Medical University of South Carolina,

Charleston, SC.

A Lebanese American professor, author, and professional

consultant for films such as Syriana and Three Kings,

Shaheen, with the help of his wife Bernice Shaheen, collected

and analyzed materials that depicted Arabs and Muslims as

the "godless cultural other." The Jack G. Shaheen Archive now

contains nearly 3,000 motion pictures (from

late-19th-century silent films to contemporary Hollywood

productions) and television programs (including comedies,
dramas, cartoons, and commercials) on DVDs and VHS tapes.

5 minutes

COPY

Step 3

Slide 11

Cultural Energizer 5 minutes

The teacher may post the question on slides or write it on

chart paper. Students should silently reflect on a possible

answer and then jot down their answer on the Cultural

Energizer. This is a brainstorming activity: no wrong or correct

answers.
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Step 4

Slide 12

After a few minutes of brainstorming, you might ask students

to share their responses with an elbow partner and identify

commonalities and differences. After a few more minutes, ask

for a few volunteers to share their responses with the entire

class.

Ask students to place their hands on the part of their bodies

that aligns to where they feel exclusion: head, heart, or gut.

They may wish to explain why.

Explain to students that this lesson will focus on the Arab

American experience with exclusion, erasure, and invisibility
and how these concepts might impact identity.

The teacher should ask a student to read the slide. The

teacher might then ask another student to explain the idea

of representation.

Ask students their opinions about what is said on the slide.

• Is this true? Does the lack of representation hurt?

Are more people prominent in history books, while

USothers are not?

Are Arab students misrepresented?

• Have students discuss how representation helps end

invisibility, erasure, and exclusion.

The teacher should then explain the purpose of the lesson.

10-15 mins

COPY

C2: Critical Concepts

Description: Discussion, notetaking, and film clip analysis

SLIDE/STЕР

Step 1/
Slides 13-15

DESCRIPTION

Introduction to the critical concepts section of the

lesson.

TIME

15-20 min

Arab American Youth Speak: The teacher should read the

first quote when all the quotes, the teacher, may repeat

the following exercise:
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Slide 15

Step 2

Slide 16/17

Step 3

Ask students to place their hands on the part of their

bodies that aligns to where they feel exclusion: head,

heart, or gut. They may wish to explain why.

The teacher should ask a student volunteer to read the

quote on the slide and ask students to reflect on the

question posed on the slide silently. The teacher can ask

students not to think about the quote but to feel it. The

teacher should point to the head for "think" and place

their hands on their stomach and heart for "feel". The

teacher should ask students to hold onto those feelings

as they complete their notetakers.

Disseminate the notetaker to students for this section.

Have students write their responses on the notetaker.

After the notetaker has been completed:

Hold a class discussion on the following question:

Identify when and how these students felt

included/excluded in school and/or society?

Were the students on this slide mainly included or

excluded? Provide evidence from the quotes or

anecdotal evidence from your or a friend's

experience.

The teacher should ask the students to read the

definition of identity:

Identity Every part of your identity--every part of who you

are--has a culture (a way of life) linked to it (Hasmig

Minassian).

Identity is also an expression of self. It can be how

someone celebrates the groups they belong to, such as

showing their culture, ethnicity, nationality, and race.

The teacher should ask students to share their responses

aloud to the entire class:

What are common expressions of identity?

Can identity be influenced by how others see you?

The teacher should be prepared to expand the

conversation, building on the students' comments.

COPY
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Teachers should direct the conversation toward "how

identity is influence by others." The teacher might want to

provide personal anecdotes, including how ancestral

knowledge empowers the imposition of stereotypes or

how racialization influences identity.

BUSD - 001741

Slide 18/

Step 4

Slide 19/

Step 5

The teacher should ask the students about the article

silently first. If your students need extra support

understanding the language, please read the article

aloud as students listen. Clarify terms or concepts before

moving on to the following activities:

Disseminate poem: Guidelines by Lisa Suhair Majaj

Place students into small groups and to complete

the Think, Pair and Share

Ask for student volunteers to share their

responses with the entire class.

Our identities are bound to our/other histories...

The teacher should ask for a student to read the message

on the slide: "Human beings make their own history but

not under conditions of their own choosing. Our identities

(ie, our stories) are historical-political constructs. But this

does not make the "effective history" that constitutes our

being something we use and put away. We live, as human

beings, in and as the story/identity that we are." by

Tseney Serequeberhan

Ask students to choose an elbow partner to share a

common response to a quote. The teacher might ask to

make connections to the Arab American experience.

One example might be how Muslim Americans are often

absent in K-12 education. They can share what they have

learned, layer in how their own identities/challenges are

similar and different, and have an opportunity to

empathize with their peers.

The teacher can explain to the students that they will

have an opportunity to discuss and show historical events

profoundly influence the experience of Arabs in this

country.

COPY
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Slide 20/

Step 6

Oakland comedian, Dauood Naimyar on growing up and

his identity.

The teacher should show the video, discuss, and direct

students to share what they learned and write it in their

notes.

Have students complete and share their video analysis

and then the entire class.

Engage the students in discussion on the following

question: Can current events influence identity

development?

BUSD - 001742

10-20 mins

Slide 21/

Step 7

How does discrimination influence identity? 4 mins

The teacher should point out that the data on this slide

is based on a recent study on "Anti-Palestinian Racism".

In the previous two conversations, we discussed some

factors influencing identity. Ask students to share ther

question: Based on the data on this slide, can

discrimination influence how one feels about themselves

and their identity?

COPY

C3: Community Collaboration

and/or Critical Cultural Production

Description: Arab American representation in the media, sport and modeling.

STEP

Slide 22 & 23

Step 1

DESCRIPTION

The teacher should lead a classroom dialogue on

the following questions. For the first question,
begin in dyads. Ask students to find a new

partner for question 2.

TIME

CONFIDENTIAL/ FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



HOU

When is the last time you saw an Arab American

on television, a movie, or a major film? Who was

it?

The teacher should list the characters.

■ When others characterize Arab Americans how

are they portrayed?

Teachers should also list these characters. Teachers could

extend this lesson to lead a longer discussion about how

Arab Americans are depicted on television (snake

charmers, terrorists, etc). Ask students to reflect on how

Arab women are sexualized (belly dancers, oppressed).
Ask students to discuss how these images might impact

identity development.

The whole class should respond to the following

question:

Is the representation of Arab Americans in

positions of notoriety significant to their identity

formation?

SECOMMIEIn the next set of slides, the teacher should explain that
the class will be introduced to notable and famous Arab

Americans and answer the question: Is the

representation of Arab Americans in positions of

notoriety important to their identity formation?

Slide 24 Let's look at a few important Arab Americans

Slide 25

Ramin Malek (academy award winner. Have a student

read Malek's quote. Ask students to share their opinions

on the emotions and meaning of the quote delivered the

night Malek won the Academy award

The teacher might want to play a bit of the clip from

Rami Malek (Egypt)
https://en.vogue.me/culture/rami-malek-speaking-in-ara

bic-is-the-best-thing-youll-hear-today/

Ramy Youssef is also of Egyptian heritage and is a Muslim

award-winning actor. Teacher may want to play the

interview or clip: Tired of Apologizing

BUSD -001743

COPY

2-3 mins

2 minutes
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Slide 26

Step 4

Slide 27

Step 5

HOU

Gigi and Bella Hadid are two of the most famous

supermodels in the world. Their mother was a model and

married their Palestinian father. Mohamed Hadid taught

his daughters to be proud of their Palestinian heritage.

The teacher should ask: Do you know any of these Arab

Americans of Yemeni descent?

Adam Saleh, musician and YouTuber

Assaf Cohen, actor

Yemen Blues, Musician

The teacher should then ask: Did you know they were

Arab American?

Arab Americans have also been active in sports; for

example, pictured in this slide is Tahanie Boushi who is

the first Palestinian-American player to get drafted and

stick with the team that drafted him. He is one of a

handful of players with Palestinian roots to ever play in

the league.

For Muslims,"  Tahanie said, and for Palestinians  ih
particular. His playing in the NFL is an equalizer. It bridges

a lot of gaps for what others see in us and for

Palestinian-American boys to see what's possible."

BUSD -001744

2 minutes

5 minutes

COPY

There is a powerful video about the Fordham football

team, an all-Muslim team from Michigan. Fordson: food,

fasting, and football

Slide 28 & 29

Step 6

The teacher should introduce Nadia Elbgal, a Former

Berkeley High Student who is the 2022 Oakland Youth

Poet Laureate.

10 minutes

Play the video.

Turn and Talk

How does Nadia's poem reflect her identity?

What words, expressions, or ideas about identity

resonated with you most?

What words or expressions were the most

powerful?

CONFIDENTIAL/ FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Slide 30

For more examples of famous Arab Americans, direct

students to

https://www.arabamericanstories.org/arab-americans/pr

ominent-figures/

What influences your identity?

The teacher should ask to think about the factors to

that influence their identity and to choose one of the

following to share with students.

Song - written or performed (or both)

Poem, spoken word (written or performed)

Speech

Familial Story

Children's Book

C4: Conclusive Dialogue/Critical Circular Exchange

BUSD -001745

1-3 hours

Community Circle

and Gallery Walk
The tea nenshqule ak  saudents to thare thekr dina creative prolec
by describing why they selected oneone the above and to talk

how the item influenced their identity,

The teacher should create an exhibition and complete a gallery walk

of student work.

CONFIDENTIAL /FOIA TREATMENT REQUESTED/ FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



SAVE

BUSD 00174B

HOUSE ArabAmerT nEE COPY
Studies Unit

ARAB-AMERICAN

STUDIES
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SAVE

ARAB-AMERICAN

ISTUDIES

Arab Americans are Ethnic Studies

Lesson Purpose

This unit introduces students to the complexity of the Arab American

experience s ecificall identit re resentation and tacklin Islamo hobia.

HOUSE COMMITTEE COPy
experience informs identity formation and perspectives of self and

communities. In this lesson, we will explore the importance of representation

and the impact that U.S. immigration policy can have on the identity

development of Arab American students. Students will also share ideas,
resources, and experiences that highlight the experiences of Arab American

students in our classrooms.



SAVE

ARAB-AMERICAN

ISTUDIES

Arab Americans are Ethnic Studies

The 5 S's Enduring Understandings
STORIES - The corrective narratives of my people SYSTEMS - The experiences of my people with systems of

power and oppression.

We understand and place a high value on our

people's stories of resilience, survival, and
resistance as well as those of the Arab

OMMmerican diaspora in the U.S

We understand that our roots and

indigeneity were established prior to

colonization and that they are a source of

knowledge, connection and healing.

We understand and embrace the historical

contributions, intellectual knowledge, and

cultural wealth of our people.

We understand the impact settler colonialism,

im erialism, enocide, and hegemon have on

the  historica  land  contemporary erperiences
on the Arab American diaspora in the U.S.

We understand that while studying forms of

oppression, it is also critical to engage

ourselves in developing critical consciousness,

reclaiming hope, and healing.



LEARNING AND LANGUAGE OBJECTIVES

Learning Objectives:

☐

Students will be able to define who Arabs are and explain when and why they came to

the USA.

Students will understand and be able to discuss how the racialization of Arabs has

influenced their identities and their ability to exert their identities in publie spaces.

stulenswill  bapt to exp in  hpwe/l poph ob  a has in ftuented the  expnehce  of
Arab Muslims. (connect to Gaza)

Student will be able to explain the Muslim Ban: The Impact and Resistancе.

Students will identify factors that have influenced their own identity formation.

Language Objectives:

Students will engage in deep personal reflection, orally share understandings with

peers and write in complete sentences and construct paragraphs using key concepts.

IREATMENT

4



SAVE

ARAB-AMERICAN

ISTUDIES

Arab Americans are Ethnic Studies

Guiding Questions:
What influences our identities?

Essential Skills

What influences our identities?

Hdo his orical.economic, poliical and
social even s/moments COMN

MOTHING ABOUT US. WITHOUT US IS TOR

Critically reading, speaking and writing

Ind dual and Collaborative Team Work

WIaTColl 
racism, colonialism, war, natural

disasters) influence our identities?

How do identities develop/change over

time?

How does representation in the media,
press, and politics influence identity?

Analysis, interpretation and Application

of key terms, text and videos.



Community Cultural Wealth (Yosso, 2005)

Aspirational - the ability to maintain hopes and dreams for the

future, even in the face of real and perceived barriers.

Familial referst ural owledgosurrmong
familia (kin) that carry a sense of community history, memory,

and cultural intuition.

Resistant - refers to those knowledges and skills fostered

through oppositional behavior that challenges inequality.



Ethnic Studies Guiding Principles Alignment

1.

2.

Cultivate empathy, community actualization, cultural perpetuity, self-worth,

self-determination, and the holistic well-being of all participants, especially
Native peoples and people of color.

Celebrate and honor Native peoples of the land and communities of color by

pdinga spacelto share their stories of struggle and resistance, aloSONIMY
3. Center and place high value on pre-colonial, ancestral, indigenous, diasporic,

familial, and marginalized knowledge.
4. Challenge imperialist/colonial hegemonic beliefs and practices on the

ideological, institutional, interpersonal, and internalized levels.

5. Conceptualize, imagine, and build new possibilities for post-imperial life that

promotes collective narratives of transformative resistance, critical hope, and

radical healing.

DENTIAL/FOIA TREATMENT REQUEST
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Cultural Ritual/Cultural Energizer
A. Land Acknowledgement
B. Ancestor Acknowledgement
C. When have you ever?

Critical Concepts
A. What Influence Identity?
B. Suheir Hammad, First Reading Since...
C. What Influences Identity?

HOUSECOMMITTEEGOPY
A. Pop Quiz: How Much Do I Know?
B. Lecturette

Conclusive Dialogue
A. Check for Understanding
B. Dialogue
C. Social Identity Wheel

8



HOUSE CONTTEE COPY
Acknowledgement
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Ancestor Acknowledgement

A Lebanese American professor, author, and

professional consultant for films such as

Syriana and Three Kings, Shaheen, with the help
of his wife Bernice Shaheen, collected and

analyzed materials that depicted Arabs and

Muslims as the "godless cultural other. TheCOMMITTELE COTJack G. Shaheen Archive now contains nearly

3,000 motion pictures (from late-19th century

silent films to contemporary Hollywood
productions) and television programs

(including comedies, dramas, cartoons, ann

commercials) on DVDs and VHS tapes.

Jack George Shaheen Jr.
Born: September 21,1935, Pittsburgh, PA

Died: July 9,2017, Medical University of Sou

Carolina, Charleston, SC.

IREATMENT

10



SAVE

ARAB-AMERICAN CULTURAL ENERGIZER
ISTUDIES

you 

HOUSE WheR  haye yay fel COPYincluded or excluded

in school and/or society?

11



"I think representation is

really important. It sucks to

not see ourselves in history

books. We get a few pages

while other communities

WMMget whole sections. Wher

they do show our history, it's

not right. We're

misrepresented."

Neda

There were many

cecaion: wh trt
students wouid drop

pencils and yell
"there's a bomb"

and other occasions

where they would say

"Allahu Akbar" in an

islamophobic way.

As an Arab student I have felt

discriminated against multiple

times. In seventh grade we

learned about Islam. There

were many occasions where

students would drop pencils

and yell "there's a bomb" and

other occasions where they

wou!d sav "Allahu Akbar" in an

islamophobic way. Now as a high

schoci student, there are still

people who yell "Allahu Akbar"

around me. I speak out and many

other students join me. These

other students make me feel

supported on campus, unlike the

educators.

12
TEE ON EDUCATION AND WORKEORCE ONL

Turath Report,  2020



Critical Concepts

Identit Re resentation

HOUSE C&ResistanteTEE

BUSD 0

COPY

SAVEI

ARAB-AMERICAN

ISTUDIES

des femplate Slides CarhwaIALZFOIA TREATMENT REQUESTED/FOR COMMITTEE ON EDUCATION AND WORKFORCE ONL Y



Inclusion & Exclusion - Arab Youth Speak

"I have been defending my people and culture since I started school. I find that I always have to fact check my

teachers, especially my history teachers."

"I have been made fun of for being Arab and Muslim. I have been called a terrorist, a camel rider, and

oppressed."

"Students would drop pencils near us and yell "boom it's a bomb!"  "My history teacher repeatedly asked if he

COMMETdot could call me "Middle East because my name is too hard to pronounce."

"Teachers expect me to comment when they teach about Arabs and Muslims."

"I am always dismissed as the angry Middle Eastern kid who is overly emotional when it comes to discussing
issues that relate to me."

"When the New Zealand shooting happened, my family was scared to go to the masjid. We were worried

racists would target mosques."

CONFIDENTIAL/FOIA TREATMENT REQUESTE

Turath Report 2020 14



Inclusion & Exclusion

"

Identify when these students felt included/excluded in school
and/or society.

roughout my high school educat on there was bareondMITTEE COPY
which we learned Arab history in World Studies, and what we did

learn was incredibly Eurocentric, "I know there's more to us, and

there are so many positive things we added to modern society
around the world."

CONFIDENTIAL/FOIA TREATMENT REQUESTED TEE ON EDUCATION AND WORKFORCE
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HOUSE eerbs.identitCOPY
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Identity

Identity Every part of your identity--every part of who you

are--has a culture (a way of life) linked to it (Hasmig Minassian).

identity is also an expression of self.  Ito be how someone

SECOMMITICYsuch as showing their

culture, ethnicity, nationality, and race.

What are common expressions of identity? Can identity be

influenced by how others see you?

FOIA TREATMENT R

17



Our identities can be influenced by our/other
histories...

Have students silently read:
• Guidelines by Lisa Suhair Majaj

Think, pair, share
HsosMMITT СС

Can current events influence

identity development?

18

Lisa Suhair Majaj



Our identities are bound to our/other histories...

"human beings make their own history but not under

conditions of their own choosing. Our identities (i.e., our
stories are historical-politica

OY
not make  the effective history that constitutes our

being something we use and put away. We live, as human

beings, in and as the story/identity that we are."

19

Tseney Serequeberhan



Oakland comedian, Dauood Naimyar on

growing up and his identity

HOUSE СОM

"IT WASN'T DOPE
TO BE FROM

AFGHANISTAN."
DAUOOD NAIMYAR

CONF VNTIA EAT EQUESTED/FOR COMMIT



Can Anti-Palestinian Racism Inform Identity?

Open with DocHub - PDF Sign a..

ANTI-PALESTINIAN

RACISM RESEARCH

GROUP

Anti-Paiesiinian Racism Survey

Preliminary Report 2024

Release Date: 9:00 am EST April 18, 2024

SE

63.4% of respondents experience silencing.,

exclusion, harassment, physical threat or
harm,or defamation.

elt alone orisolated therOPY
about Palestinian human rights.

87.9% witnessed others experiencing anti

Palestinians racism, directly or online.

55.6% were afraid to speak out

A TREATMENT RE

21



SAVEI ARAB-AMERICAN

ISTUDIES

Community Collaboration

SECoCOPYesen

CONFIDENTIAL / FOIA TREATMENT REQUESTED/ F ITTEE ON EDUCATION AND WORKFORCE ONLY
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Dyad: Arab American Identity

When is the last time you saw an Arab
American on television, a movie or

major film? Who was it?

Whenothers charactevize AТТЕЕ
Americans how are they portrayed?

Is the representation of Arab

Americans in positions of notoriety

important to their identity formation?

EATMENT R

23



Ramy Youssef: Tired o

Apologizing

abc

EMMYS

HOЗE COM MITTEE.CO"Iam the son of immigrants from Egypt, "I think

about what it would have been like to tell little bubba

Rami that one day this might happen to him," ... And I

think his curly-haired little mind would be blown. He

was struggling with his identity, trying to figure
himself out," ... "I'm a first generation American. This

is something I will treasure for the rest of my life,"...

En Voque Article Rami Malek

CONFIDENTIAL/ FOIA TREATMENT

24
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HOUS

SIGNAIURE OF JEARERSIGNATURE DU TITULAIRE

X Instagram

PASSPORT
PASSEPORT

HAD ID

UNITED STATES OF AMERICA
PASSEPORT

MOHAMED ANWAR

UNITED STATES OR AMERICA

09 NOV/NOV 48

PASSPORT AGENG

WASHINGTON D.C.
24

I am proud to be

Palestinian
Everyone should post

where their mother and

fathers were born

today! Remind them

how proud you are of

where you come from!!!

agram removed my

My baba And his
birthplace of Palestine"

Your Story Goes Against Our

Community Guidelines

We removed your story because it goes against our

Community Guidelines on harassment or bullying, We have

these guidelnes because we want our community to feel

respected and sale.

Story removed

COPYOur guid Min

with a photograph of We want to keep Instagram  a  safe place for everyone. We

his American passport, don't allow certain things, including

@instagramexactly
what part of me being

proud of my fathers

birth place of Palestine

is "bullying.

harassment, graphic, or
sexual nudity"?

are we not allowed to be

Palestinian on

Instagram? This, to me,

is bullying

Graphic violence

• Hate speech, harassment and bullying

Nudity and sexual activity

you can't erase history

by silencing people.
Doesn't work like that

Source: HERE

CONFIDENTIAL/ FOIA TREATMENT RE E ON EDUCATI
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Notable Yemeni Americans:
Adam Saleh, musician and youtuber; Assaf Cohen, actor; Yemen Blues, Musicians

HOUSE COMMTEE COY

CONFIDENTIAL/ FOIA TREATMENT REOU ID WORKEORCE
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Racialization of Arab Americans - "Not Quite White

Oday Aboushi
Football offensive guard

82

More images

스

HOUSEOday Aboushi is an American tootbell  offen for the Detroit

Lions of the Natitonal Football League, te played coltege footual for

the University of Virginia and was selected by the New York Jets in

the fifth round of the 2013 NFL Draft. Wikipedia

Born: June 5,  1991 (age 29 years), Brooklyn, New York, NY

Nationality: American

Height: 6'5'

Current team: Detroit Lions (#76/Guard)

Siblings: Salha Aboushi, Tahanie Aboushi, Aymen Aboushi, MORE

Education: Xaverian High School, University of Virginia

Aboushi is the first

Palestinian-American player to

get drafted and stick with the

team that drafted him. He is one

of a handful of players with

Palestinian roots to ever play in

the league.

COMMITTE"For Muslims" Tahanie said, and

for Palestinians in particular. Him

playing in the NFL is an equalizer.

It bridges a lot of gaps for what

others see in us, and for

Palestinian-American boys to see

what's possible."

Source

CONFIDENTIAL/ FOIA TREATMENT REQUEST

Oday Aboushi arrives for the fist day of 2019 Detroit Lions Training Camp pres t Morg
training facility on Wednesday, July len Park, Mich. (Detroit Lions via AP) Detroil Lions, AP

KEORC
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HOUSERePpresentatioE COPY
Representat on Matters
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Nadia Elbgal, Former Berkeley High Student

2022

Oakland Youth

HOUSE COMMITEaPY

Turn and talk: Does Nadia's

poem reflect her identity?
How so?

29



Critical Cultural Production -

What has influenced your identity?

Choose a format to answer the question": What has influenced

your identity?

H Song-written or performed (or both)

Poem, spoken word (writterl of
performed)
Speech

Familial Story

30



Resources

Curriculum:

Karama: Arab and Islamic World Information Project

Teach Palestine Project: Middle East Children's Alliance

Challenge Islamophobia: A Project of Teaching or Change

oTE COPY
Background Material:

Bayoumi, Moustafa. How Does it Feel to Be a Problem? Being Young and Arab in

America. Penguin Random House 2009.

Amaney, J. and N. Naber, eds. Race and Arab Americans Before and After 9/11: From

Invisible Citizens to Visible Subjects. Syracuse 2008.

ONFIDENTIAL/ FOIA TREATMENT REQUES

31
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Credits

Special thanks to all the people who made and released
these awesome resources for free:

HOahoOMMITTEE COPY
ave Ara Amer can tu es

Presentation template by SlidesCarnival

Photographs by Unsplash

KEOR
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Slides

The Arab American Experience
Time: This unit could take up to three weeks.

First Lesson: Who Are Arab Americans? How Are They Counted?

Grade Level: 9-12

BUSD -001778

Purpose (What will students learn from this lesson?):

This unit introduces students to the complexity of the Arab American experience, specifically
identity, representation, and tackling Islamophobia. The lesson will describe how the. In this

lesson, students will explore the Arab American demographic: Who are they? Students will also

discuss the concept of race and racialization as it applies to Arab Americans. Students will learn

about the purpose of the census and how the counting of the Arab American Diaspora impacts

the Arab American community. Students will share ideas, resources, and experiences thatCOМMHТEЕCOPYhighlight the experiences of Arab American students in our classrooms.

Enduring Understandings

Stories

Systems

We understand and value our people's stories of resilience, survival, and resistance, as

well as those of the Arab American diaspora in the U.S.

We understand that while studying forms of oppression, it is also critical to engage

ourselves in developing critical consciousness, reclaiming hope, and healing.

Social Movements

• We understand that change can only occur when marginalized people unite, organize,

and mobilize social movements that fight racism and injustice.

We recognize the importance of agency and taking political stances against oppression

and its impact on BІPOC.

Lesson Guiding Questions:

Who are Arab & Muslim Americans in the US? Which countries do Arab Americans

originate from?

What are the demographic and geographic trends affecting Arab Americans? How are

Arab Americans categorized in census data?

How have Arab Americans confronted the challenges facing their populations in

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



contemporary times, especially regarding the census?

BUSD -001779

Essential Skills:

Critical reading, speaking, and writing

Individual and collaborative teamwork

Analysis and interpretation of key terms, text, and video

Cultural Wealth (Yosso, p. 78):

• Aspirational- the ability to maintain hopes and dreams for the future, even in the

face of real and perceived barriers.

Familial - refers to the cultural knowledges nurtured among familia (kin) that

carry a sense of community history, memory, and cultural intuition.

Resistant - refers to those knowledges and skills fostered through oppositional
behavior that challenges inequality.

Ethnic Studies Principles Alignment:

• Cultivate empathy, community actualization, cultural perpetuity, self-worth,

self-determination, and the holistic well-being of all participants, especially Native

peoples and people of color.

Challenge imperialist/colonial hegemonic beliefs and practices on the ideological

and internalized

Conceptualize, imagine, and build new possibilities for post-imperial life that promote

collective narratives for transformative resistance, critical hope, and radical healing.

Standards Alignment:

CA HSS Content Standards: 11.3.4; 11.11.1; 11.11.7

CA HSS Analysis Skills (9-12): Chronological and Spatial Thinking 1; Historical

Interpretation 3 CA CCSS for

ELA/Literacy: RH.11-12.1, 2, 3

Materials:

Slides

Handouts (embedded in template)
Film clips (embedded in template)

Access to computer

Internet Access

Poster paper

Markers

Screen

CONFIDENTIAL /FOIA TREATMENT REQUESTED/ FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Modifications, Accommodations, and Resources for Multilingual Students :

BUSD -001780

Additional background information and websites are embedded into the lesson

template and slides.

The teacher should use appropriate ELL activities, such as aloud, think-pair-shares, and

anticipation guides, to scaffold complex terms. Some of those activities are embedded

in this lesson.

Translanguaging activities are a valuable tool in supporting ELL students. They include

using bilingual dictionaries for complex concepts, prewriting assessments of vocabulary

terms, and encouraging students to negotiate the target language using their home

language with other bilingual students. Finally, an explicit set of language objectives
should be developed to guide teaching.

Critical Vocabulary for all three lessons

CRITICAL

VOCABULARY

Definition and Rationale for choosing this word, phrase, or concept

HOUSE COMMIТTEE COPY
Identity

Race

Every part of an identity has a culture (a way of life) linked to it (Hasmig

Minassian). Identity is also an expression of self. It can be how someone

celebrates the groups they belong to, such as showing their culture,

ethnicity, nationality, and race.

Race is socially constructed according to skin color and physical features

and in accordance with contemporary social and historical experiences.

In this country, RACE assigns power, privilege, and status to those who

are white.

Islamophobia
Islamophobia is an extreme fear of and hostility toward Islam and

Muslims. It often leads to hate speech and hate crimes, social and

political discrimination, can be used to rationalize policies such as mass

surveillance, incarceration, and disenfranchisement, and can influence

domestic and foreign policy.

(https://bridge.georgetown.edu/about-us/what-is-islamophobia/
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Lesson 2: Who are Arab Americans? How does the Census data

impact the Arab American diaspora?

C1: Cultural Rituals and Energizer

Description: The Arab American Pop Quiz

STEP DESCRIPTION TIME

Slides 1& 2 Land Acknowledgement (Starts on Slide 2) 3 minutes

Step 1 Choose or develop your land acknowledgment or use the land

acknowledgment of the District. Berkeley's land acknowledgment
is as follows:

Berkeley schools are on unceded Huichin Lisjan Ohlone and

Muwekma Ohlone land. We honor the original stewards of these

lands and their ongoing efforts to rematriate land back to

Indi enous, eo les. We encoura e visitonvisitors to this website to

support the work of Sogorea Te' Land Trust.COMMFTEE COPY
The teacher may wish to connect the struggle for land with the

struggle of colonized people worldwide.

Step 2

Slides 3 & 4

Ancestor Acknowledgement- Edward Said 7-10

mins

The teacher may read or have students read the bullets on the

slides:

Edward Said was born in Jerusalem, Palestine, in 1935. He

and his family were forced to flee Jerusalem to Cairo as a

refugee when Israeli forces occupied Jerusalem in 1948

during the Nakba.

He attended Princeton and Harvard and settled in the U.S.,

where he became a professor of comparative literature at

Columbia University, a celebrated intellectual, and the

leading advocate for Palestinian self-determination.

He wrote his first political essay, "The Arab Portrayed," in

response to Israeli Prime Minister Golda Meir's

declaration in 1969 that "There are no Palestinians."

Said wrote that he took on "the slightly preposterous

challenge of disproving her, of beginning to articulate a
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history of loss and dispossession that had to be extricated,

minute by minute, word by word, inch by inch."

"[T]he struggle for equality in Palestine/Israel should be

directed toward a humane goal, that is, co-existence, and

not further suppression and denial," he wrote.

That piece launched a lifetime of writing and activism.

Said championed the rights of the Palestinian people to

determine their future-while insisting that Palestinians

acknowledge the edge and acknowledge the persecution

and genocide suffered by the state of Israel.

The most influential of Said's many books is Orientalism

(1978), which denounces "subtle and persistent

Eurocentric prejudice against Arab-Islamic peoples and

their culture," arguing that these biases have served as a

justification for the West's imperial ambitions in the

Middle East and Asia.

Said's activism exiled him from Israel and Palestine for

most of his life and provoked criticism in this country. He

has been called everything from "the professor of terror"

to a Nazi, and his office at Columbia was set on fire.

But he persevered, publishing regularly in The Nation, the

Arabic newspaper al-Hayat in London, and many other

publications.

His enduring legacy is the courage to say the most difficult

things to the most challenging people in the most difficult

circumstances.

BUSD -001782

Step 3

Slide 11

Cultural Energizer 5 minutes

The teacher should disseminate the handout.

After a few minutes, ask students to exchange their papers with

an elbow partner.

Step 4

Slides 7-12

The teacher should then review the correct answers on the

slides and ask students to check the incorrect answers on their

partners' papers.

10-15

mins

Notes:

Slide 7: Adjusted-Since the census identifies Arabs as white, the

Arab American Institute reconfigures census data by carefully analyzing

other demographic information through surveys, immigration data, and

other data sets. The institute then provides a more accurate count of

the Arab American population and labels this the "AAI Adjusted

population."
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Slide 11: Berkeley is home to one of the largest populations from

Yemen. For more, please read Yemenis in the San Francisco Bay Area.

Final cultural energizer question:

As students brainstorm their answers aloud, the teacher should

jot them down on chart paper.

The teacher should then explain the purpose of the lesson.

Explain to students that this lesson will focus on the Arab

American experience of invisibility and racialization, which is

impacted by the failure to count Arab Americans on the census

accurately. These concepts impact the resources and political

power assigned to their communities.

BUSD -001783

C2: Critical Concepts

Description: Discussion, note-taking, and film clip analysis

STE P

Slides

13 & 14

booCOMMITTEE GOPY
Critical Concepts: Race, Racialization of Arab Americans & the

Census

Begin by reading the definition of race as a social construct:

Race is socially constructed according to skin color and

physical features and in accordance with contemporary social

and historical experiences. In this country, race assigns power,

privilege, and status to white people.

15-20 min

Ask students to choose an elbow partner (by making eye

contact with someone across the room. Ask the team to meet

in the middle and brainstorm examples of how race assigns

power, privilege, and status.

The teacher should clarify misconceptions and check for

accuracу.

Aamer Rahman on Reverse RacismSlide 15 10 mins

The teacher can explain that according to the anti-racist
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Slide 16
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educator, reverse racism is often called out whenever a white

person feels discriminated against because of their race. The

problem with this notion is that it focuses purely on racism as

an interpersonal construct rather than a systemic problem.

Ask students to listen carefully to Aamer Rahman's video and

reflect on the following question: How does this video

comment on how race shapes our identities?

Post-video: Ask students to share their examples. The teacher

should check for accuracy and clarify responses.

The teacher should read the definition of Culture:

Culture and ethnicity have intrinsic meaning to those

of a similar background (ethnicity).

Culture includes traditions, social mores, beliefs,

values and ancestry

Cultural citizenship (Renalda Rosaldo) is "the right to

be and to belong, in a democratic, participatory sense."

We are constantly creating and recreating our culture.

UStultures change and reflect material reality (Palacios,

2025).

Numbered heads together: Place students into small groups

of four. Have student numbers off 1-4. Place the numbers 1-4

in a box. Pose the questions below to each group and ask the

students to engage in dialogue. Draw a number and ask the

students whose number was drawn to write the response on

the chart paper provided. When all groups have completed

their answers, ask each student to report their group's

answers. The teacher should check for accuracy.

Teacher prompt: In Ethnic Studies, the fact that race is socially

and politically constructed is a part of our material reality.

10-20 mins

COPY
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Slide 17

Step 4

1. What are common expressions of culture?

2. What is meant by culture has "intrinsic meaning to

those of a similar background"? Can you provide an

example?

3. Use "cultural citizenship" in a sentencе."

4. It is said that In Ethnic Studies, the fact that race is

socially and politically constructed is a part of our

material reality (how we are seen, how we see

ourselves. Do you agree? Disagree? Defend your

response.

The teacher should be prepared to expand the conversation,

building on the students' comments. Teachers should direct

the conversation toward "how identity is influenced by

others." The teacher might want to provide personal
anecdotes, including how ancestral knowledge empowers the

imposition of stereotypes or how racialization influences

identity.

Critical Concepts: The Difference Between Culture and Race

The teacher should read the three points on the slide or ask

students to popcorn read the statement.

The teacher should then expand on the concepts by stressing

the following points:
We have established that race is a social construct and is

based on skin color. In this case, Ayanna Pressley, the

Congressional Representative for the 7th District of

Massachusetts, and Ilhan Omar, the Congressional

Representative for the 5th Congressional District of Minnesota,

are of the same race but may not share the same culture. They

are both Black women, but Ilhan is of Somali descent. They

have likely had similar experiences with racism due to their

appearance and skin color, but they celebrate unique cultural

differences.

"Our ancestors and forebears, having experienced painful

embarrassments or trauma related to racism, do not want to

pass on those experiences to their offspring now. In contrast,

our parents and grandparents may proudly pass on traditions

and stories about our cultural past and present.

The teacher should return to the Numbered Heads Together

15-30 mins

COPY
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Slide 18

activity and engage students in an active negotiation of the

following questions:

1. Is it correct to state, "Our forebearers do not want to

pass on their experiences with racism to the next

generation"? Why or why not

2. Can you provide examples of cultural traditions that

were passed on to you?

3. Which cultural traditions do you hope to pass on to the

next generations?

Social Construct: Racialized Groups Not Simple to Categorize

The teacher should read, expand upon the concepts, and

clarify the following statement:

In Ethnic Studies, we say ethnicity is in your DNA, and culture is

your way of life, but race is a "social construct" - that means

people made it up in order to give racial groups different rights

and privileges (

When certain groups are targeted because of their race, we
wiehcetain aoups  ore tegedcall them racialized groups.

These groups are composed of people of color.

Slide 19

The teacher should return to the Numbered Heads Together

activity. Ask students to re-number themselves to avoid

having the same number as in the previous discussion. The

teacher should then engage students in an active negotiation

of the following questions:

1. How does "race" impact Arab Americans?

2. What is one example of an Arab American experience

with "raсe"?

3. How might this experience impact the identity

development of one who is Arab American?

Slide 20 The Census & Arab Americans

The teacher should read the text on the slide and clarify any

3 mins

BUSD -001786

COPY

5-7 mins

3 mins
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Slide 21
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misunderstandings or outstanding questions:

The creators of the census survey do not utilize the social

construction of race to delineate racial categories.

Consequently, many individuals of color encounter confusion

when identifying their racial category. For instance,

Latinx/Chicanx individuals do not have a single racial category

to select from. They have three options: American Indian,

White, or Other.

In the next few minutes, we will discuss How Arab Americans

are categorized in the census and why this is important.

Othering

Have a student read the text on the slide:

"...Sometimes I put other, but what is other? Other could be

anything. You feel like you are inferior, you know like the

minority of the minorities. We're not defined...Officially we

are white, but we re not white. Somebody can say I don't have

to hire you because you are white nite and and II have a lot of white

people here. But you're not white!" (Palestinian-born male)

Ask students to listen carefully to Amer Zahr's video and

reflect on the following question: How does this video

comment on how "othering" shapes our identities?

5-7 mins

COPY
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Slide 22

Slides 23

& 24

Race and the U.S. Census

The teacher should read the racial categories written on the

slide. The teacher can explain that the U.S. Office of

Management and Budget (OMB) requires five minimum

categories for race (White, Black or African American,

American Indian or Alaska Native, Asian, and Native Hawaiian

or Other Pacific Islander). The teacher may further explain

that the OMB permits the Census Bureau a sixth

category-Some Other Race. People may report more than

one race.

Students should answer the questions individually, jotting

down their responses on paper without engaging in a

conversation.

BUSD -001788

The teacher should then ask students to look at the person

next to them to engage in a conversation. Person A should

speak as Person B, listen, and take notes. After a few minutes,

sw tch partners.

syftfper  COMMITTEE COPY
Ask students:

Source:

What box would you check?

If you had trouble choosing a box, why did you have

trouble?;

How can this data or information be misleading?;

How can a form like this be harmful?

How can the form be helpful?

https://www.census.gov/quickfacts/fact/note/US/RHI625221#

:~:text=OMB%20requires%20five%20minimum%20categories,

report%20more%20than%20one%20race.

Definitions of Race according to the U.S. Census

The teacher should review and clarify further definitions of

race according to the census written on these slides.

5 mins
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Slide 25 Check out the U.S. Census Website

The teacher should review and clarify the photos and ask

students to engage in a pair research activity on the website,

explicitly preparing to address the following questions:

1. Race and Ethnicity in California

2. Population and People

3. Look at other data compiled on the website

Ask students to partner with another team. In groups of four,

respond to the following questions:

1. What are things that you noticed?

2. Was there any data on Arab Americans?

3. Why is this significant?

Using the numbered heads together activity, ask groups to

chart and share their responses.

30 mins

BUSD -001789

45 mins

HOLiSECOMMITTEE COPYC3: Community Collaboration

and/or Critical Cultural Production

Description: Arab Americans and the Census

STEP DESCRIPTION

Slide 26 U.S. Census 2020

The teacher should read the category for white on the

slide:

The category "White" includes all individuals who identify

with one or more nationalities or ethnic groups

originating in Europe, the Middle East, or North Africa.

These groups include, but are not limited to, German,

Irish, English, Italian, Lebanese, Egyptian, Polish, French,
Iranian, Slavic, Cajun, and Chaldean.

Note: The underlined groups are considered Arab

American and are not white.

TIME

5 mins
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Slide 27 Racial Identity and Arab Americans

Pre-video activity: The teacher should read the following

questions and, after watching the video, prepare to

respond to the following questions:

Why does the U.S. government call Arab

Americans white?

What are the advantages and disadvantages of

being categorized as Arab Americans?

The teacher should play the video.

Ask student volunteers to share their responses with the

whole class. The teacher should clarify responses and

stress essential concepts.

BUSD -001790

5-10 mins.

Slide 28 Why does it matter?

The teacher should read the following information

about the U.S. Census. U.S. Census data determine:

HOUSP

Slide 29

eEE
How to distribute monies and assistance.

How to reapportion voting districts

How much funding should be given to

communities in public or social services (schools,

transportation, hospitals)?

Helps businesses and governments to consider

the needs of the changing demographic when

deciding how to invest.

Helps emergency response teams to consider

localized efforts.

ARAB AMERICANS SHARE HOW THEY FEEL...

The teacher should read or have students read the

following bullets on the slide:

"...I feel that I am a minority. Why should I be

grouped with these people and not have a chance

to obtain a scholarship?" (Libyan-born female)

"If we were recognized as minority it would be

acknowledged that oppression and discrimination

occur. Socially we are not accepted in white

2-3 mins

COPY

2 minutes
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circles". (Chicago-born female)

"Arabs are not part of the white or European

ruling structure. We are politically excluded.

(U.S.-born female).

BUSD -001791

Elbow partner: Share with a 3:00 partner: How does

being identified as "white" or "some other race" hurt

Arab Americans?

Slide 3О Community Collaboration 20 minutes

Ask student pairs to form a group of four for this final

exercise and to consider the following questions as they

listen to the video:

HOU

1. What is your reaction to Lara Kiswani's narrative

about feeling invisible as a Palestinian American?

2. What can we do to ensure Arab Americans and

other communities of color are counted in the

2030 Census?

SEAMMITEEDoes being counted make a difference?

In groups of four, have students consider ways to "build

power" by writing a persuasive five-minute speech

directed at a group of Arab American senior citizens,

parents, or a community group contemplating whether

to write "Arab American" on the census.

The goal of the speech is to convince them to identify as

Arab Americans. The students must include two

arguments from the lesson and one from their research.

C4: Conclusive Dialogue/Critical Circular Exchange

COPY
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Community Circle

and Gallery Walk

The teacher should ask students to share their five-minute speeches

in class. In small groups, students should simulate giving the speech,

including a participant question-and-answer period. The group

presentation should last 15 minutes at maximum.

HOUSE COMMITTEE COPY
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SAVEZ

ARAB-AMERICAN

STUDIES

Lesson Two

How much do l know?
SHowmyNITTEE COPYHow are Arab Americans counted/identified in

the USA?
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HOUSE CONTTEE COPY
Acknowledgement
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Edward Said

Palestinian Cultural Mural - Honoring Dr. Edward Said

Cesar Chavez Student Union, San Francisco State University

انم تفالا كانه نانا

BUSD-001795

Born in Jerusalem, Palestine in 1935. He and his family fled

Jerusalem to Cairo when Israeli forces occupied Jerusalem

in 1948 during the Nakba.

Attended Princeton and Harvard and became a professor
of comparative literature at Columbia University,.

His first political essay, "The Arab Portrayed", a response to

Prime Minister Golda Meir's declaration that “There are no
EDMARD S

1535-2003M Palest níans.EE COPҮ
"[T]he struggle for equality in Palestine/Israel should be

directed toward a humane goal, that is, co-existence, and

not further suppression and denial," he wrote.

That piece launched a lifetime of writing and activism. Said

championed the Palestinian right determine their own

future-while insisting that the world acknowledge the

persecution of Palestinian persecution by the Israeli

government.
TTEE ON EDUCATION AND WORKFORCE ONLYENTNAL/FODIA TREATMENT REQUESTED/FOR
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Edward Said

EDWARD W. SAID

ORIENTALISM
WESTERN CONCEPTIONS OF THE ORIENT

Orientalism (1978) was amongst Said's most influential work.

Denounces "subtle and persistent Eurocentric prejudice against

Arab-Islamic peoples and their culture" arguing that these

biases have served as a justification for the West's imperial

ambitions in the Middle East and Asia.

SE COМ

WITEANEW AFTERWORD EQUESTED/F

Said's activism exiled him from Israel and Palestine for most of

his life and provoked criticism in this country. He has been

called everything from "the professor of terror" to a Nazi, and

nis office at Coiumbia was set on fire.

Said's perseverance led to regular publications in The Nation

magazine, the Arabic newspaper al-Hayat in London, and

several academic outlets.

His enduring legacy is the courage to say the most difficult

things to the most difficult people in the most difficult

circumstancespucATION AND WORKFORCE ONLY
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Cultural Ritual/Cultural Energizer
A. Land Acknowledgement
B. Ancestor Acknowledgement

C. Cultural Energizer: Pop Quiz

Critical Concepts
A. Race as a social construct

B. How does race differ from culture?
B.

HO D The Census and Arab AmeriebCat gorMMITTEE COPY
Community Collaboration/Critical Cultural Production
A. Importance of the Census
B. Lecturette

Conclusive Dialogue

5



Cultural Energizer

HOUSEGOMMITTЕЕ СPop quiz: How much do you know?
COPY

CONFIDENTIAL FOIA TREATMENT REQUESTEО/ TEE ON EDUCATION AND WORKEORCE ONLY



HOUSE COMMI

Census Estimated Arab American

Population: 2,041,484

AAI-Adjusted Population Total:

3,665,789* what does adjusted mean?

States with the biggest Ara

populations:

1. California

2. Michigan
3. New York

4. Texas

5. Florida

Source: Arab American Institute (HERE)
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--
Joemy Ito-Gates

Pronouns: She/Her/Hers
-----------------------
Ethnic Studies Teacher on Special Assignment

Berkeley Unified School District
BUSD Ethnic Studies Website
Funded by BSEP ::: Learn more about BSEP

"Our ultimate objective in learning about anything is to try to create and develop a more just society." ~Yuri Kochiyama

BUSD - 001887
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Mon, Oct 16, 2023 at 11:22 AM PDT (GMT-07:00)From: Joemy Ito-Gates >

Re: Sorry--2 More Qs re Arab American Studies + More

To: Rebecca Villagran >
Cc: Hasmig Minassian >; Xochitl Duenas >

This is super helpful, thank you so much!
Joemy

On Mon, Oct 16, 2023 at 9:50 AM Rebecca Villagran > wrote:

Hi Joemy,

Sorry to get back to you so late. It's been a crazy week.

For BIHS here is some curriculum
In IB 12th Grade Lang/Lit : Poetry of Adrienne Rich ( a Jewish feminist American) Fall Semester.
In the same class spring semester they read Woman at Point Zero by Egyptian feminist writer Nawal El Saadawi
(translated from Arabic) and literary criticism by Palestinian American scholar Amal Amireh.

Our 10th grade world history usually teaches WWII, but I think some teachers don't teach the Holocaust in depth
anymore because it is so traumatic. There is no school wide History or English department, so there really is no way to say
something is part of core curriculum. I think Ethnic Studies is the one course where there is really good collaboration. I
am including Hasmig on this email. Maybe she can let you know where Arab and Jewish voices are heard in that class.

I also think 12th grade Gov classes usually do current events and that might be coming up there.

And I can say that personally I am connecting my curriculum on Settler Colonialism  and Apartheid to what is happening
in Palestine.

Hope that helps!

Best,
Becky Villagran

On Fri, Oct 13, 2023 at 8:49 AM Joemy Ito-Gates > wrote:
Hi again,

Sorry for all of my emails! I've been asked by the Superintendent to find out where curriculum that affirms Jewish
American students lives in the high school course offerings. Do you know of what is currently happening on that front at
BIHS/BHS?

I've gotten that WWII is taught in 10th grade world history, wondering if that happens at all of the small schools if you
know?

And just for my own personal interest and wanting to know, are there any course offerings that affirm our Arab American
students and also our Indigenous students? I am assuming you both include Indigeneity in your classes, I'm wondering
if it shows up anywhere else that you know of?

Thanks for all you do and happy Friday!!!
Joemy

--
Joemy Ito-Gates

Pronouns: She/Her/Hers
-----------------------
Ethnic Studies Teacher on Special Assignment

HOUSE COMMITTEE COPYy that personally I am connecting my c rriculum on ettler y that personally I am connecting my curriculum on Settler Colonialism  and Apartheid to what  and Apartheid to what 
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Tue, Nov 28, 2023 at 11:50 AM PST (GMT-08:00)From: Joemy Ito-Gates >

Re: November 29- International Day of Solidarity with the Palestinian People

To: Christina Harb >

Thank you!!

On Mon, Nov 27, 2023 at 10:34 PM Christina Harb > wrote:
Hey everyone,

I'm going to go ahead and add another event to the calendar of important days in the community that Mike sent. His newsletter
highlights internationally observed days and I want to add this one as it's so relevant.

Wednesday, November 29 is the International Day of Solidarity with the Palestinian People. If you want to, you can choose to
observe this day by teaching about Palestinian culture and/or history, and wearing a kuffiyeh.

These are not sources that have been officially approved by the district. This is just me as a person and educator, offering
resources to you as other people and educators, with the intention of trying to destigmatize Palestine and make it easier for our
community to talk about. You can either choose to do something with this information or not.

Culture
5 things to know about Palestinian culture
MC Abdul- Teen from Gaza, hip hop
history of dabke, dabke tutorial  for beginners
Palestinian embroidery
Arabic and Spanish cognates

Multiracial solidarity
Berkeley Shellmound to Shellmound march
Alcatraz Island Sunrise Ceremony
Jewish protestors shut down city hall
Jewish protestors take over Statue of Liberty
Why BLM supports Palestine

History lessons
UN Video overview
Teachpalestine.org shorter lessons with texts
Teachpalestine.org longer unit

Stories/texts:
Award-winning short film called "I am from Palestine." (very cute, shows Palestinian culture in a positive light)
Read Aloud (all kids love read alouds)- "Sitti's Secrets" (relatable to kids who have family abroad or elders who speak a different
language)
Read Aloud- "Sitti's Olive Trees" (teaches the cultural importance of olive trees)
Poem- Gate A4 (sweet story about human connection)
"Determined to Stay: Palestinian youth fight for their village"

Personal learning for teachers:
"Born in Gaza" film on Netflix
"Farha" film on Netflix
"Israelism" documentary (virtual screenings)
Podcast: "Let's Talk Palestine"

Discussion questions (adapted, Liz Kleinrock, ABAR educator):
- What do you think you know about Israel and Palestine?
-What do you think you know about Gaza?
-What does it mean for a community to be indigenous?
-What indigenous groups what connections to the land we call Israel/Palestine?
-What is colonization? How has colonization affected the region?
-What do you know about the media sources you read and watch?

HOUSE COMMITTEE COPYnd Sunrise Ceremonyd Sunrise Ceremony
stors shut down city hallstors shut down city hall
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-Who/what influences your perspective on the issue of Israel/Palestine?
-What do you notice about the way people communicate about the conflict? Where might you need to expand your lens?
-What barriers do you observe that prevent people from communicating effectively?
-What questions do you have that are still unanswered?
-How are you personally impacted by the violence?

Christina Harb, M.Ed. ( /she/her/ella)
ELD Teacher and Coordinator
Martin Luther King Jr. Middle School

 |  
Language Resources
"All education is political; teaching is never a neutral act." -Paolo Freire

--
Joemy Ito-Gates

Pronouns: She/Her/Hers
-----------------------
Ethnic Studies Teacher on Special Assignment

Berkeley Unified School District
BUSD Ethnic Studies Website
Funded by BSEP ::: Learn more about BSEP
"The children are always ours, every single one of  them, all over the globe." ~James Baldw
"Our ultimate objective in learning about anything is to try to create and develop a more just society." ~Yuri KochiyamaHOUSE COMMITTEE COPYare always ours, every single one of  them, all over the globe.  ~  d inre always ours, every single one of  them, all over the globe." ~James Baldw

objective in learning about anything is to try to create and develop a more just society " ~Yuri Koch yobjective in learning about anything is to try to create and develop a more just society " ~Yuri Koc
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9.5 G23 POV_ Hamas Attacks 10_7_23.docx
12.3 G23 Responsibility of Journalists.docx
5.4 G24 Media Coverage 9_11.docx
5.3.2 G24 Media Consolidation and POV.docx
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Tue, Feb 25, 2025 at 8:38 AM PST (GMT-08:00)From: Joemy Ito-Gates 

Re: Arab-American Lessons

To: Hasmig Minassian 
Cc: Alex Day ; BHS U9 Ethnic Studies 

Appreciate you all and this important conversation. Have a great week and see you all Monday morning.

Thanks for all you do!
Joemy

On Mon, Feb 24, 2025 at 4:49 PM Hasmig Minassian  wrote:
Thanks, Alex, great feedback!  Yes, let's have a more detailed convo on Monday and we can think through the pros and
cons of what's here.  As always, everyone is welcome to adapt/delete/add whatever they want, but I do think the
conversation would be constructive.  Just one correction--it's for sure not three lessons into one. This is way more than
one lesson and one day--I just organized it so it's all in one slide deck and all in one notes catcher but only because
that works better for me.

More next week!
-H

On Mon, Feb 24, 2025 at 3:58 PM Alex Day  wrote:
Hey there y'all, just took a first look over these. I really appreciate all the hard work of condensing three lessons into
one, which obviously brings up some dilemmas about what to keep and what to cut. There's a lot I could see using, but
some I cannot. My main concerns are the video on slide 18, taking out Oct. 7 as a factor for explaining Islamophobia,
and not having the land/ancestor acknowledgments. Though I'm sure we'll talk about it on March 3, here's what I'm
thinking about it so far.

For the video, my first reservation is that the title of the slide is talking about Yemeni's being Jewish as well, but virtually
none of the video mentions Yemen. Beyond that, the representation of the history of the state of Israel is very one-sided
and--in a few instances--inaccurate. Without getting into the weeds, the overall framing of the State of Israel as a
necessary refuge for Jewish people simultaneously erases and excuses the Nakba--which is not mentioned.

Similarly, the claim that Jewish people are indigenous to Israel/Palestine is a key point used to erase Palestinians as a
people--it's the root of the idea that Jewish people are the only real Palestinians. Beyond that, many anti-Zionist Jewish
people who study the Torah/Old Testament dispute the claim that the Torah says Jewish people are indigenous to the
area. Indeed, some of the passages excerpted here (Genesis 12:7 and Genesis 17:7-8) show that God is said to give
Abraham (and by extension, Jewish people) the land belonging to the Cannanites.

Also, in my opinion, Islamophobia after Oct. 7 is important to keep in, especially after the big fight last year to prevent
the erasure of the genocide in Gaza.

As for the ancestor and land acknowledgments, I'm personally interested in them as Sean Arce was saying how they
are central protocols in what Liberated views as Ethnic Studies. Though I understand that cutting them allows for more
of the core content to stay, I think that dilemma just underscores this ongoing tension I feel as part of this department
between what is actually Ethnic Studies, what we have time to teach, and the fact that we say we do a full semester of
Ethnic Studies. I'm happy to say more about this later, as I can't quite find the words in an email without rambling on
more than I care to.

Looking forward to talking more about this.

In cooperation

Alex

Alex Day
Pronouns: He/Him
There are many support resources available to you and your family at this time. Please see this link for lots of helpful
information! Hay muchos recursos disponibles para ti y tu familia. Haz click en la liga de abajo para localizarlos!
https://padlet.com/bhsresources/86w7q3aeop5p
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Tue, Feb 25, 2025 at 10:29 AM PST (GMT-08:00)From: Molly Salyk 

Author Visit

To: Rachel Budge ; Joemy Ito-Gates 

Hi Rachel,

We have a small Teach Palestine group at Emerson and I was wondering if you could help me schedule a visit with the
author Homeland-My father Dreams of Palestine. Her name is Hannah Moushabeck and I heard she is local and has gone
to schools before. I cc'd Joemy on this since she is the one who mentioned to me that it was a possibility.
How did you set up the other author visits this year?
I was thinking we would just do it for the 4 classes in the Teach Palestine Workshop group, so Ms Medina, Ms Lewis, Ms
Morgan and my class.
Any help would be appreciated.
--
Molly Salyk
Emerson Elementary
Berkeley Unified School District
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Fri, Jan 30, 2026 at 3:06 PM PST (GMT-08:00)From: Chloe Smith 

Middle East country books - weeding?

To: Jessica Lee  Marissa Arterberry 

Hi Jessica,

I was pulling books to support the 6th-graders' Judaism research unit, and one of our Israel books set off a few alerts when I
looked at it. Then I looked further and realized that it's part of a whole series that we own: Modern Middle East Nations and
Their Strategic Place in the World. Here are some things that stood out to me:

These books were published in 2004. A lot has happened in the last 22 years, especially in this region.
They advertise on the cover of each book: "Editorial Consultants: The Foreign Policy Research Institute." I question
the bias that consultation brought with it, especially in terms of downplaying the impact of historical/present colonial
relationships.
My questions were exacerbated when I read the series introduction (appearing at the front of each book) by Dr.
Harvey Sicherman, head of the FPRI in the 1990s. It was full of orientalist generalizations ("...it is fair to say that most
Middle Eastern countries remain a mystery, their cultures and religions barely known, their peoples and politics
confusing and strange...").

I want to weed the whole series--but I'm concerned about 1) the cost of replacing 20 books (the majority of our collection on
the countries of the middle east) in this budget cycle and 2) the potential flack of discarding ANY books on this region, given
the heightened sensitivity in our community at the moment.

What are your thoughts?

Chloe
--
Chloe Smith
Teacher Librarian
Willard Middle School
pronouns: she/her/hers

Currently Reading

Book Cover

Goodreads Logo Get your own email signature
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Thu, Mar 14, 2024 at 9:46 AM PDT (GMT-07:00)From: Shannon Puckett 

Fwd: Important curriculum request to the district

To: Shannon Puckett 
Bcc: 

Hi all

I have attached a Google form with a letter to Chris Albreck, requesting district-approved middle school-level curriculum
addressing the humanitarian crisis in Gaza.

The district has already created curriculum for the high school level. This curriculum has been approved and vetted by the
district and it is very good (I have seen it). The next step (we were told) was to adapt that curriculum for the middle school
level. Unfortunately, this has not yet happened, and due to the current climate in this town, I am worried that it won't ever
happen.

My son's class at BHS just finished the units. Please see below for the letter that was sent home prior to teaching them.

This is not a petition, it is simply asking for curriculum that we can use so we can be united in the way that we address this
topic in our classrooms. This support from the district would give teachers the confidence they need to shepherd our
students through this polarizing topic that is dividing our community.

Please consider reading the letter and adding your name to it.
You can also specify that, although you agree that teachers should have access to curriculum, you would rather not have
your name included added to the letter.

Thanks so much
Best
Shannon

Request for curriculum

ps- I would be happy to discuss this further with anyone who is interested!

From BHS:

As an Ethnic Studies department, we have opted-in to present the three BUSD vetted lessons on the recent
heartbreaking conflict and tragedy in Palestine and Israel. We hope to educate our students on this urgent current event
with data and facts. We also hope to aid students in combating hate against fellow community members far and wide on
the sole basis of their identity. We stand united against Islamophobia, anti-Arab racism, and antisemitism. This
curriculum was co-created with a variety of educators and many throughout the BUSD communities have examined it.
Additionally, we have maintained multiple perspectives throughout to ensure all experiences are acknowledged in our
classroom.

We take our responsibility as Ethnic Studies teachers very seriously and understand the deep trust that it takes to send
your kids to school and have them learn about issues near and dear to your heart.  Families of every identity do this
each day--whether it's related to anti-Black racism, the indigenous experience,  Immigrant rights, or the challenges in
the LGBTQ+ communities.  The conflict in Israel and Palestine has been treated with the same degree of sensitivity,
humanity, and research, and is in line with Berkeley High's Mission to educate and inspire all students in a safe,
respectful and supportive environment.
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