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Final Project - Exploration

Let's take a look at an example to see which project you would like to do

LETTER TO THE EDITOR

1 gew 5 | gle_’r’rer written tolan editor of'a pubﬁl/icd’r,ion 1O raise
the Editt(())r an issue of concern

e \What do you notice about the example?

e \What questions would be best answered through
writing a letter to an editor? What publication would

you write 107?
\ ‘d



Letter
to the
Editor

Example

Letter to the editor: Time to take action on
climate change

Posted: November 4, 2023

Editor:

Last summer was the hottest on record. Ever. And the one before that was the hottest,
and the one before that. We've been seeing hurricanes out of hurricane season, some
of the most severe wildfires ever displacing millions of people. My grandparents in
Detroit saw their city’s streets flooded in August. Climate change is real, and we can’t
run. Our ice caps are melting and it seems like 1.5 degrees of warming are inevitable.

But it's not.
ncou issues-ike this, tha ig a i
;;Eact e so @ S g t pIr mess than actu E ‘

But it doesn’t have to be that way. From small actions, like buying your clothes second

hand or eating a meatless meal once a week, to big actions, like buying an electric car
or choosing a more efficient heating system, we can make a change. If the people of
Edmonds learn about the tax reductions on electric cars, how much carbon is emitted
from meat production, the benefits of composting, they will make changes.

We all have a choice. To keep closing our eyes, and pretending like nothing is
happening, or to take action. You can choose to stand with my future and the future of
$0 many other kids. While it may feel impossible, and like a newspaper in Washington
won'’t have any effect, it will.

Thank you,

Danielle D’Couto, Maplewood K-8 student

Edmonds CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Final Project - Exploration

Let's take a look at an example to see which project you would like to do

Poem

, [# drhythmi¢ drrangement of Words, Used to exphess
experiences, ideas or emotions

Dreams

e \What do you notice about the example?

e \What questions would be best answered through
writing a poem?

=N
\ CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCA
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Poem
Example

When day comes we ask ourselves,

where can we find light in this never-ending shade?

The loss we carry,

a sea we must wade

We've braved the belly of the beast

We've learned that quiet isn't always peace }
And the norms and notions \
of what justis |
Isn’t always just-ice

And yet the dawn is ours \

Somehow we've weathered and witnessed

a nation that isn’t broken

but simply unfinished

We the successors of a country and a time

Where a skinny Black girl

descended from slaves and raised by a single mother
can dream of becoming president

only to find herself reciting for one

And yes we are far from polished

far fmﬁgmmmmmE/mmmmmum ORKF




Final Project - Exploration

Let's take a look at an example to see which project you would like to do

NEWS ARTICLE

3.':{/ o al Wr'i’rin_g_forr,hcl’r» that provides con{:ise;ahd 4
factual information tfo the reader

e What do you notice about the example?

e \What questions would be best answered
through writing a poem?

G .
-
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History | Holidays

A Juneteenth Celebration
June 17, 2024
Updated June 17,2024

Brian S. McGrath and Constance Gibbs

News
Article

13
FESTIVE DAY People take part in a Juneteenth celebration in New York City in 2020.
STEPHEN FERRY—VIEWPRESS/CORBIS/GETTY IMAGES

This story was originally published on June 15, 2021. It was updated on June
17, 2024.

g i o amteborkads comg6a pinewenth cebeteation’

B2V, 332 TEME for Kids | A Jusewoenth Celebeation

On June 19, people across the United States celebrate Juneteenth. The

holiday commemorates the end of slavery in the U.S,, in 1865.

Juneteenth is short for “"June 19th” It was on that day, in June 1865, that

250,000 people in Galveston, Texas, found out they had been freed from
CRAFIRGNTIAL / FOIA TREATMENT REQUESTED/ FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Final Project - You Decide!

e Which question will you choose to answer?
e Which format will you choose to answer the question?

- Dreams ; ws <:“;/;~AR
Letter to T— NE T'QLE

the EditQ]'_ e st <

- Thist commwt (ly y
i ANt 7e08 7
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ANCESTOR ACKNOWLEDGEMENT

“Power is the ability to define phenomena and make
it act in a desired manner.”

Huey Pe Ly Newton, co-founder of the Black Panther Party
(BPP) with Bobby Seale in"1966, was a significant figure in
the fight for African American justice and self-defense. Born
in Louisiana and raised in Oakland, California, Newton
taught himself to read and later earned advanced degrees
from the University of California at Santa Cruz. He was

instrumental in introducing African American History
courses at Merritt College.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUGC



BUSD - 003297

QUESTION 6

When a non-binary speaks up to
remind a teacher which
pronouns they use.

A: POWER FOR

B: POWER TO

C: POWER WITH

D: POWER WITHIN

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Solidarity Unit Overview & Suggested Unit Lesson Flow
Unit Overview:

The five lessons within this unit cover a critical analysis of solidarity movements between racialized groups (African American/Black,
American Indian/Native American, Asian American/Pacific Island/Arab American, and Chicanx/Latinx). These historical episodes of
solidarity between racialized groups will be the focus of the unit.

Lesson 1: Four Levels of Solidarity. Lesson 2: The Zoot Suit Riots and Black Community Solidarity with Chicanx. Lesson 3: Chicanx
Movement Solidarity with the American Indian Movement (AIM). Lesson 4: Black and Asian Solidarity Movements. Lesson 5: Farmworker
Movement Solidarity: Filipinx, Chicanx, & Arab [Yemeni].

These lessons and moments and movements of solidarity will serve as a model for when racialized groups come together to fight
injustice, and demonstrate how there is power and possibility for progress in that unity and collective struggle. Moreover, these lessons
situate students in a position, based upon these historical episodes of solidarity, to re-imagine and create present and future realities of
solidarity that lead to racial justice.

BUSD - 003396

Lesson 2 y | Vlesson3l [ Lesson 5

Four Levels of The Zoot Suit Chicanx Black and Asian Farmworker

Solidarity Riots and Black Movement Solidarity Movement
Community Solidarity with the Movements Solidarity: Filipinx,
Solidarity with American Indian Chicanx, & Arab
Chicanx Movement (AIM) (Yemeni)

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



e \What are the Levels of Solidarity?

e How are the four levels of solidarity
manifested in the social movements
lesson presented in this unit?
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e To what extent do the solidarity
movements of the past impact our
quest for justice and equality today?
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As we continue to improve this
unit, please help us by

completing the teacher Racial Solidarit
ity

Feedback Forms

feedback form and by | '; Unit
rting stude ill_out | 9%‘%
ief féed il S S RS Ecvz'sg

Thank you so much! LESSONS

e Student feedback form
e Teacher feedback form
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10 Flexible Strategies

for Teaching Content & Concepts
K-12
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Unit Lessons & Slide Deck Quick Links

Unit 1 - Solidarity Unit

Lesson Template

Lesson Slides

Lesson 1

Four Levels of Solidarity

Four Levels of Solidarity

Lesson 2

A
Lesson g Chicanx %ovement éoll darity wntg Ié

Zoot Suit Riots and Black Communit
Solidaritv with Chicanx

Zoot Suit Riots and Black Communit
Solidarity with Chicanx

{ hicanx éovemeg:;o;lganiv !; the

American Indian Movement

American_Indian Movement

Lesson 4

Asian American & Black Solidarit

Asian American & Black Solidarit

Lesson 5

Farmworker Solidarity: Filipinx,
Chicanx, & Arab (Yemeni

Farmworker Solidarity: Filipinx, Chicanx.

& Arab (Yemeni)

Ao
CONFIDENTIAL 7 FOIA TREATMENT REQUESTED + FOR COMMITT
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[StEszstid sample
calendar of how the
unit might map out
over a day, week or
weeks]

Solidarity Unit  Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5

The Four Zoot Suit Chicanx Asian American | Farmworker
Levels of Riots & Black | Movement and Black Solidarity:
Solidarity Community | Solidarity with | Solidarity Filipinx, Arab
Solidarity the American (Yemeni), &
with Chicanx | Indian Chicanx.
Movement
(AIM)
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Berkeley USD
solidarity Unit 1

Unit: Social Movements/Solidarity
Four Levels of Solidarity




BUSD - 003405

Lesson Purpose

The purpose of this lesson is to introduce a framework for analyzing historical moments
of solidarity between racialized groups (African American/Black, American
Indian/Native American, Asian American/Pacific Islander/Arab American, &
Chicanx/Lati,.. .. olLlo ‘ onur snlid _J '

tra nsactiﬁ@h&:ﬁd G@MMEL w Ebld@ﬁv,gnalvze,
and evaluate both historical and contemporary moments of solidarity. Moreover,

students will operationalize their understanding of the “four levels of solidarity” to
create present and future solidarity amongst racialized groups to create a better world.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Lesson Enduring Understandings Alignment

SOCIAL MOVEMENTS - The resistance and resilience of my SOLIDARITY - The transformative solidarity between my people and other

people in organizing against injustice. communities of color in reimagining a better world.
e We understand that change can only occur when e  We critique systems of oppression and actively do something
marginalized people unite, organize, and mobilize about it, together.

social movements that fight racism and injustice.

e Weun titis t an th ity i make links
study significa H\Se ts'and thei M ross racial and Es G & @fo ative projects to
reimagine and build a

ga
on inequitable and oppressive systems. etter world

e  We understand that white supremacy and related ® We understand and can articulate historical and contemporary
power structures, concede nothing without demand. projects among BIPOC that promote solidarity between our
groups.
e We recognize the importance of agency and taking e We understand that only through solidarity, is deep and real
political stances on behalf against oppression and liberation possible.

the impact it has on BIPOC.
P CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




What does “Solidarity”
Look Like?

Solidarity: The transformative solidarity between my people
and other communities of color in reimagining a better world.
® We critique systems of oppressions and actively do

something about it, together.

‘Az understand that cross ethnic unity is required to
make links across racial and ethnic lines er gaging in
trans ormat've pro'ects to re mag ne an "~ uild a better
world.

We understand and can articulate and understand
historical and contemporary projects among BIPOC

that promote solidarity between our groups.

We understand that only through solidarity, is deep
and real liberation possible.

Art by Mer Young: Mescalero Apache & Otomi
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Lesson Guiding Questions

e \What are the Four Levels of
Solidarity?

[ e examnles he Eoiir | ev
ottt U S COMM
e What are possibilities of solidarity for I n La k"ec h

the present and the future?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Learning & Language Objectives

BUSD - 003409

Learning Objectives

Language Objectives

e The students will articulate the “Four Levels of
Solidarity.”

—
e Thestu s@ er b @ ‘
Solidarity” through an analysis o historical and

contemporary moments of solidarity between
racialized groups.

The students will articulate the “Four Levels of
Solidarity” in complete spoken and written sentences.

Levels of
Solidarity” through an analysis of historical and
contemporary moments of solidarity between
racialized groups in complete spoken sentences.

e The students will identify issues on which to build
solidarity amongst racialized groups and create
possibilities for the present and the future.

The students will identify issues on which to build
solidarity amongst racialized groups and create
possibilities for the present and the future.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Essential Skills

Critical Reading, Writing, and Speaking
Individual and Group/Collaborative work

Primaf and fecondarv Source An | SIS

Analysis and Interpretation of Levels of
Solidarity.

O SOLIDARITY

Reimaging and Recreating a More Democratic
and Racially Just Present and Future with and for
Racialized Groups

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Community Cultural Wealth Alignment (Yosso, 2005)

Aspirational the ability to maintain hopes and dreams for the future, even in the face of real and
perceived barriers.

Social can be understood as networks of people and community resources. These peer and other social
contot 5 bt wstmrtal 0 ot ot o vt g oy s

Navigational refers to skills of maneuvering through social institutions. Historically, this infers the
ability to maneuver through institutions not created with Communities of Color in mind.

Resistant refers to those knowledges and skills fostered through oppositional behavior that challenges
inequality.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Ethnic Studies Guiding Principles

Challenge imperialist/colonial hegemonic beliefs and practices on the
ideological, institutional, interpersonal, and internalized levels;

e e Do TS

Conceptualize, imagine, and build new possibilities for post-imperial life that
promotes collective narratives of transformative resistance, critical hope, and

rad Ical heal I I’lgCONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Lesson Plan Summary BUSD - 003413

C1: Cultural Ritual and/or Energizer

e Land Acknowledgement

® Ancestor Acknowledgement - Malcolm X (May 19, 1925-February 21,

1965)
e  Cultural Energizer - What is Solidarity?

C2: Critical Concepts

e L COMMITTE a‘i

C3: Community Collaboration and/or Critical Cultural Production

e What movements and groups of people should we be in solidarity with
at this time?

How can we move from a place of symbolic solidarity to embodied and
transformative ones?

C4: Conclusive Dialogue/Critical Curricular Exchange
e Let’s Act Together!

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



LAND ACKNOWLEDGEMENT

A land acknowledgement is a commitment to
acknowledge and learn about the Native people
within your surroundings.

Today as we gather together, we acknowledge the
traditional Native lands on which we stand, sit,

ITTTEE COPY

Collectively we honor the Native people, the
animals, and the plant life of today and the past
which will benefit us in the future.

We commit to honoring Native rights and cultural
equity through education wherever our journey
among these lands take us.




ANCESTOR ACKNOWLEDGEMENT: MALCOLM X (May 19, 1925-February 21, 1965)

Born in 1925 in Omaha, Malcolm X was a Black minister, activist, civil

rights leader and prolific orator.

Born Malcolm Little, his family were constantly terrorized by white
supremacists, who twice burned their family’s house to the ground.

Malcolm’s father, Earl Little, was murdered by white supremacists,
his body was found tied to the trolly car tracks and run over in

Lansing, M.

His teachings were foundational to the development of the Black
Power movement and ultimately the Black Panther Party, and he is

revered as one of the most adept thinkers and public speakers in U.S.

history.

Malcolm X knew the importance of racial solidarity amongst
oppressed groups, writing about solidarity extensively and
embodying it until his death.

Malcolm X was assassinated in 1965 after being surveilled by the FBI.

Before his assassination, he said “they will kill me soon” and had no
doubt that it would be either the Nation of Islam or the FBI or both
who would take his life.

“We declare our right on this earth...to be a human
being, to be respected as a human being, to be given the
rights of a human being in this society, on this earth, on
this day, which we intend to bring into existence by any

means necessary.”
- Malcolm X

MMITTEE ON EDUCATION AND WORKFORCE ONLY
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Cultural Energizer - What Happens When Activism & Solidarity
Combine?

Activism - informed action or involvement as a
means of achieving a political goal. Activism can
manifest in the form of protests,
demonstrations and direct actions, art and

cultural pr nH advnracy
work, fund it S atGOM

discussions, etc

Solidarity - unity or agreement of feeling or
action, especially among individuals with a
common interest; mutual support within a

group.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONL \EEE SN i



BUSD - 003417

C2: Critical Concepts

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Critical Concepts - Four Levels of Solidarity

1. Symbolic Solidarity - verbally expressing solidarity;, Four Levels of Solidarity

out/signing into statements, wearing symbols/logos of """@mﬁ
solidarity. rrrrrr

4. TRANSFORMATIVE SOLIDARITY

V/hen masses of oppressed ecmmmilbs choose bwm«mng that would banefi
them, and do not take it at the

2. Transactional Solidarity - Often done between Mwmmmrcm&wgmﬁuﬁum%%
organlzations roups, an even exchan_e. S S Shme]
nazon B @ 3
()SJSE;gi(:)MMdII [FECEPY §-
3. Embodied Solidari ividuals literally e ying
and living their visions/beliefs of the world. S mmoppn s Ry 2. TRANSACTIONAL SOLIDARITY
@ Individuals m-nlryunboawngwwno Often done between organizations/
their vision/beliets of th groups, an even exchange.
4. Transformative Solidarity - When masses of Ovest Sarcions s 6 Ea
oppressed communities choose to forgo something S A —
that would benefit them, and do not take it because it Cxomot: s usrass g v 2 s o
comes at the expense of other oppressed DRUM — Desis Rising Up and Moving
communities. :’n;’i%“&:j%mmm?:?w@:,“;‘mwm
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C3: Community Collaborations

ard/or Critical Cultvral Producticn

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Which level of Solidarity is This?

Sit-in at Desanti’s Office in Support
of LGBTQ Rights

H UE

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Which Level of Solidarity is This?

Feeding the homeless only
after a sermon or the\j\d/I

HO Ustsetiaid/ M

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Fighting for Arab American and
Palestinian voices in Ethnic
Studies.

Which Level
f

0
i}Ii rIETSE

S

. Az » Y7
. \] ~ w
& 4N ﬁ"l"l | ' ‘.

i & &
i SAVE ETHCSTUDIES“
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Organizing boycotts, marches and protection of
undocumented immigrants.

Which level
of

Solidari

IS this:

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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THE BLACK PANTHER PARTY
ANNOUNCES....

HEALTH CLINIC

SATURDAY
APRIL 24th 1971

ALSO.....FREE FOOD & CLOTHING ON OPENING DAY
For further Information contact

Bluck Panther Party -Beorkotey Bramch
2230 10th St Berkeley - Phone O48-7740

SERVING THE PEOPLE BODY AND SOUL

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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1. Read the Young Lords list of demands. Compare and
contrast them to the Black Panthers demands.
Black Panthers Demands

Solidarity

* Young lLords Demands
ACth“ 2. Read the list of demands from a current struggle
Transformational

3. What issue, movement or groups of people should we
be in solidarity with at this time?

Solidarity

4. How can we move from a place of symbolic solidarity
to embodied and transformative ones?

CONFIDENTIAL / FOIA TREATMENT RE
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C4: Conclusive Dialogue -

ITCALONS

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



e
Conclusive Dialogue & Implications e

Closing T (kin§” Y cle
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The Zoot Suit Riots and

Black Community Solidarity with Chicanx

Prepared by
Liberated Ethnic Studies Model Curriculum Consortium

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Lesson Purpose

The purpose of this lesson is to analyze the Zoot Suit Riots (as well as the events of “The
Sleepy Lagoon Case” leading up to it), a 10-day attack (April 3 to April 10, 1943) by U.S.
Navy Sailors targeting Zoot Suiters, Hepcats (Black/African American Zoot Suiters), and
Pachucas/os (which eventually evolved into an attack on all Mexican people) in Los

Angeles, Additionally,thic lecs i|l djccyiee ica Zo0t
Suit Riotsﬁ&UfSEl MN/IITTEE éwtﬁ nltles
Furthermore, this lesson will demonstrate the levels of solidarity practiced by the
African American/Black community with and for Pachucas/os and the Mexican-origin
community during the Zoot Suit Riots. Moreover, this lesson affords students to utilize
the solidarity practiced by the African American/Black community with Pachucas/os

during the Zoot Suit Riots as a model from which to reimagine and recreate new

possibilities of solidarity in the present and future amongst all racialized communities.
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Lesson Enduring Understandings Alignment

STORIES - The corrective narratives of my people SOLIDARITY - The transformative solidarity between my people
and other communities of color in reimagining a better world.

e We understand and embrace the historical contributions, e  We critique systems of oppression and actively do
intellectual knowledge and cultural wealth of our people. something about it, together.
e We understand and pl i lue he stories of [ ] cross-ethnic unity is required to
resilience; dre f our pec @ MM I make links S ialand e@li ¥ing in
transf cts torei ine a~- ***|d a better

world.

e  We understand and can articulate historical and
contemporary projects among BIPOC that promote
solidarity between our groups.

e  We understand that only through solidarity, is deep and
real liberation possible.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Lesson Guiding Questions

e What and who were Zoot Suiters, Hepcats, and Pachucas/os? What threat did they pose to white society during the WWII
era?

e Whydid the U.S. Navy and the general white citizenry of Los Angeles attack Zoot Suiters, Hepcats, and Pachucas/os (and all
Mexicans) for 10 straight days in Downtown Los Angeles, South Central Los Angeles, and the barrios of East Los Angeles?

. wHOUSE-COMMETTEE COPY

° How did Zoot Suiters, Hepcats, and Pachucas/os resist the attacks on them from the U.S. Navy and the general white
citizenry of Los Angeles?

e  What levels of solidarity did the Black community demonstrate for Pachucas/os?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Learning Objectives Language Objectives
1l Students will analyze primary and secondary sources and describe i, Students will analyze primary and secondary sources and describe -
the social, political, and economic impact that it had on Zoot in complete sentences - the social, political, and economic impact
Suiters/Pachucas-os during the WWII era. that it had on Zoot Suiters/Pachucas-os during the WWII era
2. Students will analyze primary and secondary sources and describe Students will analyze prlmary and secondary sources and describe -
the soci icimpact
Suiters/ on . M M Ith Zoot Suit ha the WWIl era.
3. Students will analyze primary and secondary sources to illustrate and 3. Students will analyze primary and secondary sources to illustrate and
determine the levels of solidarity between Black and Brown determine - through group discussion - the levels of solidarity
communities during the “Zoot Suit Riots.” between Black and Brown communities during the “Zoot Suit Riots.”
4. Students will analyze the solidarity between Black and Brown 4. Students will analyze the solidarity between Black and Brown
communities during the “Zoot Suit Riots” to evaluate its implications communities during the “Zoot Suit Riots” to evaluate its implications
for re-imagining and re-creating Black and Brown solidarity for now - in complete sentences and through group discussion - for
and in the future. re-imagining and re-creating Black and Brown solidarity for now and
in the future.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Essential Skills

e C(Critical Reading, Writing, and Speaking

e [ndividual and Group/Collaborative work

o primary nd Sedonudr. shurde AdkdV1 [ 1 T EE COPY

e Analysis and Interpretation of Levels of Solidarity

e Reimaging and Recreating a More Democratic and Racially Just Present and Future
with and for Racialized Groups

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



]
Community Cultural Wealth (Yosso, 2005) Pusp-omatet

Aspirational - the ability to maintain hopes and dreams for the future, even in the face
of real and perceived barriers.

Linguistic - includes the intellectual and social skills attained through communication
experiences in more than one language and/or style.

Familial HQ&JQS EIU@MMIEJ‘"EEW"@ @B\Marrv a

sense of community history, memory, and cultural intuition.

Resistant - refers to those knowledges and skills fostered through oppositional behavior
that challenges inequality.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



-]
Ethnic Studies Principles Alignment BUSD - 003435

Celebrate and honor Native peoples of the land and communities of color by providing a
space to share their stories of struggle and resistance, along with their cultural wealth.

Critigue empire and its relationship to white supremacy, racism, patriarchy, and
cis-heteropatriarchy.

chatlenge fmpkridit/cotoria hé_eriod [VAiIVA E plack o b, (aed aids] Y

institutional, interpersonal, and internalized levels.

Connect ourselves to past and contemporary resistance movements that struggle for social
justice on the global and local levels.

Conceptualize, imagine, and build new possibilities for post-imperial life that promotes
collective narrativesofvtramsformativ ecresista reepuniticalNtopejcamd warticaddrealing.



The ABCD Entry Way to Ethnic Studies ~ &-w

Audience BIPOC Community(ies)

Heterogenous and BIPOC Chicanx/Latinx & African
American/Black

HOUSE CGMMELTEE COPY

Black Community
Culture:  Aspirational, Linguistic, Solidarity with Chicanx Developmental Stage
Familial, and Resistant
Content:  stories & Solidarity 9-12

Celebrate, Critique, Challenge,
Concepts: :
Connect and Conceptualize

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Lesson Plan Summary BUSD - 003437

C1: Cultural Ritual and/or Energizer
e Land Acknowledgement
e Ancestor Acknowledgement - Enrique “Henry” Leyvas (1923-1971)
® Cultural Energizer - “Chicas Patas Boogie” by Lalo Guerrero

C2: Critical Concepts

+ roduion: Aow o teeonKobdh e o b ks 1 iy o)

e Whole Class Read & Metacognitive Markers - “Pachucos: Not Just Mexican American Males or
Juvenile Delinquents” (Licon, 2017)

® The Power of the Zoot: Youth Culture and Resistance During World War Il (Alvarez, 2008) -
Excerpt Analysis

e Four Levels of Solidarity

e Video | Zoot Suit Riots | The American Experience

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Lesson Plan Summary (continued) PUSDL-H02456

C3: Community Collaboration and/or Critical Cultural Production
e Analysis of Zoot Suit Riots Primary & Secondary Sources (Group Work)
e Whole Class Read & Metacognitive Markers - “The Untold Story of the Zoot Suit Riots - How
Black L.A. Defended Mexican Americans” (Arellano, 2023).

% e COMMITTEE COPY

e Conclusive Dialogue - Implications

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



A land acknowledgement is a commitment to
California Indian acknowledge and learn about the Native people within

pre Contact your surroundings.

Today as we gather together, we acknowledge the

NMITTEE COPY" ™™

Collectively we honor the Native people, the animals,
and the plant life of today and the past which will
benefit us in the future.

We commit to honoring Native rights and cultural equity
through education wherever our journey among these
lands take us.




Cultural Ritual: Ancestor Acknowledgement

Enrique “Henry”
Leyvas had a long a
troubled history with
the Los Angeles Police

= HOUSE

As a youth Leyvas was
constantly targeted,
harassed, and beaten

by the LAPD.

En_rique “Henry” LeyVa\s

E C(

Leyvas was viewed as the
“ringleader” of the “38th

Street Gang” in Los
Angeles.

Leyvas and his friends were
ar @d\xfg:' the murder of
e‘!Dlaz ho had been at
a party at the Sleepy
Lagoon. Leyvas and 21
other members of the
“38th Street Gang” were
arrested in a 1942 dragnet
of over 600 Mexican

American youth in Los

CONFIDENTIAL / FOIA TREA%/BI&I L:%f}eséggciz CO]JIHIF&?&!’E&%ATION AND WORKFORCE ONAhge les and faced lon g

July 6, 1971 - Los Angeles, CA

prlson sentences.



Cultural Ritual: Ancestor Acknowledgement

12 of the 22 members of
the “38th Street Gang”
(largest mass trial in the
history of California) were
sentenced to 5 years to
life in prison and were
released upon appeal in
1944 for lack of ew%enqg

after serving 2 yea%'sfln B
| A

prison: 1

After their prisonrelease,
Leyvas continued to be in
and out of prison. He
eventually established
himself and his family in
East Los Angeles. He
opened a restaurant

=5

AM=RICAN |
EXPERIENGE

AURDER
OF JOSE DIiAZ

Er?ﬁque “Henry” Ley_\_/as

2

| Lrémoi:ons; BL&

7

“The same person under different
circumstances would have moved
toward leadership. He was very bright,

not muchgducat:on he had great

st ?znportant was...

“tatoa ot em e had the greatest

sense, that he was a member of a group
that was being walked on, being

discriminated against, and that he was
going to fight against it...” - Ben

Margolis, Sleepy Lagoon Defendants

Attorney

here B Beret .
wc\:; |§ :'equ?e\:rlmrt] a:;esesek CONFIDENTIAL / FOIA TRéMEr\” @0%&515228% EOIHI‘F&%MZION AND WORKFORCE ONLY

Leyvas’ advice.

July 6, 1971 - Los Angeles, CA



Cultural Ritual: Cultural Energizer-"Chicas Patas Boogie” - Lyrics (Lalo Guerrero)

Lalo Guerrero - The “Father” of
Chicano Music

CONFIDENTIAL / FOIA TREATMENT REQUEST]

Read aloud and discuss as a class the lyrics to “Chicas Patas
Boogie”- by Lalo Guerrero in hyperlink above. Listen intently to the
lyrics and rhythms of “Lalo Guerrero-Chicas Patas Boogie-Imperial
458" in the video below.

What words or phrases in the song resonate with you?
What words and/or phrases in'the yricsfof this songic W/ (u

identify as-the langtage of the'Pdachuta and Pachuco, “Cal- ” (the
mixture of English, Spanish, and Nahuatl)?




BUSD - 003443

C2: Critical Concepts

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



e
Lesson Vocabulary - Zoot Suit Riots/Black Community Solidatity*

Zoot Suit - a suit with high waisted, wide-legged, tight cuffed, pegged trousers, and a long coat, with
wide lapels and wide padded shoulders. It is most notable for its use among the “Hepcat” (African
American/Black) and “Pachuca/o” (Chicana/o) subcultures. Originating from African Americans, it would
later become popular with MexicanAmerican-Chicana/o, Filipino and Japanese Americans in the 1940s.

Pachuca/o: aper. r subeyltre gf Maovican Amarican Chicopa [n ( n_you *he 1940s
and 1950s, as Wi PS; ring the Aﬁ ML’IT"FE s suc @ speaking of
Cald (a mixture of Spanish, English and Nahuatl) which together symbolized an affirmation of identity and

resistance to societal discrimination.

Scapegoat(s): (n.) a person who is blamed for the wrongdoings, mistakes, faults of others.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



]
Lesson Vocahulary - Zoot Suit Riots/Black Community Solidérity”

Bracero Program: an agreement between the U.S. and Mexican governments (1942-1964) that
permitted Mexican citizens to take temporary agricultural work in the United States.

Segregation: the enforced separation of different racial groups in a country, community,
institution, public space or establishment.

Solidarity: un ty or agreement o ‘ee ngor act on, especa yamong n vi uals witR common
interest; mutual support within a group, unity or agreement of feeling or action, especially among
individuals with a common interest; mutual support within a group.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INTRODUCTION - “How Anti-Mexican Racism Caused the Zoot Suit Riots” | History

—

200TSUITS & B
RIOTSY ¢ & B

-~ Y- B 6.

HISTORY

1

How were racial tensions between Mexican Americans
and whites made worse by the Los Angeles media?

What agreement was made between the U.S. and
Mexico which addressed the labor shortage in the U.S.
due to World War II?

What societal ills did much of white Los Angeles place
on Mexican American teenagers and adults?

What didimuch ‘of white|Los An 3eles find offensive in
the “Zoot Suit”?

Why were hundreds of Pachucos “rounded up” by
police after the “Sleepy Lagoon” incident?

What reason did the U.S. Navy Sailors give for attacking
Pachucos?

What did U.S. Navy Sailors specifically do when
attacking Pachucos?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCAZION ANBIWQBKERRGEONRYSth” of the “Zoot Suit Riots”?



SD - 003447

Whole Class Read & Metacognitive Markers - “Pachucos: Not Just Mexican American
Males or Juvenile Delinquents” (Licon, 2017)

1 Whole class read of “Pachucos: Not Just Mexican

American Males or Juvenile Delinguents” (Licon, 2017

2. Insert the following metacognitive markers in the text

during/after reading:
Question mark (?) - for questions you may have about the

cte bbbt o)

Underline (_) - for key ideas, concepts, and/or words.
Exclamation (!) - for identifying any “aha” moments in the

text
Asterisk (*) - next to the text where you would like to
comment.
Pachuco and Pachuca Photos: 1944 | Los African American teens in zoot
Angeles Public Library / Shades of L.A. suits, 1943. | Photo: Bettmann /
3.  Be prepared to share your where and why you placed 7o Getty Images

metacognitive markers.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



The Power of the Zoot: Youth Culture and Resistance During World War Il (Alvarez, 2008 -

Excer t Anal sis

Read and discuss as a class the proceeding 5 excerpts from Alvarez’s (2008) The
Power of the Zoot: Youth Culture and Resistance During World War Il (on the

subsequent slides 21-25).

After reading and discussing the 5 proceeding excerpts, in groups, answer the
following questions on “The Power of the Zoot - Graphic Organizer” to your

==l OUSE COMMITTH

1. How do these excerpts provide a historical, social, political and

HE
economic context for the Zoot Suit era? THE POWER OF T

2. How did this context impact the “Zoot Suit” Culture? zoo I 4

WAR I

S FERRTANCE DURING WORLO Y
YOUTH CULTURE AND RESISTA
3. How did the “Zoot Suit” culture impact the greater historical, social,
political and economic context?
Luis’Alvarez
Be prepared to share GiNGBENBHoLS FiffeliFENT REQUESTED / FOR COMMITTEE ON EDUCATIO




The Power of the Zoot: Youth Culture and Resistance During World War Il (Alvarez, 2008)
- Excerpt #1

“The social practices and behavior of zoot suiters also often
conflicted with gender norms regarding how young men and
women should act. Because of popular doubts about their active
commitment to the war effort, the masculinity of male zoot

rerie i DotV 1 T E

masculinity the property solely of men or femininity solely that of
women. Male zoot suiters were often labeled by urban
authorities, the media, and the general public as overly feminine
for their constant attention to appearance, and female zoot
suiters as too masculine for what was perceived as bold and very
public behavior” (p. 5)

Hilda de la Loza (mother of artist

Sandra de la Loza) in drape pants in the
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND V@&Qﬁgﬁ, Md¥a de la Loza)



The Power of the Zoot: Youth Culture and Resistance Durlng Warld War Il (Alvarez, 2008)
Excerpt #2 = £

them to the authority of others and home to practices
that subverted such authority. Public space — including
cafés and restaurants, places of entertainment, and city

streets — similarly functioned as sites where zoot suiters

CSH TPER |

both claim : ,.
disapproval of Iocal officials and the general public. While

zoot suiters were denied dignity when their bodies were
discursively constructed by city authorities and journalists
as dangerous, criminal, and threatening to the war effort,
or were physically beaten by police, renegade civilians, or
servicemen, they employed a ‘body politics of dignity’ to
confront such dehumanizing rhetoric and practices” (p. 9)

IETS ™ TeaT
M--s A D, W0, o S v .
O a4 Vaureh, e 0.
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BUSD - 003451

The Power of the Zoot: Youth Culture and Resistance Dunng Warld War Il (Alvarez, 2008)
- Excerpt #3

“On the one hand most young able bodied African
Americans, along with their Mexican American
counterparts, were expected to support the war effort at
home or serve in the armed forces overseas as part of the
st SV G A NPT
these same ua's were exc'u rom scourses
of patriotism and national belonging because of their race
or ethnicity. African Americans and Mexican Americans
were simultaneously viewed as much needed participants in
the war effort and as marginal to the national polity.” (p. 2)

A man in a zoot suit is inspected after
being arrested by the LAPD on June 4,
1943

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON ED




BUSD - 003452

The Power of the Zoot: Youth Culture and Resistance During World War Il (Alvarez, 2008) -
Excerpt #4

“The paradoxical position of non-whites on the
homefront not only denied them their dignity, but

also pushed race relations to the forefront of the
domestic political debate. As U.S. involvement in the
conflict o T;ISDE sag:)j““ ians@y r
the role ﬁ@n S, MM,T :
and Asian Americans in the war effort and concerns
about whether they posed threats to the stability of
the homefront. Race discrimination in war industry

employment and in the policing of nonwhite
communities emerged as critical political issues.”

(p. 2)

Filipino Zoot Suiters | Fillmore District SF,
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION £Aj¥3 WORKFORCE ONLY
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The Power of the Zoot: Youth Culture and Resistance During World War Il (Alvarez,°Z008}*
Excerpt #5

“The wartime political economy hindered the full
inclusion of many African Americans and Mexican
Americans in the war effort and, as a result, denied
them equal membership in U.S. society. Race
discriminati poieNT AR A
e MG SE.COMMIT
particular an increasingly important focus of
homefront politics. Discrimination and police

VIOIence revealed the llmlted access to wartime Mexican American men were stripped of their zoot suits
. . by U.S. servicemen in the Zoot Suit Riots. Despite being
resources and placed limits on freedom of movement  Liacked many were also arrested | June, 1943

and expression” (pgs. 2-3)

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 003454

Critical Concepts - Four Levels of Solidarity

1. Symbolic Solidarity - verbally expressing solidarity;, Four Levels of Solidarity

out/signing into statements, wearing symbols/logos of """@mﬁ
solidarity. rrrrrr

4. TRANSFORMATIVE SOLIDARITY

V/hen masses of oppressed ecmmmilbs choose bwm«mng that would banefi
them, and do not take it at the

2. Transactional Solidarity - Often done between Mwmmmrcm&wgmﬁuﬁum%%
organlzations roups, an even exchan_e. S S Shme]
nazon B @ 3
()SJSE;gi(:)MMdII [FECEPY §-
3. Embodied Solidari ividuals literally e ying
and living their visions/beliefs of the world. S mmoppn s Ry 2. TRANSACTIONAL SOLIDARITY
@ Individuals m-nlryunboawngwwno Often done between organizations/
their vision/beliets of th groups, an even exchange.
4. Transformative Solidarity - When masses of Ovest Sarcions s 6 Ea
oppressed communities choose to forgo something S A —
that would benefit them, and do not take it because it Cxomot: s usrass g v 2 s o
comes at the expense of other oppressed DRUM — Desis Rising Up and Moving
communities. :’n;’i%“&:j%mmm?:?w@:,“;‘mwm

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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VIDEQ |Zoot Suit Riots | The American Experience BUSD - 003455

1. Actively screen the Video | Zoot Suit 3. **gspecial focus on solidarity question
Riots | The American Experience for - (Viewing Guide Question #18 - How
homework or screen in class for four 13 did the Black community
min segments during class over the demonstrate solidarity with the
duration of this lesson. Pachucos? Which of the “Four Levels

.. wilUSE COMMILILEEGRERY
the “Zoot Suit Riots” | PBS - The and for Pachucos / Chicanx?)

American Experience (2002): Viewin

Guide 4. Be prepared to share out with the
class your responses to the viewing
guide.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 003456

C3: Community Collaborations

ard/or Critical Cultvral Producticn

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Analysis of Zoot Suit Era Primary & Secondary Sources - Group Work’

In groups, students will be assigned a series of primary source photographs on the Zoot Suit Riots. In the assigned groups,
students will complete the “Analysis of Zoot Suit Era Primary & Secondary Sources - Graphic Organizer.” Students will then
assign a spokesperson to share their analyses.

OBSERVE: Identify and note details REFLECT: Generate and test Question: Ask questions that lead to

hypothesis about the primary source | more observations and reflections
e Describe what you see.

- =R ISE ICOMVIFTEE GOPY

e Whatpeope, 0 ‘ec’s,an " or What is occurring in the
text are shown? How are they photograph? e what?
arranged?
e  Who do you think the e when?
e What is the physical setting? photograph was intended for?
e where?
e  What other details can you e  What can you learn from
see? examining the photograph? e why?
e how?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKEORCE ONLY




Analysis of Zoot Suit Era of Primary Sources - Photograph #1 =

= Original caption:

“Defendants and witnesses
of the Sleepy Lagoon gang

murder of José Diaz in an

N L = Eﬁacpt);? Yking'
7N o ; - \ |
PN A f% ‘ g rded the

E | inquest room.”
| Herald-Examiner Collection,
Courtesy of the Los Angeles
Public Library.

CROLH R
¢
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SD - 003459

Analysis of Zoot Suit Era Primary Sources - Photograph #2

Young Pachucas from “38th
Street Gang” under arrest and
investigation in connection with
the Sleepy Lagoon case stand in
a lineup during the August 1942
LAPD dragnet |[Photo coUstesy
of The Herald Examiner
Collection | Los Angeles Public
Library

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Analysis of Primary and Secondary Sources - Photograph #3

Girls, asserted members of
what police officials
described as the “black
widows girls’ gang,” showed

as they r a ’
gl 5 (V) biv) S OLA1Y
police car, | Photo: Jack

A. Herod, courtesy of The Los
Angeles Times.

CONFIDENTIAL / FOIA TREATMENT R
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Analysis of Zoot Suit Era of Primary Sources - Photograph #4

L -~ 1111  ManinTorn Clothing with Two Zoot Suiters: Paul
Acevedo stands in his tattered clothing, flanked by
two men in zoot suits following the "Battle of
Gangland" in Los Angeles, California. Since May,

T2 1@ VAV o 26 SR 1) A

d ——
el Times, June 8, 1943

' «._’:‘
[\ )
A\ . | N

R\
) gettyimages
¥ 1\ | Credit: Bettmann

Vi

T REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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BUSD - 003462

Analysis of Zoot Suit Era of Primary Sources - Photograph #5

e ' — [Policemen and wounded
| African American man inside
police ambulance, during Los
Angeles "Zoot Suit" riot o

V1 T 1543 [ Lifar offGohgress.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Analysis of Zoot Suit Era of Primary Sources - Photograph #6

sson o .
Periodical with title “Zoot

Flghts WI|'|1 Servncemen | o
s | Gangs Stay Suiters Learn Lesson in Fights

10
il
4

.-.“\ t . . .
.. || Off Strects with Servicemen” and picture,

= \'\ | After Dark

| o e, . o June 7, 1943. | Photo: Jack A.

OVIM I TT TR TOPY

of the garish costume that has
becomme a halimark of juveniie
delinquency are apparently “un.
frocked.”

These were the conclusions
peached last pight by Capt, David
Croushorn, commanding Sherifl's
men 2t the Hall of Justice dur-
Ing night patrols, and Cape. Hir
ry Seager, mmt ‘Chief of Police.

Nureet Fights Rage

The officers have directed some
20 extra :ouce and 100 deputies
wha for t 72 hours mam.
taned vigils at widely scattersd
peints fn the eastern sections of
the ciiy du nng a lang series of
more or less bloody encounters
bcv««n nup of rooters and
service

ilr" ll‘l ween the two fac
tiens arose as a resuit of beite
Inpa of Individual sailors by jue
et bands and, Ia two

ts rela-

NEQUESTEﬂ'f?OR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Analysis of Zoot Suit Era of Primary Sources - Photograph #7

o

gettyimages
Credit: Bettmann

BUSD - 003464

6/11/1943-Los Angeles, CA- Los
Angeles policemen examine draft
credentials, as they continue the
roundup of zoot-suit suspects in

Dbt b ttorner
. Californ ate Attorney
Robert W. Kenny described the

disturbances as a "state-wide
problem."

EE ON EDUCATION AND WORKFORCE ONLY
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Analysis of Zoot Suit Era of Primary Sources - Photograph #8

i Noe Vasquez (left) and Joe Vasquez
(unrelated) are shown at the Los Angeles

Police Department station on June 10, 1943
after being attacked near Union Station by a

ObMM{RTS’FEEd G@Pé{clothmg

| Source: Anthony Potter Collection/Hulton
Archlve/ Getty Images

T REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Figure 1. Wartime segregation in a Los Angeles theater, ca. 1942.
Alice McGrath Papers, 1490 b2 frr 18, Department of Special
Collections, Charles E. Young Research Library, University of

California, Los Angeles (UCLA).
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Analysis of Zoot Suit Era of Primary Sources - Photograph #10

' THE WASHINGTON DAILY NEWS, FRIDAY, JUNE 11, 1943

~ Hobble Skirts Hide Razors S sk
Zoot Suiters Run for Cover
but Their ‘Cholitas’ Carry On ;e skirts Hide Razors:

By WILLIAM C. PAYETTE 3
United Press Siall Corresponcent
LOS ANGELES, June 11—Dark-eyed “cholitas” packing razors in the tops of their black

mesh stockings oday took up stret fighing where Ciir mle oaluit counterpais were being Zoot Suiters Run for Cover

Garbed entirely in midnight with #n above-the-knee veuiﬁ of the hobble skirt, they
4 ALK FrTge N it p tle

e ety | M Epiee @O PY

On,” The Washington Daily
News, Friday, June 11,
1943

The cholitas, auxilaries of the zoot-
sult gangs which for months have
made walks on dimly lighted streets

REUESHED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Analysis of Zoot Suit Era of Secondary Source - Media Clip #1

lconic Pachuca Looks |
Pero Like - October 1, 2016

ON AND WORKFORCE ONLY



e
Analysis of Zoot Suit Era of Primary Sources - Photograph #11°

Cesar Chavez as a
Pachuco and Malcolm
X in a Zoot Suit (San

Jose Mercury News,
1995)

BEF COPY

T

'!
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et .

il
o\
o |
Il
I
I

l

*

w
ERN 3

With aowl ed-up I)azr and zoot suit,
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Analysis of Zoot Suit Era Primary & Secondary Sources - Group Work'

In groups, students will be assigned a series of primary source photographs on the Zoot Suit Riots. In the assigned groups,
students will complete the “Analysis of Zoot Suit Era Primary & Secondary Sources - Graphic Organizer.” Students will then
assign a spokesperson to share their analyses.

OBSERVE: Identify and note details REFLECT: Generate and test Question: Ask questions that lead to

hypothesis about the primary source | more observations and reflections
e Describe what you see.

- =R ISE ICOMVIFTEE GOPY

e Whatpeope, 0 ‘ec’s,an " or What is occurring in the
text are shown? How are they photograph? e what?
arranged?
e  Who do you think the e when?
e What is the physical setting? photograph was intended for?
e where?
e  What other details can you e  What can you learn from
see? examining the photograph? e why?
e how?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKEORCE ONLY
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Whole Class Read & Metacognitive Markers - “The Untold Story of the Zoot Suit Riots:
How Black L.A. Defended Mexican Americans” (Arellano, 2023)

1. Whole class read of “The Untold Story of the Zoot Suit
Riots: How Black L.A. Defended Mexican Americans”

(Arellano, 2023)

2. Insert the following metacognitive markers in the text

dunng '-“‘* r roading:

LTS E-GOM
thetext.

Circle (O) - around important numerical information.
Underline (_) - for key ideas, concepts, and/or words.
Exclamation (!) - for identifying any “aha” moments in
the text

Asterisk (*) - next to the text where you would like to

comment.

3.  Be prepared to share your where and why you placed

A Mural Depicting Charlotta Brass, owner of the leading Black

metacognitive MarkGr:\ 1ial / FolA TREATMENT REQUESTED / FOR CWEW(%’?WMWB%WEW‘“ Zoot Suit
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Solidarity Social Media Meme, Reel, or Post of Black Solidarity with the Chicana/o/x
Community During the Zoot Suit Riots

Create a social media meme, reel, or post that addresses the following:

1.  Which of the “Four Levels of Solidarity” did the Black
community demonstrate for the Chicana/o/x community

during the “Zoot Suit Riots.”
2. Insert alprimiany sourde pk ph in'the gocial fedia
reel or post you are creatingfrom the selection of Iy ,

photograpﬁs within this lesson to illustrate Black solidarity for

the Chicana/o/x community during the “Zoot Suit Riots.”
3.  Choose an excerpt from Arellano’s (2023) article to insert in
your social media meme, reel, or post that speaks to Black

solidarity for the Chicana/o/x during the “Zoot Suit Riots.”

4, Be prepared to share your social media meme, reel, or post.

Gangs of American sailors and Marines armed with sticks during the Zoot Suit riots march around Waltts on the night of June
9,1943. (Anthony Potter Collection / Getty Images)
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C4: Conclusive Dialogue -

ITCALONS
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Tlahtokan - Talking Circle

Students will position themselves in different corners of the room for each statement: strongly agree, agree,
disagree, strongly disagree. When in groups, ask students to discuss each position and be prepared to share out
with larger group.

My cl , stvla i lp define wha,l a

ou el o Dydrnelon b AN b i, COPY
Journalists have a responsibility to tell the truth. News that is free of bias, political pressure, and
commercial influence is essential to our democracy.

Adults don’t understand teenagers and often unfairly judge them.

It’s important for immigrants in this country to assimilate, to blend in with the dominant culture.
® Gangviolence is a problem in our city.
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Conclusive Dialogue: Implications

Individually write 1-2 paragraphs for each of the following questions. Please be
prepared to share out with larger group for discussion.

- EUSETOMNT T TEL TPy

2. What are barriers to Black and Brown solidarity today?

3. What political, social, and economic interests to Black and Brown communities
share wherein solidarity can be developed?
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Chicanx Movement Solidarity with

the American Indian Movement
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Lesson Purpose

The purpose of this lesson is to analyze Chicanx Movement solidarity with the American
Indian Movement (AIM), specifically during the 71-day AIM occupation of Wounded
Knee in 1973 and the AIM Occupation of Alcatraz (November 20, 1969-June 11, 1971).
Through an analysis of primary and secondary historical sources, students will

on the women of the American Indian Movement, a too often ignored and/or erased
part of this historical narrative. Moreover, this lesson affords students to utilize the
solidarity practiced by the Chicanx community with the American Indian Movement as
a model from which to reimagine and recreate new possibilities of solidarity in the
present and future amongst all racialized communities.
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Lesson Enduring Understandings Alignment

STORIES - The corrective narratives of my people SOLIDARITY - The transformative solidarity between my people
and other communities of color in reimagining a better world.

e We understand and embrace the historical contributions, e  We critique systems of oppression and actively do
intellectual knowledge and cultural wealth of our people. something about it, together.
e We understand and pl i lue he stories of [ ] cross-ethnic unity is required to
resilience; dre f our pec @ MM I make links S ialand e@li ¥ing in
transf cts torei ine a~- ***|d a better

world.

e  We understand and can articulate historical and
contemporary projects among BIPOC that promote
solidarity between our groups.

e  We understand that only through solidarity, is deep and
real liberation possible.
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Lesson Guiding Questions

e What was the social, economic, and historical context during the American Indian
Movement (AIM) during the 1960s and 1970s?

e Why did the FBI surveille, infiltrate and attack and shoot American Indian
; CONVMITTEETOPY™
IS P

e What levels of solidarity did the Chicano Movement demonstrate for the
American Indian Movement (AIM)?

e \What are the implications for Chicano Movement solidarity with the American

Indian Movement (AIM)?
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Learning Objectives Language Objectives

1l Students will analyze primary and secondary sources and describe i, Students will analyze primary and secondary sources and describe -
the social, political and historical context of the American Indian in complete sentences - the social, political, and historical context of
Movement (AIM) during the 1960s and 1970s. the American Indian Movement of the 1960s and 1970s.

2. Students wnII analyze primary and secondary sources and describe Students will analyze prlmary and secondary sources and describe -
Chican rican Indian

MIM b & C

3. Students will analyze primary and secondary sources to determine 3. Students will analyze primary and secondary sources to illustrate and
what levels of solidarity Chicanos practiced with the American Indian determine - through group discussion - what levels of solidarity
Movement (AIM) during the Wounded Knee occupation. Chicanos practiced with the American Indian Movement (AIM)

during the Wounded Knee occupation.

4, Students will analyze the solidarity between the Chicano Movement 4, Students will analyze the solidarity between the Chicano Movement
and the American Indian Movement (AIM) to evaluate its and the American Indian Movement (AIM) to evaluate its
implications for re-imagining and re-creating Chicanx and American implications - in complete sentences and through group discussion -
Indian solidarity for now and in the future. for re-imagining and re-creating Chicanx and American Indian

solidarity for now and in the future.
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Essential Skills

e C(Critical Reading, Writing, and Speaking

e [ndividual and Group/Collaborative work

o primary nd Sedonudr. shurde AdkdV1 [ 1 T EE COPY

e Analysis and Interpretation of Levels of Solidarity

e Reimaging and Recreating a More Democratic and Racially Just Present and Future
with and for Racialized Groups
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Community Cultural Wealth (Yosso, 2005) BUSD - 002452

Aspirational - the ability to maintain hopes and dreams for the future, even in the face
of oppression

Familial - those cultural knowledges nurtured among familia (kin) that carry a sense of
community history, memory and cultural intuition.

Navigational (skils of maneuverif, ) Mg kit s kubions., {+E) i ers

the ability to maneuver through institutions not created with [Indigenous] and
Communities of Color in mind.

Resistant - knowledges and skills fostered through oppositional behavior that

challenges inequality.
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Concepts - Guiding Values, Principles, and Outcomes of Ethnic Studies Teaching

Celebrate and honor Native peoples of the land and communities of color by providing a space
to share their stories of struggle and resistance, along with their cultural wealth.

Critique - empire, white supremacy, anti-Blackness, anti-Indigeneity, racism, xenophobia,
patriarchy, cisheteropatriarchy, capitalism, ableism, anthropocentrism, and other forms of
power and oppression;

chatienge bl okt L LOMM L] TEE (o Riion,

interpersonal, and internalized levels;

Connect - ourselves to past and contemporary resistance movements that struggle for social
justice on global and local levels to ensure and truer democracy;

Conceptualize - imagine, and build new possibilities for post imperial-life that promote
collective narratives of transformation and resistance, critical hope, and radical healing
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The ABCD Entry Way to Ethnic Studies ~ -w

Audience BIPOC Community(ies)

Heterogenous and BIPOC American Indian/Native American and
Chicanx/Latinx

HOUSE C @il EE COPY

(AIM) and Chicano
Culture:  Aspirational, Familia, Movement Sofidarity  Developmental Stage
Navigational and Resistant
Content: stories & Solidarity 9-12

Celebrate, Critique, Challenge,
Connect and Conceptualize

Concepts:
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Lesson Plan Summary BUSD - 003485

C1: Cultural Ritual and/or Energizer
e Land Acknowledgement
® Ancestor Acknowledgement - Anna Mae Aquash
e Cultural Energizer - “Make it Bun Dem” music video by Skrillex & Damian Marley.

~ =t WJSE COMMITTEE COPY

e Reading: Introduction to the Red Power Movement

® Whole Class Read & Metacognitive Markers - “Sisters in the Struggle: The Journey From
Wounded Knee” (Hill, 2021)
Video | AIM Occupation at Wounded Knee
Revist - Four Levels of Solidarity
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Lesson Plan Summary (continued) PO 20400

C3: Community Collaboration and/or Critical Cultural Production

e Preamble to Trail of Broken Treaties (Whole Class Read)

e Trail of Broken Treaties 20-Point Position Paper

e Chicano Movement Solidarity with the American Indian Movement

e Chicano Movement Solidarity with the American Indian Movement - Primary and Secondary
Source Historical Anal_sis - Excer_ts from The Crusade _or Justice: Chicano Militanc_ and the
coveid, $horonopnéoid o9 W1 L L L LD

e Article and Video | Chicano Movement Solidarity with the American Indian Movement - Roque
Madrid.

C4: Conclusive Dialogue/Critical Curricular Exchange
e American Indian Movement & Native American Women Activists - Wilma Mankiller
® Conclusive Dialogue P1 & Conclusive Dialogue P2 - Implications
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C1: Cultural Ritual and/or

SN
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A land acknowledgement is a commitment to
California Indian acknowledge and learn about the Native people within

Pre-Contact your surroundings.

BN
Voo
Nommabs
o,

i Tribal Territories

Wi
~

.

Today as we gather together, we acknowledge the
MITTEE COPY" ™™

Collectively we honor the Native people, the animals,
and the plant life of today and the past which will
benefit us in the future.

We commit to honoring Native rights and cultural equity
through education wherever our journey among these
lands take us.




Anna Mae Aquash (March 27, 1945-December, 1975)

A Native American activist from the Micmac tribe in Nova Scotia,
Canada.

She was a member of the American Indian Movement (AIM) in the
early 1970s as both a public speaker and a participant in a number of

demonstrations, including a protest against the Mayflower Il
celebratlon in Boston (1970) the Trall of Broken Treatles (1972) and

The FBI had arrested and interrogated Aquash a number of times

throughout 1975 about Leonard Peltier and his alleged murder of 2 FBI

“As indigenous people we look at our relationship to the

United States government and we look at our

live out the year it she did not give up the information they wanted. relationship to the land, our obligations to the land. Our
obligations to our people are stronger than our

Annie Mae was murdered in December 1975. obligations to the United States government. The United

States government is barely 200 years old, the land and

our people go back 100 thousand years. The federal

government chose to prosecute us because we chose

song is The Uranium War., not to betray the People”
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE O

agents, including one in which she was allegedly told she would not

Buffy Sainte Marie memorialized the activist in a song. The title of the




BUSD - 003490

Cultural Energizer - “Make It Bun Dem” by Skrillex & Damian Marley

How does this video connect to the topics of
displacement and settler colonialism?

How is Indigenous knowledge and resistance
displayed as a counter narrative to
displacementyangd settlenycolonialism?

What connections can be made with Native
displacement and gentrification, particularly
of Communities of Color?

Where can we develop solidarity with Native
People and other Communities of Color who

are disparately impacted by forced removal
and gentrification?
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C2: Critical Concepts
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Lesson Glossary - Chicanx Movement Solidarity with the American Indian Movement (AIM)

Sovereignty: The authority of a group or nation to govern itself or another state. Native
American Nations sought to regain sovereignty from the United States government.

Assimilation: The process by which a person or persons acquire the social and
e 1O USE COMMTTTEE COPY™
American M TE C

Termination and Relocation: The Termination and Relocation policy of the United States
government intended to complete the assimilation process for tribes that were deemed

capable of supporting themselves by not recognizing their sovereignty and relocating them to
urban centers. The policy dissolved tribal recognition and proved to be very damaging.
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Lesson Glossary - Chicano Movement Solidarity with the American Indian Movement (AIM)

BIA: The Bureau of Indian Affairs was established in 1824 to govern relations between the Federal
government and Indian nations. The BIA has frequently been perceived to be corrupt, and has often
supported the interests of non-native groups in exploiting Native American property and resources.

Solidarity: unity or agreement of feeling or action, especially among individuals with a common interest;

mutual suppo i a py unity© e MHT ia 9: als with
a common ﬁmsgnmﬂm o) oEE \E onf fight
racism with racism. We're gonna fight racism with solidarity.” Ethnic Studies facilitates cross-ethnic
approaches to appreciating the culture, history and contemporary experiences of racialized communities,
while simultaneously asking white students to learn about their own histories of resisting white
supremacy or racism. Ethnic Studies also encourages students to make links across racial and ethnic lines.

Engaging in transformative projects to reimagine a better world requires unity and organizing between
BIPOC and white allies and amongst members of BIPOC communities.
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Introduction to the Red Power Movement

1. Individually read “Introduction to the the Red Power Movement”
2. What questions do you have about the text?

3. Whatard sdrheahalmémeaid iodhvdlabolt the fet, (U PY

4. What resonated with you that you would like to comment on from the text?
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Whole Class Read & Metacognitive Markers - “Sisters in the Struggle: The Journey From Wounded
Knee” (Hill, 2021)

1 Whole class read of “Sisters in the Struggle: The Journe
From Wounded Knee” (Hill, 2021

2.  Insert the following metacognitive markers in the text
during/after reading:
Question mark (?) - for questions you may have about the

cite bbby dormbin) [\/|

Underline (_) - for key ideas, concepts, and/or words.
Exclamation (!) - for identifying any “aha” moments in the

text
Asterisk (*) - next to the text where you would like to
comment. -
ar fac E et S ol de e
3.  Be prepared to share where and why you placed Illustration of Stephanie Autumn and Madonna Thunder
metacognitive markers within the text. Hawk by Jawahir Al-Naimi and Muaz Kory/Al Jazeera (2021)
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AIM Occupation at Wounded Knee - Video

° On Feb. 27, 1973, some 200 members of the Oglala
Lakota tribe, led by members of American Indian
Movement (AIM), occupied the Pine Ridge
Reservation village — which was also the site of the

1890 massacre in which federal troops killed as

HOUSE COMMITT

e The71- ayoccupatoncaug tt eattentono

entire nation, bringing attention to Indigenous
peoples’ rights for the first time in U.S. History.

e  Over 300 AIM members were arrested under
federal law for their actions. Many served long
prison terms.
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Revisit: Critical Concepts - Four Levels of Solidarity

1. Symbolic Solidarity - verbally expressing solidarity;, Four Levels of Solidarity

out/signing into statements, wearing symbols/logos of """@mﬁ
solidarity. rrrrrr

4. TRANSFORMATIVE SOLIDARITY

V/hen masses of oppressed ecmmmilbs choose bwm«mng that would banefi
them, and do not take it at the

2. Transactional Solidarity - Often done between Mwmmmrcm&wgmﬁuﬁum%%
organlzations roups, an even exchan_e. S S Shme]
nazon B @ 3
()SJSE;gi(:)MMdII [FECEPY §-
3. Embodied Solidari ividuals literally e ying
and living their visions/beliefs of the world. S mmoppn s Ry 2. TRANSACTIONAL SOLIDARITY
@ Individuals m-nlryunboawngwwno Often done between organizations/
their vision/beliets of th groups, an even exchange.
4. Transformative Solidarity - When masses of Ovest Sarcions s 6 Ea
oppressed communities choose to forgo something S A —
that would benefit them, and do not take it because it Cxomot: s usrass g v 2 s o
comes at the expense of other oppressed DRUM — Desis Rising Up and Moving
communities. :’n;’i%“&:j%mmm?:?w@:,“;‘mwm
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C3: Community Collaboration

and/or Critical Cultural Production
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Preamble to Trail of Broken Treaties

We need not give another recitation of past complaints nor engage in redundant dialogue of discontent. Our
conditions and their cause for being should perhaps be best known by those who have written the record of
America's action against Indian people. In 1832, Black Hawk correctly observed: You know the cause of our
making war. It is known to all white men. They ought to be ashamed of it.

The govern i sk S s or i i ] ¥ i ey don't
know how trl%l . We ] L;s K : M I aToE sh(n:a, Ber one from
the expression - while remaining wholly unwilling to change to allow life for Indian people.

We seek a new American majority - a majority that is not content merely to confirm itself by superiority in
numbers, but which by conscience is committed toward prevailing upon the public will in ceasing wrongs and in
doing right. For our part, in words and deeds of the coming days, we propose to produce a rational, reasoned
manifesto for construction of an Indian future in America. If America has maintained faith with its original spirit,
or may recognize it now, we should not be denied.

Press Statement issued: October 31, 1972
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American Indian Movement - Trail of Broken Treaties 20-Point PositiorfP|

et P1

Restoration of Constitutional Authority Making

Establishment of Treaty Commission to Make New Treaties

An Address to the American People and Joint Sessions of Congress
Commission to Review Treaty Commitments & Violations

Resubmission of Unratified Treaties to the Senate

iiaste} e in (vt 5] T EE COPY
Mandatory Relief Against Treaty Rights Violations

Judicial Recognition of Indian Right to Interpret Treaties

00 N WS W N

Creation of Congressional Joint Committee on Reconstruction of Indian
Relations
Land Reform and Restoration of a 110-Million Acre Native Land Base.

By
o
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American Indian Movement - Trail of Broken Treaties 20-Point Positiorf Pafiét' P2

11. Revision of 25 U.S.C. 23; Restoration of Rights Terminated by Enrollment
and Revocation of Prohibitions Against “Dual Benefits”

12. Repeal of State Law Enacted Under Public Law 280 (1953)

13. Resume Federal Protective Jurisdiction for Offenses Against Indians

14. Abolition of the Bureau of Indian Affairs by 1976

5. oy 6oy R P ) P Y

Reconstruction

16. Priorities and Purpose of the Proposed New Office

17. Indian Commerce and Tax Immunities

18. Protection of Indians Religious Freedom and Cultural Integrity

19. National Referendums, Local Options, and Forms of Indian Organization
20. Health, Housing, Employment, Economic Development and Education
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Chicano Movement Solidarity with the American Indian Movemen

e The Crusade for Justice (Denver, Colorado) was
the main Chicano Movement organization
working in solidarity with the American Indian
Movement.

e The Crusade for Justice provided aid to the

MO

L] The “rusa ‘e or ‘'us ce an

Crusade for Justice and American Indian Movement
members in Denver, CO (1974)

Movement were surveilled and infiltrated by the
FBI’s Cointelpro program.

° In March 17, 1973, the building of the Crusade
for Justice was bombed and severely damaged,
and one of its members, Junior Martinez, 20,

< i John Trudell of the American Indian Movement
was shot and killed by Denver Police. speaking at the Crusade for Justice (1973)

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORISF@RQ(%‘&):%)W Gonzales, and Dennis Banks in
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Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SouesrAmehpsis
Excerpts from The Crusade for Justice: Chicano Militancy and the Government’s War on Dissent (1999) by Ernesto B. Vigil

1. In groups, read each of the 6 primary and
secondary historical source excerpts from Vigil’s
(1999) text.

" e S e e N RAL T

American Indian Movement allude to?

o, Crusade

e

3. What resonated/stood out with you most in these
excerpts about Chicano Movement solidarity with
the American Indian Movement?



Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SousesrAmehpsis
Excerpt #1

“At Wounded Knee... | saw Chicano brothers from the
state of Washington, from Nebraska, from California,
and from other states but, more especially from
Colorado, We received the major supply, the major
support from the Chicano... It was at Wounded Knee
s e st e oo Ao [ B TER
assassination, we a so had assassinations inside i35
Wounded Knee of our warriors Buddy Lamont and Frank
Clearwater.” - Russell Means, March 17, 1974, First
Annual Commemoration of the death of Luis “Junior”
Martinez (Vigil, 1999, p. 201)

El Malcriado, 1973 (newspaper of
the United Farm Workers)
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Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SousesrAmeahysis

Excerpt #2 . o

~ WOUNDED KNEE
“Many native activists visited Denver and met with the ' ‘\n LLY
Crusade members in the late 1960s and early 1970s. TEE5. 231-;
Among them were Suzette Bridges, Roxanne Allen, ”?

Dennis Banks, Leonard Crow Dog, Anna Mae Aquash, 7:90

conrt oot g EE

Means.” (Vigil, 1999, p. 202). CLYDE ~

(e AN END UM '5?&&
gumou AT DOOR- ONE ncb.m ‘_
okec il
lum-.l lwqo: Goild Mbk Shml(
%:-mly on Latig Mierica. Free for All
ed Fim Workers of Mmerica  REM Rinting Corop
ALSO: Cesar Chover wil appear Nov. |7, Satwday,

+ Epm in the Cathalia Menber - cpan
] ‘Edhlr(:anhv-tumh T
Flyer for Wounded Knee Rally - Madison, WI : 4
November 13, 1973 wi@e @
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Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SouesrAmeabysis

Excerpt #3

“Younger members of the Crusade and the local AIM
chapter were friends, and the Crusade endorsed the

struggle of native people and hosted their activists at
political gatherings and cultural events. Many

Organizat' 1 |f wiith AN g ctviianxla A AIbT
mystique IMQIGDMM T
mestizaje, or mixed bloodlines, of Mexico predisposed
the Chicano movement to look favorably on struggles of

Native people seeking self-determination.” (Vigil, 1999,
202).

Photo of Ernesto Vigil speaking at a conference held by
the Crusade for Justice centered around unity between
the Chicano Movement, American Indian Movement,
and the Black Power Movement (March 17, 1974).
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Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SousesrAmehpsis
Excerpt #4

“The sight of determined natives bearing arms in defense of
their sovereignty stirred Chicano activists. The April 1973 E/
Gallo dedicated one and a half pages to the protest in South
Dakota under the headlines ‘Hands Off Wounded Knee’ and
‘Support Indian Ri_hts’... Chicanos from Nebraska, Colorado
washinat ok Hib e o) Dk edetbr] |
Shortly after the occupation began, the FBI began listening
to calls made on the one phone in operation in the
occupied site. People in wounded knee called the Crusade
to ask for assistance and to maintain contact with
developments outside the besieged hamlet.” (Vigil, 1999,
pp. 203-204).

El Gallo, Vol. 5, Issue 1 - April, 1973 - “Protests Support Indian
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCAT|ORigkitiD- Wtk BHfREEUDNRY Knee - Chicano Solidarity”s




Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SousesAnsiysis
Excerpt #5

“Hundreds of Chicano activists gathered at the Crusade
for Justice headquarters on the day of the protest.
Several blocks away, at the Indian Center, the Denver
AIM chapter began a march of about 200 protestors.
When they arri g us wiars jof ¥
waiting sMrUl‘mgﬁmdMﬁT
Center marched in the middle of the street, passing
through two columns of Black Beret and Brown Beret

youths who stood in formation on either sides.” (Vigil,
1999, pp. 204-205).

El Gallo, Vol. 5, Issue 1 - April, 1973 - “Support Indian Rights”
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Chicano Movement Solidarity with the American Indian Movement - Primary & Secondary Historical SoupescAnzlysis
Excerpt #6

“At approximately 1:00pm, this date, Mexican Americans and

Indians gathered at the Crusade for Justice (CFJ) building, 16th . 3 Tﬂe
and Downing. They were predominantly a young group including y

children consisting of numerous members of the CFJ (Denver “‘\ Crusade
based Mexican American militant organization). The group f > ;/.i,:i’__\ ) fOr

marched déw ﬂ SAE‘W@M i€t T’;[‘
Denver Fedl_ril Bu d Stout;-where MS eld. *
At this time the group numbered 400 to 500... All speakers
announced their support for the Indians at Wounded Knee and
stated the the incident highlights awareness and unity of
Chicanos and Indians against the common oppressor...” [Denver

FBI field office Nitel to FBI Acting Director and the Minneapolis
FBI field office, March 6, 1973, 7:45p.m.] (Vigil, 1999, pp. 205).

\,
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Chicano Movement Solidarity with the American Indian Movement - Roque Madrid

1. Read “Colorado Pilot, Medic Recalls
Mission to Wounded Knee”

2. How did Roque Madrid, as a Chicano
Movement activist, demonstrate

“solidarity”wi 1 ICAfTNAre

vl USE COMMITTE Y
3.  What resonated with you most regarding

Roque Madrid’s actions? Explain.

4. What level of solidarity did Roque
Madrid demonstrate with the American
Indian Movement?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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C4: Conclusive Dialogue

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



American Indian Movement & Native American Women Activists ™"
Wilma Mankiller

e Bornin Tahlequah, Oklahoma, move to San Francisco as
part of the Indian Relocation Policy.

e She was among the activists who took over Alcatraz
Island with members of the American Indian

“HOUSE COMMI B

® She supported the Pit River Tribe (CA) against the
Pacific Gas and Electric in an effort to regain Indian
land.

e First woman to serve as Principal Chief of the Cherokee
Nation.

e Wilma transitienraerrApiibR, TREENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Conclusive Dialogue P1

Like Wilma Mankiller, many Native American and Chicanx
activists have direct connections to the Bay Area. Take the
time to learn about one of them and design a tribute to their

solidkf S E COMMITTEE COPY

You may use the example in the previous slide or be creative:

design a meme, song or poem.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Conclusive Dialogue P2 - Implications

1. What are the implications and impact for solidarity:

a.
b.
c.

with Chicanx/Latinx with American Indians/Native Americans?
between all racialized groups?

ﬂQQ,S;QtQMTT‘EEhC'OPYame

for Euro Americans with racialized communities (American
Indian/Native American, African American/Black, Asian
American/Pacific Islander and Chicanx/Latinx)?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Lesson:
Black and Asian
solidarity, iovemen:s




Lesson Purpose

The purpose of this lesson is to introduce students to examples of Asian American
and Black Solidarity in California and beyond. The lesson will highlight the bonds
between Yuri Kochiyama and Malcolm X, describe the relationship between Jesse
Jackson and APPI members of the Rainbow Coalition and, introduce students to
other exam'es ¢ f A”Pl and Bizckt ar s’ 9 00y U oro il examine
primary resource photos from soliaarity struggies in ==- == -r- - "=~ *—- |-hotel.
Students will identify the levels of solidarity practiced by the African
American/Black and APIDA Community through the examination of the BLM and
Anti-Asian violence movements. Students will reimagine and recreate new
possibilities of solidarity in the present and future amongst all racialized
communities by engaging in an activity of artistic expression.




Lesson Enduring Understandings Alignment

STORIES - The corrective narratives of my people SOLIDARITY - The transformative solidarity between my people

and other communities of color in reimagining a better world.

We understand and embrace the historical e We critique systems of oppression and actively do
contributions, intellectual knowledge and something about it, together.
cultural wealth of our people.

We underta e ani slace a ni th valr e or the YYle un lers anith it cro s-et'iniv t n ty is required to

stories of ‘es licace, curyiraland resi t2ncs of rialiel ke sersesh acial s ndettgic lines 'engaging in

our people. transformative projects to reimagine and build a
better world.

We understand and can articulate historical and
contemporary projects among BIPOC that promote
solidarity between our groups.

We understand that only through solidarity, is deep
SMMITTEE ON EDUCATION AND WORKEO!




LEARNING OBIJECTIVES

Students will review, discuss and analyze primary
and secondary sources (readings, short video clips,
photos, etc) for content information related to
social and political conditions that motivated

collective actions of solidarity.

Students will analyze primary and secondary sources
to illustrate and detarine tholevals of sclidaritv
between Bl ick a.'d A i n ;om, 2L niies, past ind
present.

Students will critically analyze, interpret and apply

critical concepts from course readings, presentations

and apply of critical concepts attained in this unit to

present day issues facing APIDA and Black
communities and evaluate their implications for
re-imagining and re-creating Black and APIDA
solidarity.

LANGUAGE OBJECTIVES

Students will demonstrate and understanding of critical concepts,
content knowledge and pedagogical skills by engaging in critical
dialogue and applying skills and knowledge to individual and
collective writing exercises in complete sentences including
carefully constructed paragraphs, reflective writing and through
class discussion.

Students will analyze primary and secondary sources to illustrate
and determine - individual reflection and aroun discussion - the
avals ¢ *solirlarity wet veen Elack ¢ ad £ 5i- 1 cormunities.

Students demonstrate a comprehensive and critical
understanding of content and concepts, including the
implications for re-imagining and re-creating Black and APIDA
solidarity through the construction of a collage, meme, zine or
video. The collage, meme, zine or video will include a short,
carefully constructed paragraph using some of the critical
concepts presented in this unit.




ESSENTIAL SKILLS

® Critical Reflection, Reading, Dialogue, and Writing
Individual and Group/Collaborative work

Primary and Secondary Source Analysis

Analysis ana Inwerpietation of Levels of Sonddricy

Artistic Expression

Reimaging and Recreating a More Democratic and Racially Just Present
and Future with and for Racialized Groups




Community Cultural Wealth (Yosso, 2005)

Aspirational - the ability to maintain hopes and dreams for the future, even in the face
of real and perceived barriers.

Linguistic - includes the intellectual and social skills attained through communication
experiencesin morathanorelin 1a e and/orctyle

Resistant - refers to those knowledges and skills fostered through oppositional behavior
that challenges inequality.




Guiding Values and Principles

Critique - empire, white supremacy, anti-Blackness, anti-Indigeneity, racism,
xenophobia, patriarchy, cisheteropatriarchy, capitalism, ableism, anthropocentrism, and
other forms of power and oppression;

Challenge - imperialist/colonial hegemonic beliefs, and practices on ideological,
institutior al interdes ne nidi W \leve s;

Connect - ourselves to past and contemporary resistance movements that struggle for
social justice on global and local levels to ensure and truer democracy;

Conceptualize - imagine, and build new possibilities for post imperial-life that promote
collective narratives of transformation and resistance, critical hope, and radical healing




Audience BIPOC Community(ies)

Hetero genous an d BIPOC Asian American/Arab American
Black Studies

JOUS OMNENAE T OF

Black and API
uffurg: o< and Besistant Solidarity Developmental Stage

ontent: Movement Solidarity:: Black & Asian 9_ 1 2

(]ncepts; Activism, Solidarity
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Lesson Plan Summary

C1: Cultural Ritual and/or Energizer
e Land Acknowledgement
e Ancestor Acknowledgement - Yuri Kochiyama
e Cultural Energizer - Yuri Kochiyama (Video)
C2: Critical Concepts
e Review-Four Levels of Solidarity
e Historica'l:xinouwles of Blar ki ril /isicn Sclidarit 7
o Yurt Kochiyama & Maiconn (Readings, vriung ana Diaiogue)
o Jesse Jackson, Asian Americans and the Rainbow Coalition (Readings,
Writing and Dialogue)
o  The Struggle for the I-Hotel (Phoros, Dialogue)

e Anti-Blackness in AAP| communities

e Asian American and Black Solidarity in Contemporary Times
o Black Lives Matter (Readings, Writing and Dialogue)
o Anti Asian Violence (Readings, Writing and Dialogue)




Lesson Plan Summary

C3: Community Collaboration and/or Critical Cultural
Production
APALA Racial Justice Toolkit (Readings, Writing and
Dialogue)
Thiid World Liveia’ion Fdcvement
What dees wransfoimat e soldanily luck lika?
Asian American Leaders of the Third World Liberation
Front

C4: Conclusive Dialogue/Critical Curricular Exchange
e Murals: Ethnic Studies, San Francisco State
e Mural Development




LAND ACKNOWLEDGEMENT

A land acknowledgement is a commitment to
acknowledge and learn about the Native people
within your surroundings.

Today as we gather together, we acknowledge the
traditional Native lands on which we stand, sit,

ITTTEE COPY

Collectively we honor the Native people, the
animals, and the plant life of today and the past
which will benefit us in the future.

We commit to honoring Native rights and cultural
equity through education wherever our journey
among these lands take us.
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Born and raised in San Pedro, California.

In 1943, Yuri and her family were sent to
a concentration camp in Jerome,
Arkansas.

Kochiyama’s activism started in Harlem in
the early 1960s, where she participated
in the Asian American, Black, and Third
World movements for civil and human
rights, ethnic studies, and against the war
in Vietnam.

She was a fixture in support movements
involving organizations such as the Young
Lords and the Harlem Community for Self
Defense

Yuri Kochiyama - (May 19, 1921-lune 1, 2014)

* DRGARIZATION OF AFHII AMERICAN UINITY -

"l .
(??/{ 5&(‘/{-‘_/(?}&‘#
4 2 memhber of the Z
Orgsnization of Afro-Americen Urity

June, 1964~
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Founder of Asian Americans for Action, she
also sought to build an Asian American

Movement linked to the struggle for Black

liberation. Our ultimate
objective in

In 1963, she met Malcolm X. Their friendship uimsgl::yu}o

and political alliance changed her life and create and

outlook. She joined his group, the Organization )

for Afro-American Unity, to work for racial

justice and human rights.

Yuri was present on the day Maicolm X was

tragically shot and killed in 1965. In the Life

magazine article “Death of Malcolm X,” she can

be seen crouched in the background, cradling “Consciousness is

Malcolm X’s head. power. Consciousness is
education and 1 =

Kochiyama worked in the redress and know'.edge' ) P s - J‘\%‘:‘

) ) Consciousness in ! !
reparations movement for Japanese-Americans

: ) becoming aware.
along with her husband Bill. .y B T T

. 4 [
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yours to build.”
Her support for political prisoners was a -Yuri Kochiyama
consistent threaa in her work. e




Cultural Energizer
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Yuri Kochiyama - (May 19, 1921-June 1, 2014)

~ KOCRiAMA
* = GARTOON

What did you learn about Yuri

Kochiyama that was not
mentioned in the land
acknowledgement?

What evidence was presented that
validated the idea that Yuri's life
was about” building bridges”?

LEEL&R o

important part of solidarity?

e What happened to Yuri and her
family during WWII?

e How did Yuri practice solidarity
and movement building?

EDUCATION AND WORKFORCE ONLY




Critical Concepts




Review Four Levels of Solidarity

Symbolic Solidarity - verbally expressing Falir [ 'evels oF Soldarty
solidarity, out/signing into statements, wearing

P s o2 s e
symbols/logos of solidarity. r r r r r r m

4. TRANSFORMATIVE SOLIDARITY
V/hen masses of mmmmmommgvmmnmm

Transactional Solidarity - Often done between . e gk o oo e

1: DRUM and would benefit from akmost any

organizations/groups, an even exchange. mwmmmm’www

embodiohSalbarit lnakaaS YRV | T

embodying and living their visions/beliefs of the
World. . Individuals literally embodying and living

their vision/beliefs of the world.

Exarnple: Individuais and activisis
Example: You show up for us (at our
mmmmm overs) st wofkshow up foryou Gt

Transformative Solidarity - When masses of S S
oppressed communities choose to forgo e e Loy it e
Example: Local businesses pulting up HFZ stickers on their

something that would benefit them, and do not bbbl
take it because it comes at the expense of other DRUM — Desis Rising Up and Moving \

Phone: (718) 205 - 3036 | Email: info@drumnyc.org | Website: www.drumnyc.org

O [») ] u
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Watch this short clip about the Japanese
American Concentration Camps.

What role did the Black Liberation
Movement play in exposing the
Concentration Camp?

What is the Emer_enc_ Detention Act?
A dilthe 2la:k L beratiorn Msvement
‘'n uence apanese mer cans orepeal
the Emergency Detention Act?

What levels of solidarity were presentin
this film?

In teams, draw a poster representation of
the quote “Our liberation and education
depend on our shared struggle”?. Prepare

to share vour poster.




Frederick Douglass spoke out against the Chinese Exclusion Act.

There were several examples of Black support for the Filipino community
during the Philippine-American War (1899-1993). Many Black soldiers
abandoned their posts and joined the Filipino Freedom Fighters in “an unholy
war of conquest.”

Asians were were nieavily invuived n tiie Civil Rights roveinent alcing with the
Black Panthers, Malcolm X and others.

The Third World Liberation Front: Black student activists at UC Berkeley,
joined forces with the Mexican American Student Confederation (MASC), the
Asian American Political Alliance (AAPA), and the Native American Student
Alliance (NASA) to advocate for their own ethnic-focused programs.




Yuri Kochiyama and Malcolm X

Asians and Black Political Empowerment in the Jesse
Jackson far President Camnaian

The Struggle for the | Hotel

The Black Lives Matter Movement

Black and Asian Solidarity: Anti Asian Violence




Individually Read “Not Just A 'Black Thing': An Yuri Koch p"a A
Asian-American's Bond With Malcolm X.” &

Complete the_worksheet as an individual. Malcolm X

Find a partner and...
Share your answers.
Did you find any commonalities?

Di i rt interes

S B COVIMI
As a pair, find another pair and construct a
group of four.

o Were there any commonalities? Any
surprises?

Lo

Select a triangle, square or circle e e s B

to share with the whole group (class)?
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMI




Yuri Kochiyama
&

Rejoin the class and discuss the
Malcolm X

following:

How would you describe the relationship of
Yuri Kochiyama and Malcolm X’s?

people in the United States?

What level of solidarity did Yuri and Malcolm
demonstrate?

What did you learn from Yuri’s story that you
can apply to your life?




1. Rev. Jesse Jackson was a candidate for President in
1984 and 1988. As a Black man, Jesse faced much
discrimination, but he enjoyed a lot of support
from young Blacks, Asians and Latinx activists.

Asian Americans and Arab Americans were some of

Ommmmmws

Jesse was able to promote many issues of interests
to Asian and Arab Americans, exposing the murder
of Vincent Chin, discussing the issue of Palestine.
Read these short articles on Vincent Chin,
Interview on Palestine and/or the Activist
Reflection on the Jackson Campaign written Mabel

T REQUESTRE F RIAohR R R R RIHER KA SREE onLy




Complete the assignhed worksheet. BUsD-003538

Prepare a short presentation on the article
assigned to you for the entire class.

. After listening carefully to each of the
yes i presentations, hold a class discussion on the

JACK Sf following:
a3 a. How did Asian American involvement with the Jesse
Jackson cam_ai_n brin_ issues of lmsortance to the Asian

OM MEET R

In the reflection by Asian American activists on the
Jackson work, the activists described how the campaign
work led to greater democracy and more political
representation for Asian Americans. Do you agree with
this perspective? Provide evidence from the readings to
substantiate your point of view.

Is there a “rainbow coalition” today? If so, what does it
look like? How is it representative of transformative
solidarity.

NT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY







Saving the I-hotel, Photo #1 s s
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Chronicle File f 1977













Choose one of the prompts below to discuss with... ...
your team after watching the video

2. Something | connect with in this

MPVMEEE COPY
3. The struggle for the I-Hotel is an
example of transformational

: (1]\%{12 ]1}%3%; P\ solidarity because...

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

1. Something that stood out to me...






Choose one of the prompts below to discuss with. ...
your team after watching the video

2. Something | connect with in this

MPVMEEE COPY
3. The struggle for the I-Hotel is an
example of transformational

: (1]\%{12 ]1}%3%; P\ solidarity because...

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

1. Something that stood out to me...



What is Anti-Blackness and what does it look
like in our communities (API)?

Biack Lives Matter (Film)

Black and Asian Solidarity on Anti-Asian
Violence.




Are some minoritized groups privileged over others?

Is there such a thing as
Asian Privilege?

Read the following article and write a 30
word response to the question.




There Is No Such Thing as Asian Privilege

When | say that there is no such thing as Asian privilege, | am not saying that
people of Asian descent do not reap certain benefits. It is frue that Asian
Americans as an [whole] have high educational attainment, low poverty
rates, low incarceration rates, and all of the other attributes that deem us a
model minority But how are these benefits determined?

Contrary {0 nevular keliel:, 2dvcaiien vies no!t what enabled Acien
Americans to become “successful.” Rather, it was because White people
eventually started treating Asians with a little more respect. But this respect is
not freely given. It comes at the expense of weaponizing Asians as pawns to
serve a white supremacist agenda . This blames other people of color for not
achieving the same kind of “success,” without acknowledging that other folx
of color never received the White approval necessary to prosper in a White
supremacist society.




There Is No Such Thing as Asian Privilege

For example, Asians are used in the Students for Fair Admissions (SFFA) vs. Harvard
lawsuit to claim that affirmative action discriminates against Asians when SFFA's real
“mission is to slash protections for minorities in America, including Asian Americans — not
to help them out.” Allowing Asian Americans to be successful means that universities
can tout greater diversity by including them in an umbrella “students of color” category
without putting forth the effort to enroll Black and Latinx students, who are the most
underrepararaac.

Most prevaen s a’ san "mercansare ‘epc’'e ‘"asamo e m nor 'y o blame other
people of color for their underachievement. “Asians faced internment, yellow peril, and
racism. If they can be successful, why can'’t African Americans?” This is a question that
empowers Whites to further perpetuate anti-Blackness. This attitude has the additional
harm of pitting Asian Americans against Black folx, which can cause resentment in both
racial groups. This tension prevents cross racial solidarity and is a modernized ploy of
“divide and conquer,” because it ultlimately allows White folx to maintain the most
power and control.




How might the perception of
Asian Privilege impact the
solidarity of Black and Asian
Communities?

Write a an example of one method for
negotiating those tensions.




Anti-Blackness

BLACK VS ASIAN
AMERICANS AMERICANS

- - -

—

dub:iee\

word cloud
What does Anti-Blackness look like in
the Asian Community?

middle ground.
Do an_ o the exam les on the word

clondioppear?

Open Letters
to Asian Families Werite a short letter

to someone challenging a form of
Anti-Blackness.




_J U/ \_ | \_/
According tfo the Washington Post, in August of 2015, Blacks constituted 6% of
the population, but 40 % of the unarmed people killed by police. Black mean
were by police three times the rate of whites and other marginalized people.

Just like before, Asian Americans, Pacific Islanders, Arab American, Pinoy and
others rose up in support of Black Lives Matter. In the Bay Areaq, Asians for Black

Lives (APALA) issued the following protocol fromm an APALA document.

ONEIDENTIA D OR COMMIT ] ON ED ATION AND WORKFOR ON




Black/Asian Solidarity: T
BLACI{ LIVES MATTER communities does Hissan Minhai call out?

Hissan Minhai asks APIDA communities to
support or Black communities in specific ways,

NETFLIX what are they2 Which one can you do?

Read the griicle “Asian American Response to
Black Live Matter Is Part of a Complicated
History:

video? How so@¢

b. Does the arficle provide new information?
What is ite

The article quotes the author, Jeff Chang,

“We want to be on the right side of history,
and that side is squarely in fighting against
anfi-Black racism.” Your thoughtse

RKFOR ON




Black/Asian
Solidaritu

ANTI AGIAN
VIOLENCE




Examine these
charts of statistics
dbout incidents of
anfi-Asian
sentiment in 2020.

TYPES OF HARASSMENT AND VANDALISM INCIDENTS

HARASSMENT CATEGORY NUMBER OF INCIDENTS

Physical Harassment

Spitting, Coughing, and Sneezing

Verbal Harassment

Spoken Harassment

Online/Social Media Harassment

MNXITT]

Avoidance and Non-Verbal Harassme!

Barring from Business

Vandalism




What staftistics surprised you and

. why?¢ Did any statistics challenge
Re'ﬂectlon your previous ideas about anfi-Asian

qHBStiOI’]S incidentse

What role do you think medlc/news

OMM@I“F@E@SC 4230

Nnorma on msnorma ona out
anti-Asian incidents?¢

3. What questions or wonderings do
you still have?




# Y
Black and Asian Solidarity Against Ra... @132

=8 | Something that stood out to

me...

2. Something | connect with in
fhisNideds.L O PY
FI 3. The struggle for the |-Hotel is
an example of

transformational solidarity
because...

Play (k) =SSP
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Community Collaborations




Something that stood out to
me...

Something | connect with
is...

_omethin_ | think that Asians

must do io challenge
Anti-Blackness...

Something | be done to A
protocol | think is essential
for solidifying Black and
Asian Solidarity...







...provides ‘safe’ (and brave) academic
spaces for all to learn the histories,
cultures, and intellectual traditions

SR NN
resisfdiice dna hoerdtion to
and other forms of

oppression.”

COLLEGE OF ETHNIC STUDIES, SFSU




Transformative Solidarity - When masses of oppressed
communities choose to forgo something that would

benefit them, and do not take it because it comes
at the expense of other oppressed

What doizs this look, soand, Grid fee: ive?




BUSD - 003565

Harvey Dong reflects on a memory from when he was striking
in the Third World Liberatin Front movement at UC Berkeley

Asian American
Leaders of the

Third el SE C

Liberation Front
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MURALS




MURALS
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Mural Art Project or Image Collage

Step 1: Your project should include these

Illustrate this big idea components:

through your artwork:

1. Your community
We can glean 2. Your ancestors or important figures you look up

strieb@ e COMMJI debady COPY

communities and 4. What does transformational solidarity look like to
their stories to resist you externally? Internally?

injustice together Step 2: Write a reflection paragraph explaining the

symbols you used and connect it to each of the 4
components




Solidarity Lesson:
Farmworker Movement Solidarity:

Dhpinx, Caicani, % Arabi{Memeniy




BUSD - 003571

Lesson Purpose

The purpose of this lesson is to analyze and evaluate farmworker solidarity between
Filipinx, Chicanx, and Yemeni (Arab) during the struggle for farmworker rights during
the 1960s and 1970s. Through an analysis of primary and secondary historical sources,
students will determine the levels of solidarity that Filipinx, Chicanx, and Yemeni (Arab)

practiced ing the rker.ctruogla Additi ctydent t ial
media mHéUlgEemmrmm CéEXed
groups. Moreover, this lesson affords students to utilize the solidarity practiced by the
Filipinx, Chicanx, and Yemeni (Arab) communities as a model from which to reimagine

and recreate new possibilities of solidarity in the present and future amongst all
racialized communities.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 003572

Lesson Enduring Understandings Alignment

STORIES - The corrective narratives of my people SOLIDARITY - The transformative solidarity between my people
and other communities of color in reimagining a better world.

e We understand and embrace the historical contributions, e  We critique systems of oppression and actively do
intellectual knowledge and cultural wealth of our people. something about it, together.
e We understand and pl i lue he stories of [ ] cross-ethnic unity is required to
resilience; dre f our pec @ MM I make links S ialand e@li ¥ing in
transf cts torei ine a~- ***|d a better

world.

e  We understand and can articulate historical and
contemporary projects among BIPOC that promote
solidarity between our groups.

e  We understand that only through solidarity, is deep and
real liberation possible.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 003573

Lesson Guiding Questions

What was the farmworker struggle for human rights in the 1960s and 1970s?
What role did Filipinos, and historical figures like Larry Itliong, serve in the struggle for
the rights of farmworkers during the 1960s and 1970s?

® What role did Mexican Americans-Chicanas/os/x, and historical figures like Dolores
puero b ot s, id ey efof e o3 ding e
1960s and 1970s.

e Why was Filipinx and Chicanx solidarity important during the farmworker struggle
during the 1960s and 1970s?

e Why was Arab-Yemeni and Chicanx solidarity important during the farmworker struggle
during the 1960s and 1970s?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 003574

Learning & Language Objectives

Learning Objectives Language Objectives

1l Students will analyze primary and secondary sources and describe i, Students will analyze primary and secondary sources and describe, in
the social, political and historical context of the farmworker labor complete sentences, the social, political and historical context of the
movement during the 1960s and 1970s for Filipinx, Chicanx, and farmworker labor movement during the 1960s and 1970s for Filipinx,
Yemeni (Arab). Chicanx, and Yemeni (Arab).

2 yze and e imary an dary source ill ev piTTe ry sources of

@ ity be piE, Chicanx a @ M Ifa worker o mworker solidari w 'en and
: spoken sent: A en Filipinx, Chicanx, eni (Arab)
workers.

3. Students will create a social media meme based on the solidarity 3. Students will create a social media meme based on the solidarity,
between Filipinx, Chicanx, and Yemeni (Arab) farmworkers and writing in complete sentences, between Filipinx, Chicanx, and
farmworker labor organizers. Yemeni (Arab) farmworkers and farmworker labor organizers.

4. Students will analyze the solidarity between Filipinx, Chicanx, and 4. Students will analyze the solidarity between Filipinx, Chicanx, and
Yemeni (Arab) to evaluate its implications for re-imagining and Yemeni (Arab) to evaluate its implications, in complete sentences
re-creating for now and in the future. and through group discussion, for re-imagining and re-creating for

now and in the future.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Essential Skills

e C(Critical Reading, Writing, and Speaking

e [ndividual and Group/Collaborative work

o primary nd Sedonudr. shurde AdkdV1 [ 1 T EE COPY

e Analysis and Interpretation of Levels of Solidarity

e Reimaging and Recreating a More Democratic and Racially Just Present and Future
with and for Racialized Groups

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



]
Community Cultural Wealth (Yosso, 2005)

Aspirational - the ability to maintain hopes and dreams for the future, even in the face of oppression.

Linguistic - includes the intellection and social skills attained through communication experiences in
more than one language and/or style.

Familial - t I es m familia{kis) a3 s ni
history, memo [turabintuition. |V|M I ; z f

Navigational - skills of maneuvering through social institutions. Historically, this infers the ability to
maneuver through institutions not created with [Indigenous] and Communities of Color in mind.

Resistant - knowledges and skills fostered through oppositional behavior that challenges inequality.
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Concepts - Guiding Values, Principles, and Outcomes of Ethnic Studies Teaching

Critique - empire, white supremacy, anti-Blackness, anti-Indigeneity, racism,
xenophobia, patriarchy, cisheteropatriarchy, capitalism, ableism, anthropocentrism, and
other forms of power and oppression;

Challenge - imperialist/colonial hegemonic beliefs, and practices on ideological,

"EHOUSE COMMITTEE COPY

Connect - ourselves to past and contemporary resistance movements that struggle for
social justice on global and local levels to ensure and truer democracy;

Conceptualize - imagine, and build new possibilities for post imperial-life that promote
collective narratives of transformation and resistance, critical hope, and radical healing
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The ABCD Entry Way to Ethnic Studies ===

Audience BIPOC Community(ies)

Heterogenous and BIPOC Asian American/Pacific Islander (Filipinx &
Arab-Yemeni) & Chicanx/Latinx

HOUSE COMMITEE COPY

, LIICAN
) Aspirational, Linguistic Arab Yemeni
cu“ure' Navigational, and Resistant ( ) Developmenta' Stage
> Farmworker Solidarity: Filipinx,
cnntent' Chicanx, & Arab (Yemeni) 9-12
concepts: Critique, Challenge, Connect,

and Conceptualize
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



/]
Lesson Plan Summary BUSD - 00358

C1: Cultural Ritual and/or Energizer
e Land Acknowledgement
e Ancestor Acknowledgement - Larry Dulay Itliong (October 25, 1913 - February 8, 1977)
e Cultural Energizer - The Delano Grape Strike | See Us Unite

ok E COMMITTEE COPY

e Who ls Dolores Huerta?

e Analysis of Primary/Secondary Text Sources on Filipina/o/x-Chicana/o/x Solidarity -
Metacognitive Markers
® Critical Concepts - The Four Levels of Solidarity
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Lesson Plan Summar_ continued, BUS-025%0

C3: Community Collaboration and/or Critical Cultural Production
e Analysis of Primary/Secondary Text Sources on Filipina/o/x-Chicana/o/x Solidarity - Metacognitive
Markers (Slide 18)
e Analysis of Filipina/o/x - Chicana/o/x Solidarity & Yemeni (Arab) - Chicana/o/x Solidarity:
Primary/Secondary Source Photographs and Film - Group Work (Slides 19-26)
Analysis of Secondary - Source Text & Podcast (Yemeni/Arab - Chicana/o/x Solidarity) (Slide 27)

Creation of Social Media Meme 5°"da 4 MMITTEE C O PY

C4: Conclusive Dialogue/CrltlcaI Currlcular Exchange
e Conclusive Dialogue - Implications: Filipinx-Chicanx-Yemeni (Arab) Solidarity
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C1: Cultural Ritual and/or

SN
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A land acknowledgement is a commitment to
California Indian acknowledge and learn about the Native people within

Pre-Contact your surroundings.

BN
Voo
Nommabs
o,

i Tribal Territories

Wi
~

.

Today as we gather together, we acknowledge the
MITTEE COPY" ™™

Collectively we honor the Native people, the animals,
and the plant life of today and the past which will
benefit us in the future.

We commit to honoring Native rights and cultural equity
through education wherever our journey among these
lands take us.




Larry Dulay Itliong (October 25, 1913-February 8, 1911)
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Filipino American labor organizer and
community leader and has been described as
"one of the fathers of the West Coast labor
movement”

In 1965, he helped lead the Delano grape
strike, demanding fair wages for grape
growers, which continued for 5 years

le served as assistan director of the United
Faiin Workers working witii Doicres Hueria
and Cesar Chavez

Most history books mention Chavez and the
United Farm Workers, but do not include a
mention of Itliong or other Filipinos

A successful end to the Delano Grape Strike in
1970 brought workers higher pay, medical
insurance and limits on pesticide use

EVER\'BOIW HAS

EQUAL RIGHTS
AND JUSTICE. YOU'VE

& GOT TO MAKE THAT

COME ABOUT.
[HEY ARE NOT
GOING TO GIVE

ITTO YOU.”
~LARRY ITLIONG
1913-1977
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The Delano Grape Strike | See Us Unite

What
traditionally
forgotten,
erased, and/or
distorted parts
of history are
disclosed in this
video clip?

How does this
video embody
solidarity?
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C2: Critical Concepts
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Key Names & Terms

Larry Itliong
Philip Vera Cruz
Pete Velasco
Cesar E. Chavez
Dolores Huerta
Nagi Daifailai
Manongs

Agricultural Workers Organizing
Committee (AWOC)

Street art in Unidad Park, Filipinotown, Los Angeles, depicting Philip
Vera Cruz, Cesar Chavez and Larry Dulay Itliong.
Photo: Kenny Chang




Key Names & Terms

National Farm Workers Association
(NFWA)

1965 Delano Grape Strike

United Farm Workers Organizing
Committee (UFWOC)

Strike /"Huelga” /" Welga”

Solidarity

Boycott

Militant

Street art in Unidad Park, Filipinotown, Los Angeles, depicting Philip
Vera Cruz, Cesar Chavez and Larry Dulay Itliong.
Photo: Kenny Chang




Who is Dolores Huerta?

e Co-founder of the United Farm Workers Association (along with
César Chavez) in 1962, Dolores Huerta is one of the most
influential labor activists of the 20th and 21st century and a leader
of the Chicano civil rights movement.

The challenges she faced as a woman did not go unnoticed and in
one of her letters to César she joked...“Being a now (ahem)
experienced lobbyist, | am able to speak on a man-to-man basis
with other lobbyists.”

As a fierce negotiator, inspiring organizer, and leader of

nationwide boycotts, Huerta was the main force in the United
Farm Workers successes in obtaining rights and contracts for
campesinos.

At a 1988 San Francisco, California protest criticizing then

presidential candidate George W. Bush for denouncing the UFW B I o G R A P H Y

grape boycott of that time, Huerta was beaten by the San
Francisco Police Department with a baton, rupturing her spleen
which nearly killed her

In 2012, the U.S. President Obama awarded Huerta the
Presidential Medal of Freedom.




BUSD - 003589

Analysis of Primary/Secondary Text Sources on Filipina/o/x-Chicana/o/x
Solidarity - Metacognitive Markers

e Teacher will assign students one of two of 1. Insert the following metacognitive markers in the
text during/after reading:

Question mark (?) - for questions you may have
about the text.

Circle (O) - around important numerical information.

in =M : ‘"' ‘e | dfer
HOOSECOMMITTEE COPY.
Exc amat on (!) - for |dent|fy|ng any “aha” moments

in the text
Asterisk (*) - next to the text where you would like

the following reads:

o  “Grapes of Wrath: The Forgotten

o “Commemorating the Legacy of

Cross-Racial Solidarity Between

— ; : to comment.
Filipino and Mexican American

Farmworkers” 2. Be prepared to share your where and why you
placed metacognitive markers.
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Critical Concepts Revist - Four Levels of Solidarity

Symbolic Solidarity - verbally expressing solidarity, Four Levels of Solidarity

out/signing into statements, wearing symbols/logos ri} ri‘ rr ;I m'w
of solidarity.

4. TRANSFORMATIVE SOLIDARITY

When ities choose to lorpommm that would b.n'ﬁl
them, m“m!mllmnmmme

1: DRUM and would benefit from almost any

Transactional Solidarity - Often done between Compranansie Imrigraton Falor (CFY), constontlo v 7 yours voing o 1
borger
organizations/grouns, a» asven =vchange

[* .
Embodied Solidarity - Individuals literally embodying w w

and living their visions/beliefs of the world. :"‘T’fﬁ”ﬁ“"”"

jont I.‘V Often done between organizations/
s fots of e workd. groups, an aven exchange.

2. TRANSACTIONAL SOLIDARITY
and living

Example: You show up for us (at our
bbdtkwlCEvmﬂauopd.pomﬂona. event) and wel show up for you (at

- - > M’U r event).”
Transformative Solidarity - When masses of ERge, Sani e % i

S = [ 1. SYMBOLIC SOLIDARITY
oppressed communities choose to forgo something Verbally S T—.

L] gos of

that would benefit them, and do not take it because it Examplo; Local businessos puttng up HEZ stckers on thei

window front and taking the HFZ Pladge

comes at the expense of other oppressed DRUM — Desis Rising Up and Movmg \
1 org

communities. am 205 - 3036 1 Ermait i el

fb.com/DesisRising ) @DRUMnyc (<)




C3: Community Collaboration




]
Analysis of Filipinx - Chicanx Solidarity & Arab (Yemeni) Solidarity: BUSD - 003502

Primary/Secondary Source Photographs and Film - Group Work

In groups, students will be assigned a series of prlmary source photographs on the Zoot Suit Riots. In the assigned groups, students will

complete the
assign a spokesperson to share their analyses.

OBSERVE: Identify and note details REFLECT: Generate and test hypothesis about | QUESTION: Ask questions that lead to
the primary source more observations and reflections
e Describe what you see.
HOUSE COMMTTTEE COPY

° What $ g b
e  What people, objects, and/or text ¢  Whatis occurring in the o what?

are shown? How are they photograph?

arranged? e when?

e  Who do you think the photograph
was intended for? e  where?

e  What is the physical setting?

G g e why?
e  What other details can you see? e  What can you learn from examining Y
the photograph?

2
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Analysis of Primary/Secondary Source Photographs/Film
(Filipinx-Chicanx Solidarity) - Film #1

Source: Asian Americans (2020, PBS) |
“They Liked to Pit the Mexicans Against
the Filipinos”

The Filipino Farm Workers voted to
strike, but they had to convince Cesar
Chavez, the leader of the Mexican
workers, to join them. The task was left
to Larry Itliong. Together Filipino and
Mexicans mounted a historic and
victorious grape strike that electrified
the world




Analysis of Primary/Secondary Source Photographs/Film
(Filipinx-Chicanx Solidarity) - Photograph #1

“OR COMMITTEE

/"

ON EDUCA

Farmworker Union Merger: In
August 1966, Bill Kircher, National
Director of Organizing for the
AFL-CIO, negotiated a merger
between AWOC and the NFWA that
vas nemed the United Farm
Norkers Organizing Committee
AFL-CIO (UFWOC). Cesar Chavez was
named head, with Larry Itliong
serving as assistant director. Chavez
and Itliong display the AFL-CIO
charter which authorized their new
union.
Photo: Walter P. Reuther Library



Analysis of Primary/Secondary Source Photographs/Film
(FiIipinx-C‘hical'_lx‘S‘qu‘darity) - Photograph #2

Y

Source: “Cesar Chavez 25-day Fast
During Delano Grape Strike” -
Photo from Farmworker
Movement Online Gallery, March
12, 15638.

Caption: During the Delano Grape
Strike, all were united and fighting
for the farmworkers: In the photo
- Senator Robert F. Kennedy, Cesar
Chavez, (front row); Larry Itliong,
Andy Imutan (second row) and
Philip Vera Cruz (partly hidden,
back row).




Analysis of Primary/Secondary Source Photographs/Film
(Filipinx-Chicanx Solidarity) - Photograph #3

BTN
VA LA o of- U,

Sk e GRAPE &
TURE B S TRINE T 508

Source: 1967, Members of the
United Auto Workers (UAW),
including Roy Reuther, join the
United == Woikers Crganizing
_ommittee (UFWOC) to march
during the Grape Boycott against
S&W Foods in Long Beach,
California.

Photo: Walter P. Reuther Library




Analysis of Primary/Secondary Source Photographs/Film
(Filipinx-Chicanx Solidarity) - Photograph #4

The signatures in the
Collective Bargaining
Agreement signed on July
2901970

Source: El Malcriado-
August 1, 1970.




Analysis of Primary/Secondary Source Photographs/Film
(F|I|p|nx Chlcanx Solldarlty) Photograph #5

July 29, 1970 -
Representing the UFWOC,
Cesar Chavez and Larry
Itlion.. .wearin_. the hat ,
sign the Coii e
Bargaining Agreement with
the growers . (Photo from
the Walter Reuther Library
through the Filipino
American National
Historical Society)




Analysis of Primary/Secondary Source Photographs/Film
(Filipinx-Chicanx Solidarity) - Film #2

Delano Manongs:
Forgotten Heroes of the
UFW (2014) Clip




Analysis of Primary Source Photograph | Arab
fo s (Yemeni)-Chicanx Solidarity) - Photograph #6

,v,,)"”““")ﬂfjfggfildbeilaf'_.uwf:—%},
“’"’%‘Jﬂﬁuﬂuwu,bjn - sElAg|
cf?‘%'bﬂ’ﬁwa—ﬁuja;q?;yw
PO it lep? i ) %Lli

LBy LEf ST e el . .
(u/;@ljﬁgjgﬁf ;}1/ ! Source: Arab American Institute (1973) - Flyers

’ -

S
s ...E@ : AW ‘ printed in Arabic which w ibu o A\rib

Dol J”,uérz@vfr::éw\ farmworkers during the United Farm Workers Union
Juallo 2l ste 1 5.5

> P 2P \
1Az s 2 P\ e 1973 Grape and Lettuce Boycott.

syl crnsbl £152

United Farm Workers flyers printed in Arabic, distributed by
Nagi Daifallah. Photo courtesy of the Arab American Institute.




Analysis of Primary - Source Text & Podcast:
Arab (Yemeni) - Chicanx Solidarity

e Read “UFW Martyr - Nagi Daifallah 1949-1973 and Cesar
Chavez Statement” by the UFW.

e Listen to the podcast: “Viva Brother Nggi from Kerning

NAGI

DAIFALLAH

UNITED FARM WORKERS

e C(lass discussion:
o Which of the four levels of solidarity did Nagi Daifallah
exhibit in his work/life with the UFW? Explain.

o  What resonated with you most about the life of Nagi
Daifallah? Explain.
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Creation of Social Media Meme - Solidarity

Choose from one of the historical figures
that we covered in this lesson (Filipinx, T T

Chicanx & Arab [Yememi]) that exhibited and government
officials look upon

solidarity to create a meme. farmworkers with
contempt and hatred

Choose a quote from the information / dEspita TR AL the

materials provided in this

incu ‘e’ n”"ememe ‘0 ‘emons’ra’e airic) Hhie strong astns of

solida rity. the farmworkers. For
here, the workers are

When sharing your meme with the class, the pillars, the spinal
column of the

be prepared to explain how your meme St ebanom

Nagi Daifallah, United Farm
Worker of America member

demonstrates solidarity. A —

1949-1973
UFW MARTYR

@Temachtianil3
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C4: Conclusive Dialogue
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Conclusive Dialogue: Implications - Filipinx, Chicanx, & Arab
(Yemeni) Solidarity

Individually write 1-2 paragraphs for each of the following questions. Please be prepared to share out
with larger group for discussion.

What are the implications for Filipina/o/x-Chicana/o/x solidarity during the farmworker
moveme ' ?

What are the implications for Yemeni/Arab-Chicana/o/s solidar't - “uri-g *he rker
movement?

What are implications for the current need for solidarity regarding issues directly impacting the
four racialized communities?

How can we “reimagine” for a more democratic and equitable society through solidarity?




We are asking that more teachers
commit to teaching the Lesson Set
vetted by the district.

Who here can commit to doing the
first 3 lessons in the set?
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Hamas Attacks on Israel 10/7/23 _
SKILLS: Companng and Contrasting PoV L

NnAC

Instructions: You are responsible for comparing and contrasting at least two of the sources listed below (you must choose

one of the A readings and compare it to one of the B readings). We'll listen to The Daily podcast together, then you'll partner
up to focus on particular additional texts. As you read, annotate for: key ideas and details (!), questions or sections that
make you curious about something (?), and parts that connect to something else you've studied or knew about before
reading (...) Also, see the last page for the QUESTIONS you will answer after you've read multiple sources. You will be
assessed for your summary responses and answers to the reflection questions.

Background on what happened on Saturday: The Daily: War in Israel; The Daily is a publication of
The New York Times. As we listen to the first 11 mins. of this podcast, take notes on these questions:

1
1. What happened in Israel on

Saturday, 10/7/23? Why is it
significant?

2. What words, whether from t
interviewees or the
interviewers, stand out to yq
How does the background
music influence the listener
experience taking in the sto

3. What context is given for wh
these attacks happened?

Reading 1/A: Israeli Prime Minister Benjamin Netanyahu’s statements, reported by 7he 7imes of
/srael on 10/9/23, about Israel’s response to Hamas’ attacks that began on Saturday, 10/7/23

Prime Minister Benjamin Netanyahu on Monday called for the opposition to join an emergency unity
government, outlined Israel’s battle plan against Hamas terror, likened the group to the Islamic State
group, or ISIS, and warned of more “difficult days ahead” for the battered and bleeding nation.



“We are on the third day of the operation,” he said during a televised address to tﬁgSnDa'tPgﬁ?7ﬁis first

public appearance since Saturday night. “We are in an operation for our home, a war to ensure our
existence, a war that we will win.”

“This war was imposed upon us by a despicable enemy — by savages who celebrate the murder of
women, children, and the elderly,” he said. “The atrocities carried out by Hamas have not been seen
since the atrocities of ISIS. Children bound and executed with the rest of their families, young girls and
boys shot in the back, executed, and other atrocities that | will not describe here.”

“We have always known what Hamas is. Now the whole world knows. Hamas is ISIS,” Netanyahu said.
“We will defeat [Hamas] precisely as the enlightened world defeated ISIS.”

He said he had ordered five actions at the start of the war.

First, to defeat terrorists still in Israel and prevent others from ending, in an operation that was still
ongoing.

For the next step, he ordered a move to a massive, unprecedented offensive operation that was
underway. Hundreds of thousands of reserves have been called up to service.

Third, he aimed to keep other fronts quiet — in the north, facing the Hezbollah terror group, in the West
Bank, and inside Israel. The West Bank and northern border have seen some violence since the
Hamas onslaught. Netanyahu praised the security forces for their work in all those areas.

Next,he vowedto continue recruiting international support for thejoperation and, “preserve Israel’s
freedom of actiony”

Lastly, and most importantly, he said, was solidifying Israel’s national unity.
“The divisions amongst us are ended. We are all united. And when we are united, we win,” he said.

Now, “the leadership must unify,” he said, calling on the leaders of the opposition to immediately
establish “an emergency national unity government with no pre-conditions,” as happened under
Menachem Begin in the Six-Day War.

He said Israel has only just begun to hit Hamas and that the pictures of destruction in Gaza “are only
the start. We have wiped out hundreds of terrorists and we won't stop there.”

Israeli security forces at the scene where a rocket fired from the Gaza Strip hit a shelter in the southern
city of Sderot, October 9, 2023. (Yossi Zamir/Flash90)
Wherever Hamas operates, “we will turn into a city of ruins.”

He said he was in “constant contact” with US President Joe Biden and thanked the US for its support
for Israel’s security “in word and deed.” The US aircraft carrier on its way to the area sent a message
that “our common enemies well understand,” he said. He also thanked many other world leaders for
unprecedented support.

Wrapping up his statement, Netanyahu denied that there was any advance warning of Hamas’s
massive attack from Egyptian intelligence, as reported earlier. He urged Israelis to be wary of fake

news and not to “fall into these propaganda traps.”
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“I know we all want results here and now. It will take time,” he said, but when the war is over, “all of

Israel’s enemies will know that it was a terrible mistake to attack Israel.”

What Israel will have done to them, he said, will resonate with them “for generations.”

“We have lost entire families, sons and daughters, youngsters and elderly people, soldiers, police
officers and security officers, Jews and non-Jews,” he said. “We all share the same destiny... Together

we will prevail and together we will win. Only together.”

“Difficult days are still ahead of us,” he concluded. “But we are determined to win this war, to bring life,

blessing and light to our people and our state.”

A senior Israeli government source told reporters earlier on Monday that Netanyahu'’s defined goal for
the war at this stage was to deprive Hamas of the ability and the motivation to harm Israel.

/: Wl\at is the dominant Point oF View (POV) in

this article? How do you know? Support your

answer with direct reFerences to t|1e text.

Reading 2/A: President Joe Biden’s statement “Condemning Terrorist Attacks on Israel.” NOTE: The United States

Statement from President Joe Biden
Condemning Terrorist Attacks in Israel

Em]:] » BRIEFING ROOM » STATEMENTS AND RELEASES

This morning, I spoke with Prime Minister Netanyahu about the horrific and
ongoing attacks in Israel. The United States unequivocally condemns this
appalling assault against Israel by Hamas terrorists from Gaza, and I made
clear to Prime Minister Netanyahu that we stand ready to offer all appropriate
means of support to the Government and people of Israel, Terrorism is never
justified. Israel has a right to defend itself and its people. The United States
warns against any other party hostile to Israel seeking advantage in this
situation. My Administration’s support for Israel’s security is rock solid and

unwavering.

Jill and I are keeping in our prayers all of the families who have been hurt by
this violence. We are heartbroken by the lives that have been tragically cut

short and hope for a swift recovery for all those who have been wounded.

My team and I are tracking this situation closely, and I will remain in close

touch with Prime Minister Netanyahu.

#i#

Is a major supporter of Israel in
terms of financial aid, and,
according to Congressional
Research Service, “Israel is

the largest cumulative recipient
of U.S. foreign assistance since
World War 11”.
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=, What S the dommant PoV in
Biden s statement? Support
your answer with Airect

reFerences to the text:

Reading 3/B: This opinion piece was written by Joseph Massad and published in 7he Electronic Intifada.
Bio on Massad: Joseph Massad is professor of modern Arab politics and intellectual history at Columbia
University, New York. He is the author of many books and academic and journalistic articles. His books
include Colonial Effects: The Making of National Identity in Jordan; Desiring Arabs; The Persistence of the
Palestinian Question: Essays on Zionism and the Palestinians, and most recently Islam in Liberalism. His
books and articles have been translated into a dozen languages (Middle East Eye). The Electronic Intifada
(from “About EI”): The Electronic Intifada is an independent online news publication and educational
resource focusing on Palestine, its people, politics, culture and place in the world.

Just anether.battle.orthe Palestlman war of llberatlon? Joseph Massad The
Electronicntifada 8 October2023".

What can motorized paragliders do in the face of one of the most formidable militaries in the world?

Apparently much in the hands of an innovative Palestinian resistance, which early on Saturday
morning launched a surprise attack on Israel by air, land and sea. Indeed as stunning videos show,
these paragliders have become the air force of the Palestinian resistance.

Operation Al-Agsa Flood, the major offensive led by Hamas on 7 October, was not expected by anyone.
It came in retaliation for the ongoing Israeli pogroms in the West Bank town of Huwwara and
Jerusalem, especially by settlers storming al-Aqsa mosque during the Jewish High Holy Days over the
last month, not to mention the ongoing siege against Gaza itself for more than a decade and a half.
The consensus of many Arab media commentators is that the resistance has effectively obliterated the
myth of Israeli military might and the undeserved reputation of its intelligence apparatus, whose

failures - judging from the shocking success of the Palestinian offensive - are staggering.

No less astonishing was the Palestinian resistance’s takeover of several Israeli settler-colonies near the
Gaza boundary and even as far away as 22 kms, as in the case of Ofakim.
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Perhaps the major achievement of the resistance in the temporary takeover of these settler-colonies is

the death blow to any confidence that Israeli colonists had in their military and its ability to protect
them.

Reports promptly emerged that thousands of Israelis were fleeing through the desert on foot to escape
the rockets and gunfire, with many still hiding inside settlements more than 24 hours into the
resistance offensive.

Those who had not already fled were being evacuated by the army from more than two dozen colonies
near Gaza.

In the interest of safeguarding their lives and their children’s future, the colonists’ flight from these
settlements may prove to be a permanent exodus. They may have finally realized that living on land
stolen from another people will never make them safe.

The level of military engagement between the Palestinian fighters and the Israeli colonial forces is
wide-ranging. It has included more than two dozen battle sites, with Hamas declaring 50 Israeli military
targets for its operation.

Jubilation and awe

The sight of the Palestinian resistance fighters storming Israeli checkpoints separating Gaza from Israel
wasastounding, not only to thelsraelisibut especially tothe Ralestinian and‘Arabypeoples who came
out.acress theregion to'march in support'ofithe Palestinians in their battle against their cruel
colonizers.

Indeed, Jordanian security blocked Jordanians who marched to the Israeli border from advancing.

No less awesome were the scenes witnessed by millions of jubilant Arabs who spent the day watching
the news, of Palestinian fighters from Gaza breaking through Israel’s prison fence or gliding over it by
air.

The resistance’s remarkable takeover of Israeli military bases and checkpoints, where even the
resistance fighters marveled at the rows of abandoned Israeli tanks and armored vehicles, upon which
they placed their banners, has both shaken Israeli society and struck Palestinians and Arabs as
incredible.

No less striking was the capture of some of Israel’s colonial soldiers and officers in their underwear
while sleeping. Images of humiliated Egyptian prisoners of war in their underwear during the 1967 war,
not to mention those of Palestinian POWs in their underwear held by Israeli soldiers, continue to

resonate in the Arab collective memory.

Among the high-ranking POWs Hamas claims to have captured is General Nimrod Aloni.
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The success of these incursions on the ground, coupled with the missile attacks agaE?nst Israe?, ﬁas led
to the severe curtailment of commercial air traffic to Israel and the shuttering of all its schools and
much of its economy.

Horrifying human toll
After Israeli bombs destroyed the Palestine Tower, a high-rise with dozens of residential apartments in
Gaza, resistance groups retaliated by launching large volleys of missiles at Tel Aviv.

The barbaric Israeli bombing of Gaza - including the targeting of civilian homes without any warning -
had already killed more than 400 people including 78 children by Sunday night, according to the health
ministry in Gaza.

More than 2,300 Palestinian have been injured in the Israeli attacks.

Meanwhile, the Palestinian operation has resulted in more than 700 people killed in Israel and more
than 2,200 injured - all in all a horrifying human toll on all sides.

As expected, the international enemies of the Palestinian people rushed to declare support for Israeli
apartheid and settler-colonialism and to condemn the Palestinian resistance.

This included the Palestinian people’s chief enemies, namely, the United States, the United Kingdom
andthe Eurepean Union:

Ukrainian President Volodymyr Zelensky, whose alliance with the West against Russia is pushing the
world to the brink of nuclear war, joined his Western sponsors in condemning the Palestinian
resistance as “terrorist” and asserting that “Israel’s right to self-defense is unquestionable.”

Meanwhile, UN Secretary-General Antdnio Guterres, not known for his love of the Palestinian people,
found it in his heart to call for the return of “abducted” Israeli civilians from the Gaza Strip.

“Civilians must be respected and protected by international humanitarian law at all times,” Guterres
said, calling for the “immediate release of all abducted persons.”

But there was no word from Guterres on the more than 5,000 Palestinian POWs and abductees - a term
he never uses to describe the Palestinians Israel abducts and imprisons - in Israel’s dungeons. Nor did
he express any consideration of the Palestinian right to resist occupation under international law.

3, V\/hat is the dominant Point oFView
(PoV) in this Op-Ed? How do you
lmowz Support your answer Wfth ciirect

reFerences to the text.
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Reading 4/B: Jewish Voice for Peace: Statement Following 10/7/23; about JVP from their website:
“Jewish Voice for Peace is the largest progressive Jewish anti-Zionist organization in the world. We’re
organizing a grassroots, multiracial, cross-class, intergenerational movement of U.S. Jews into solidarity with
the Palestinian freedom struggle, guided by a vision of justice, equality, and dignity for all people.”

The Root of Violence Is Oppression.

Right now, Palestinians, Israelis and all of us with family on the ground are terrified for loved
ones. We grieve the lives of those already lost and remain committed to a future where every life
is precious, and all people live in freedom and safety.

Following 16 years of Israeli military blockade, Palestinian fighters from Gaza launched an
unprecedented assault, in which hundreds of Israelis were killed and wounded, and civilians
kidnapped. The Israeli government declared war, launching airstrikes, killing hundreds of
Palestinians and wounding thousands, bombing residential buildings and threatening to
commit war crimes against besieged Palestinians in Gaza.

The Israeli government may have just declared war, but its war on Palestinians started over 75
years ago. Israeli apartheid and occupation — and United States complicity in that oppression —
are the source of all this violence. Reality is shaped by when you start the clock.

For the past year, the most racist, fundamentalist, f..,-right government.in Israel. hi...y...as
ritl lessly escalated lts m llta y occupatlon over Palestlnlans inthe name of Jewlsh supremacy
with violent expulswns and home demolltlons mass k|ll|ngs mllltary raids on refugee camps,
unrelenting siege and daily humiliation. In recent weeks, Israeli forces repeatedly stormed the
holiest Muslim sites in Jerusalem.

For 16 years, the Israeli government has suffocated Palestinians in Gaza under a draconian air,
sea and land military blockade, imprisoning and starving two million people and denying them
medical aid. The Israeli government routinely massacres Palestinians in Gaza; ten-year-olds who
live in Gaza have already been traumatized by seven major bombing campaigns in their short
lives.

For 75 years, the Israeli government has maintained a military occupation over Palestinians,
operating an apartheid regime. Palestinian children are dragged from their beds in pre-dawn
raids by Israeli soldiers and held without charge in Israeli military prisons. Palestinians homes
are torched by mobs of Israeli settlers, or destroyed by the Israeli army. Entire Palestinian
villages are forced to flee, abandoning the homes and orchards and land that were in their
family for generations.

The bloodshed of today and the past 75 years traces back directly to U.S. complicity in the
oppression and horror caused by Israel’s military occupation. The U.S. government consistently
enables Israeli violence and bears blame for this moment. The unchecked military funding,
diplomatic cover, and billions of dollars of private money flowing from the U.S. enables and
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empowers Israel’s apartheid regime. Those who continue calling for “ironclad” U.S. support for

the Israeli military are only paving the path to more violence.

From the U.S,, there are no sidelines. We will uproot complicity where we are: we demand that
the U.S. government immediately take steps to withdraw military funding to Israel and to hold
the Israeli government accountable for its gross violations of human rights and war crimes
against Palestinians. We commit to escalating our campaigns for boycott, divestment and
sanctions to end the billions pouring into the Israeli war machine from corporations and private
foundations.

Inevitably, oppressed people everywhere will seek — and gain — their freedom. We all deserve
liberation, safety, and equality. The only way to get there is by uprooting the sources of the
violence, beginning with our own government’s complicity.

“, V\/hat is the dominant Point oFView (POV) in
this statement¢ How do you know? Support

your answer with direct relferences to the text.

Reflection Questions:

1) V\/hat’s the overa” TONE [general
attitude] oFthese reports,
statements, and opinion piece32
Compare anci contrast WO sources
in your answer [)y identiFying l<ey
examp|es oFdiction (word choice) to

SUPPOFt your claims.

2) V\/hich perspective(s) mal<e the most
sense to you2 Why(2
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3) V\/hy should students in BerLeley,

Ca[hfornia, care aloout vvhat’s
happening in [srae[ and Pa]estine2

4) V\/hat connections, questions, or new
perspectives have you deve|oped from
reviewing these dhq:erent sources?
Whrite at least one down.
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What is the journalist’s responsibility?

Name:

Current Events

i A A AN

Instructions: As you watch and listen, note key lines and respond to the questions below.

Video 1: Mohammed El-Kurd on Democracy Now!

Background on El-Kurd: MOHAMMED EL-KURD is an internationally touring and award-winning poet, writer, journalist,
and organizer from Jerusalem, occupied Palestine. In 2021, He was named as one of the 100 most influential people in
the world by TIME Magazine. He is best known for his role as a co-founder of the #SaveSheikhJarrah movement. His
work has been featured in numerous international outlets and he has appeared repeatedly as a commentator on major
TV networks. Currently, EI-Kurd serves as the first-ever Palestine Correspondent for The Nation.

1) What are some of the Ley I ite down major points (bullet points are fine):
points that El-Kurd
makes during this
interviewz

inFormation can you
connect to what you

already lmowz

OJ VVnatIs a Key line tnat ULE @L ISAasL VIS 111IT, TAPIGIHT WiTY JUU UIIUST 1t
stands out to youz Do you
agree with it? Disagree
with it F_xp|ain.
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Video 2: "CNN Reporter Called Out For “Bias” Coverage At Raﬁ&sﬁ' order"

Background: “Where are our voices?” asked a woman at the Rafah border crossing, protesting against the Israeli
aggression targeting civilians and their infrastructure in Palestinian territory. The protestors questioned CNN
correspondent Clarissa Ward for what they deem is a bias media coverage of the Israel-Palestine conflict.

4) What is the woman in Bullet points fine for this response:

the video demanding oF
the CNN reporter2

5) Whatis a key line or Quote at least one line; explain why you chose it:
two that stand(s) out to
you(.2 Do you agree With
it2 Disagree with it2
Explain.

6) What do both these
interviews high]ight
aloout the role oF
journa|ists2 What do
you be|ieve is the major
responsiloi[ity of a
journa|ist2 Explain.
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Work Doc for Teaching Palestine at Emerson Working Group

BUSD - 003694

2025 Goals

Creating plug and play lessons
Accountability Partners

Add back matter, author’s notes into the slides

Connecting Lessons to things we are already teaching

Outside ways to support Palestine-information sharing

Families who need support and do they feel safe in our community

What are the resources? (with links)

Who linked this in case | have question

Know Your Rights-Feb 27th 5-7pm

Molly

Emerson Slideshow with
Palestine Children’s Books and Focus Questions

Molly, Katie, Morgan

Example 1 (Teach Palestine)

Example 2 (A Poppy This Spring)
Folding video

Historical Foundation Video of Dr. Ussama Makdisi Joemy
Jewish Voice for Peace Molly
Bassan’s First Hand account and reporting from inside Molly
Palestine.

Teach Paestine Joenly
Camps Breakerz break dancing crew in Gaza Joemy
Follow their Instagram account (@campsbreakerz), best

place for current videos

Siti’s Bird Youtube read aloud and lesson Joemy
Siti’s Bird Molly’s redone Slide Deck (same lesson) Molly
Rethinking School (publishes end of Feb, so probably will Joemy
send out early March)

Lesson, articles, and lessons

Pre-order Teaching Palestine lessons and resources

Zines examples Joemy

Elementary Children’s Reading Aloud List

Homeland-My Father Dreams of Palestine by Hannah Moushabeck

These Olive Trees by Aya Ghanameh
Map of Falasteen by Maysa Odeh

Sitti’'s Secrets by Naomi Shihab Nye
Sitti’s Bird, A Gaza Story by Malak Mattar
We are Palestinian by Reem Kassis
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Re: Hi and Meeting Request

From: Joemy Ito-Gates Tue, Oct 10, 2023 at 8:31 AM PDT (GMT-07:00)
To: Chris Albeck

Hi Chris,

I've reached out to LESMCC about the talking points to see if they have a document, but in the meantime here are the folks | know of
so far who will be co-authoring curriculum with us and/or supporting the coordination with us:

¢ Dr. Theresa Montano and Dr. Tricia Gallagher whom you both met (assisting with coordination)

¢ Dr. Sean Arce will be supporting with the launch day and working with the high school team (will co-author if the 9th grade
team wants to rework a unit)

e Christina Alaniz (linkedin profile) co-author the 4th and maybe 5th grade units

¢ Ratha Kelly, San Diego Unified Ethnic Studies TSA will help to co-author the 4th and maybe 5th grade units

¢ Brian Batugo, San Diego Unified Ethnic Studies Resource Teacher will help to co-author the 8th grade unit

There will be a couple of other people as well, but they are still finalizing other co-authoring folks from their Consortium who will be
directly collaborating with us.

This is a Q&A on their website, but I'll send along whatever they might share with me later today.

Some other points to share:

e There is no evidence of LESMCC or their members being antisemitic
e There is no evidence of any curriculum that LESMCC has produced or help to produce being antisemitic
 LESMCC works with districts to write tailored curriculum for their specific community contexts

On a personal note, because | amin,the-ethnic studies community:.l know many of the LESMCC members personally and they are
truly inspiring, anti-racist'scholars'and-activists ' who work-directly‘in‘their communities to“end-all forms of-oppression.-It is my honor to
be collaborating with LESMCC this year.

More soon,
Joemy

On Tue, Oct 10, 2023 at 8:05 AM Chris Albeck_ wrote:

Morning, Joemy.
Please see below.

Let me know if you have any responses that | can offer.
Thank you

---------- Forwarded message ---------

From: Jill Hoogendykm
Date: Tue, Oct 10, 2023 at 8:

Subject: Re: Hi and Meeting Request
To: Chris Albeck

Hi Chris -
Thanks for the materials. From our earlier conversation, can you or Joemy please check with LES to see if they have any
talking points that they have developed re the concerns raised by members of the Jewish community?

Also, the outline of work contains a list of several members of the LES team. Will they all be working with us?
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[WILLARD] Willard Word: Guest Speaker from MECA TODAY 3-4pm

From: Andrea Prichett Mon, Mar 18, 2024 at 7:44 AM PDT (GMT-07:00)
To: Willard Conference

Good Morning all and sorry for the late notice!

Today after school, Zeiad Abbas Shamrouch, Executive Director of The Middle East Children's Alliance (MECA), will be
speaking in the Library about his organization and how it is supporting displaced people in Gaza. MECA was started right
here in Berkeley in 1988 by a Jewish American woman and former Berkeley School Board President Barbara Lubin.
Staff and students are welcome to attend to learn more and ask questions!

Please share this information with your students (I forgot to put it in the Willard Word)

Thanks,

Andrea
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Re: Adding books to the King Library

From: Jody Sokolowe Thu, Feb 8, 2024 at 10:37 AM PST (GMT-08:00)
To: Christina Harb ||| I EGzG
Cc: Tom Holmes Joemy lto-Gate tephanie Travaille

Michael Tison Yee

Hi Tom (thanks, Christina)

I'd love to talk when I'm back in the Bay Area about books for the King library | hope to be back
next week. In the meantime, the best list to work off is the Teach Palestine website Children's
Books Resources Page. Some of those books are a little hard to find, but | can put you in touch
with authors in those cases.

I'll be in touch. Thanks a million,
jody
On Tue, Feb 6, 2024 at 6 39 PM Chri tina Harb [ N N NN ot

Dear Jody,

I'd like to introduce you to our middle school's librarian. He is interested in supporting efforts to increase inclusion of Palestinian
stories and perspectives in our school's library. I directed him to come to MECA to check out the books there so I believe he will be
stopping by soon! I also shared the booklist that I think you curated through your organization.

Joemy I also wonder if you can pass along your list of recommended texts affirming Palestinian identity? Both Tom and our
literacy coach Steph Trevaille are interested in finding more texts that can diversify our school's collection.

For background, Steph, our literacy coach, looked for books with Palestinian perspectives in our school library and only found one
book. So, now that this disparity has been uncovered, Tom is admirably working on collecting books appropriate for middle grades
to add to the library.

Thank you both so much for your support!

Chri tina Harb, M Ed (.2/ he/her/ella)
ELD Teacher and Coordinator
Martin Luther King Jr Middle School

Language Re ource | Protocol to reque t for interpretation
King ELAC web ite

" A/l education is political; teaching is never a neutral act." -Paolo Freire

N

l.Photo logo Jody Sokolower (she/her)
Middle East Children's Alliance

m

a.

w: www.mecaforpeace.org
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Fwd: [ASATA] Please share: Teach Palestine Project Intensiv anuary 20!

From: Jessica Arroyo Solis [ NN Wed, Jan 10, 2024 at 11:38 AM PST (GMT-08:00)
To: Joemy Ito-Gates [N Cistin= Hor-

Are you going to this? Is this something we can push in busd through ethnic studies?

--—--——- Forwarded message -—--——-

From: Shiksha Modi

Date: Wed, Jan 10, 2024 at 11:04 AM

Subject: Fwd: [ASATA] Please share: Teach Palestine Project Intensive—January 20!
To: Jessica Arroyo Solis

-——--—— Forwarded message -—--—
From:
Date: Weq, an, , 11:03 am

Subject: Fwd: [ASATA] Please share: Teach Palestine Project Intensive—January 20!
To:—

--—--——- Forwarded message -—--——

From: 'Sabiha Basrai' via ASATA ||| |GGG

Date: Wed, 10 Jan, 2024, 8:52 am

Subject: [ASATA] Please share: Teach Palestine Project Intensive—January 20!
To: ASATA Updates— N |

Are you an educator? Do you know other educators? Please share wid‘ely. This is a critical sﬁuggle as we see more
teachers and students targeted for talking about Palestine.
-Sabiha

Join the Middle East Children’s Alliance’s Teach Palestine Project in Oakland, CA, on
Saturday, January 20, 2024, for an in-person, day-long conference focused on
incorporating Palestinian history, narratives, and culture into K-12 classrooms.

We began planning for this intensive long before the current assault on Gaza. Our original
intention was to host a one-day conference on Palestinian history, narratives, and culture
within an Ethnic Studies framework. Although that is still our focus, we are finding more
urgency among educators to understand what is currently happening in Gaza, its historical
root and connection to the larger context of Pale tinian hi tory, and how to be t teach our
students about it. If we are learning anything about Palestinians, especially those in Gaza, it
is that their resistance, resilience and sumood are unparalleled. Therefore, to honor Gaza
and all Palestinians in historic Palestine and the diaspora, we are proud to offer this
intensive, which we hope becomes one of many.

Come meet other educators interested in teaching Palestine, learn from experts in the field,
and see Palestinian artists in action. Lunch is included.

Hope to see you there! Questions /GG
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Re: Quote for Middle School Training?

From: Brittney Rezaei Mon, Jun 24, 2024 at 11:54 AM PDT (GMT-07:00)
To: Joemy lto-Gate

Cc: Chris Albeck reej Qadee_

Hi Joemy,

| apologize for the long overdue reply It was a pleasure to meet with you all We do not charge for any trainings we
do If you are interested is setting something up in the fall I've cc'd my colle gue, Areej Qadeer, our Civil Rights
Coordinator who could facilitate Thank you for all that you do!

Best Regards,
Brittney

Brittney Rezaei
Managing Attorney

Council on American-Islamic Relations
San Francisco Bay Area Office

| ca.cair.com/sfba

*Disclaimer: This email may contain confidential and privileged material, including attachments, for the sole use of the intended recipient(s) named above.
Please do not review, use, copy, forward, or in any way distribute or disclose the contents of this e-mail including any attachments unless you are the intended
recipient(s) named above. If you are not the intended recipient, or authorized to receive this message for the recipient, please contact the sender by reply

email and delete all copies of this message. This email does not by itself establish an attorney-client relationship, and may not constitute legal advice.*

Ev0

Follow CAIR-SFBA!

From: Joemy Ito-Gates

Sent: Friday, November 17, 2023 7:51 PM
To: Brittney Rezaei

Cc: Chris Albeck

Subject: Quote for Middle School Training?

Hi
Brittney!

I

met you on zoom this past Wednesday as part of the teach-in series | was helping to co-organize (not in my capacity as a district
employee for BUSD), but as a Bay Area educator-- thank you again for coming, we so appreciate it! I'm now reaching out to you

in my role as the Ethnic Studies Teacher on Special Assignment for BUSD, to see if it might be possible to have you or someone
from CAIR to come do an hour to hour and a half training on zoom for how middle school teachers can teach about Islamophobia in
their

classrooms?
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Lesson 1.
Community

ons’ ‘er ng
Multiple
Perspectives




We will NOT...

Learn all the history
there is to learn, this
IS a starting point

All agree

- '-"

" BUSD - 007117

We WILL...

Consider multiple
perspectives

Learn facts

Learn relevant history ft _m
multiple perspectives
Discuss emotional and
Important topics

Express ideas and feelings
Be given the time and
space to figure out what
our own individual truth is
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Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds
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BUSD Stand United Against all forms of hate,
antisemitism and Islamophobia.
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Hate Speech v. Free Speech

We cannot have Hate Speech on our campus

if You

Witness Hate
Speech:
Report it to an

administrator

Hate Speech
Examples:
| support Israel

Hate Speech
Examples:
Kill...

| support Palestine
PP Death to...

Free the Hostages .
Swastikas

Take a nhoto if it is

Free Palestine
an image or

written

Suicide bomber

Teach Palestine )
jokes

Ceasefire
Report to

https://bit.ly/busdcomplaints

Terrorist jokes

This is a genocide
Holocaust jokes

This is apartheid

Wearing/displaying a Critique systems of power,
nation’s flag e T o A0 s B B




On Sticky Notes
Write:
What do you think
you know about
Israel & Palestine?

Then put them on
the chart paper.




Overview of Palestine's demographics from the 1st century to
the Mandate era. Figures in thousands.

Year Jews Christians Muslims Total

istc. | Majority - ~1,250

4thc.  Majority Minority >1st ¢ [1112)

e Three major religions have ties to i e st

. L End 12thc.|  Minority Minority >225
SV ERTORYS =
®) | | 5 / _J 156

1553-1554 7 205
o Islam 1690-1691 2 232
1800 7 275
1890 43 532
1914 94 689
1922 84 752

o Judaism

e Jews, Muslims, and Christians have
|lV§d amongst each other for o 17 o —rre
millenia 1947 630 143 1,181 1,970
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Maps + Demographic Data for Palestine and Israel..
What do you notice?

© Jewish Israelis Change over time in Israel’s religious landscape
T 6.8 million % inIsrael classifiedas ...

Palestinians ®Jews ®Muslims mChristians WDruze wOther

~ Jewish Israelis
¢ 58 'million ¥ 6.8 million

# Palestinian citizens of Israel
¥ 1.6 million

Israel

86

- Occupied Palestinian territories

B israel proper

NMMILT

West Jerusalem East Jerusalem

is: elis (settlers,
© 323%00 1"2302‘00 ¢

® palestinians:
¥ 4500 ' 345,000

Source: Istaeli Central Bureauof Statistics.

\ In 2014, 43 of Israelis wereclassified as “other” by the census. This includes somenon-

' The West Bank Jewish family members of Jews who have immigrated to Israel fromthe formerSoviet Union,
other Israelis who do notidentify with any religion, members of the Baha'i faithand a
smattering of smaller religious groups in Israel. In 1948, no Israelicitizens were classified as

i53 “other" by the census.
Palestini Minor differances betweenthe census and the Pew Research Centersurveyin the religious
‘ 27 mlTEon distribution of Israel may be due to the universe covered (Israelis of all ages in the census,
ages 18+ in the survey) as well as the survey's definition of Jews and the margin of sampling
error associated with the survey

(cc) ($)C$)(0)| Source: Palestinian Central Bureau of Statistics (2019) lsraeh Cenlral Bureau of Statistics (2020).
Israel Ministry of iGN AU F EaY (0] T




Look at this W e
historical map of i Y
Palestine before -l

the creation of et
the state of Israel,
close to the end
ofthe Brts

Mandate for
Palestine in 1948.

The map was
created by the
United Nations.

1945
This is how

and

MEDIFERRANBAN

lived on the
land

SEA

MER

What do you notice
from this UN
generated primary
source ?

*Keep in mind that there
Ml have always been Arab Jews
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i

ikl After Israel-Egypt peace treaty, 1982

Land occupied by Israel I3 Armistice lines
What do you
notice about Nt svmia
=+ ! ¥ GOLAN
each map? + 7HEIGHTS
What's the
il (0 E (.OPY
different? .
Refer to your ——
vocabulary JORDAN
handout if
needed. i EGYPT
col AT FOIA TR #’k S ITTEE ON EDUCATI RKFORCE ONLY SAUDLARABIA
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There are

All'ofthese

multiple perspectives
perspectives
are
present. r
inter-
Let's name connected
some more... i \ because we
o are a
4% - \_Corn Becargd () Ymunity
; Licabvi who wants the

violence to end

Someone who is What Other
Jewish, who perspectives do
carries you know of?
intergenerational
trauma from the
Holocaust and is
in solidarity with
Israelis
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ON EDUCATION AND WORKFORCE ONLY



([P0 ]
(o)
=
-
(a9
i —
[ —
S
-
-
=
=
—_—
=

FACT

Something that has really occurred or is actually the &83& 4 ¢futh
known by actual observation or authentic testimony, as opposed
to what is inferred, guessed, or hypothesized; a product of
experience, as distinguished from the conclusions that may be
based upon it.

PERSPECTIVE

A particular attitude towards or way of thinking about something;
an individual point of view.

NARRATIVE

L} The story wevtdllloY Believe, il orderko/explaihhdwia set of facts

or events are connected to each other.

The quality of being true; conformity with fact or reality; an
obvious or accepted fact; the character of being, or disposition to
TRUTH be, true to a person, principle, cause. In this unit, we will use

CONFIDENTIAL / FOIA

“truth” as something each person creates for him/herself—an
ThateEpr etaliam obfactsibased:ourfis anherewe: parspective.




Q eladnehorai BUSD . 007128
PRACTICE TIME...

Is this...
Framing Jewish and

Muslim safety as in FACT?
opposition PERSPECTIVE?
endangers both NARRATIVE?
communities. TRUTH?
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“I'm out here because this is bigger than
school. It's people dying, innocent people,

and it doesnt matter what side you're on. It's
war and that's awful and you should stand
up against that,” said a BHS ninth grader.

“It's very important, especially for students
our age, to get involved in activism,
especially in politics,” a BHS sophomore
said. “This is the world we live in and we
need to...learn how to understand.”




“I'm Jewish and my family is pro-Israel, but | feel
pretty strongly that Israel is in the wrong here,”
a BHS junior said. “I just feel like | should be
doing something against the acts of terrorism
and genocide that Israel is committing.”

“I just wanted to stand with my dad, who's

from Israel. That country means a lot to me.

Most of my family is from there,” said a BHS
student.




Anchoring Multiple Narratives

FACT

Thousands of people have been killed in Gaza by
Israeli bombs.

PERSPECTIVE

War is always wrong.

NARRATIVE | Hsrael(is bbb Adiespofthbt 16wirdople i

Israe can esae.

TRUTH

“I'm Jewish and my family is pro-Israel, but | feel pretty
strongly that Israel is in the wrong here.”

Remember: Truth is not the same as fact. It is an “individual
interpretation of facts based on perspective.”




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?
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Perspectives




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY
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Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?




([P0 ]
(o)
=
-
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S
-
-
=
=
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FACT

Something that has really occurred or is actually the &d3& 4 'tfuth
known by actual observation or authentic testimony, as opposed
to what is inferred, guessed, or hypothesized; a product of
experience, as distinguished from the conclusions that may be
based upon it.

PERSPECTIVE

A particular attitude towards or way of thinking about something;
an individual point of view.

NARRATIVE

L} The story wevtdllloY Believe, il orderko/explaihhdwia set of facts

or events are connected to each other.

The quality of being true; conformity with fact or reality; an
obvious or accepted fact; the character of being, or disposition to
TRUTH be, true to a person, principle, cause. In this unit, we will use

CONFIDENTIAL / FOIA

“truth” as something each person creates for him/herself—an
ThateEpr etaliam obfactsibased:ourfis anherewe: parspective.




There are many ways to tell history.

BUSD - 007137

We will listen to two and compare/contrast them. Here is one...




Here is another.

Listen for

differences i
Persﬁéii S

based on the
language that is
used.




Whole Group Discussion Questions

e \What are the similarities and differences
between those accounts of the history?

' e g are ac’stheyseem toagree on?

e \What are different perspectives you hear
INn the l[anguage?
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Some Jewish Perspectives

Some Jewish people Jewish people have been
consider Israel their ethnically cleansed from
ancestral homeland, which many countries (England,

Spain, Russia) for hundreds of
they were pushed out of years because of violent

= i . ; . .
5,000 vesre ago, howevar antisemi’ism, including the

there has been a Jewish devastation of the Holocaust
presence in the area ever in Germany, which was the
since that time. genocide of over 6 million
Jewish people.

Because of this history, some
Jewish people believe that
Israel is a safe haven and
homeland for Jewish people.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Some More Jewish Perspectives

Anti-Zionist Jewish

R . people do not believe
Zionist Jewish Jewish eo leare

people consider Indigenous to
themselves to be Israel/Palestine; they
Indigenous to believe Palestinians
Israel. are Indigenous to
Palestine/lsrael.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Palestinian Perspectives

Palestinian people
consider themselves to
be Indigenous *~ the

lanad of Palestine.
Palestinians have lived
on the land for
centuries.

For some Palestinians, “From the
river to the sea is a call for freedom
and peace. Congressperson Tlaib
has stated that it is “an aspirational
call for freedom, human rights and
peaceful coexistence, not death,
destruction or hate.”

Many Palestinians long
to return to their
homes and to live In
safety, peace, and
freedom.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Young Jewish Zionist + Anti-Zionist Perspectives
What are the different perspectives and why?




After watching the two
videos...
What perspectives did
you hear?

pdbr e T OMMIT

common??

What is different?

What are their hopes for
the future?




A PEACE
-FUL *
VIRLD

IS POSSIBLE
&




—
MIDDLE

GROUND
—

o
— lSW%?ﬂS
PALESTINIAN

Jubilee



A PEACE
-FUL *
VIRLD

IS POSSIBLE
&




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?

CONFIDENTIAL / FOIA TREATMENT REQUESTE[ - -



Lesson 3:

in Israel +
Palestine




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY
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Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?







On the morning of p -
October 7th, 2023 IS was cover Tor a

HAMAS carried out a < grfhund fttaCk of d
horrific attack on co il ARuas R R

kibbutzim (communal
settlements) and a
music festival, all on the
Jewish Holiday of
Simchat Torah.

Southern Israel by
launching a barrage of
rockets over the border

wall. It was the
“‘deadliest day for Jews
since the Holocaust."(7)

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




By the end of the
day over 1200
(1033 Civilians)

Israelis and other

nationalities
were killed, and
240 people,
mostly Israeli
were taken as
hostage into
Gaza.

October 7, 2023

As a response, the
Israeli
government has
launched an all
OuU assaul on
Gaza.

As of
November 27th,
over 14,000
Palestinian
- villans have
been Killed by
Israeli Airstrikes.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




o : Erez
Jerusalemo ; Crossing
- t '

Skm

2 miles
I Urban areas
I Refugee camps
A Border crossings

Israeli-dzclared
buffer zone

—— VAY _Kkerem Shalom ™ High -isk area
BT et ReaUEsTERORHR BRI AE oM DMerg AR WORKE

Source: UN Ocha, 2023 [B]B]









Death toll reveals the scaleof ., .,
Israeli-Palestinian “Conflict”

Conflict-related deaths by year
®lsraeli ® Palestinian

17,000

Let's look at o
this data from .
12/7/23.

What
information is
it showing?
What do you
think? What
do you feel?

Py

Discuss in a
pair...




Benjamin (Bibi) Netanyahu

has been the Prime Minister
of Israel since 2022. He was
also PM from 1996-99 and

MIT#EE2COP

What else do you know
about him?







statement to the media on
November 8th.

fd
'ﬁ Children of Palestine deliver a

KIDS PRESS CONFERENCE

Interview with Dr. Hammam
Alloh, kidney specialist at Al-Shifa
Hospital. He was killed by Israeli
bombing on Nov 11th, about 2
weeks after the interview.




£ / | .
a ) - :

Journaling Page Time:

BUSD - 007162

Lesson 3: What's Happening Now in Palestine « Israel
Journaling Page

Directices: Use the space belaw to write, doodle, jot nctes, capture key wards, etc

‘What are you thinking? ‘What are you feeling?

What is your hope of wish for healing and peace in Palestine and lsrael? What do you
wish for the children? What do you wish for the families? For the land?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




UP NEXT... Questions to Consider:
United States Perspectives

!¢ \What do  ublico inion olls reveal?

o \What are US Government feaders
saying about what Iis happening now?

) ¢ How is the US media portraying it?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Most voters want a ceasefire, but hardly anyone BUSD - 007154

in Congress supports one Let's look at this
. . data from
6 in favor of a ceasefire in Gaza

| ‘ 10/20/23.

House Democrats Wh at
Republican voters information iS it

|"showing?\ hat

House Republic

do you think?
All voters 66% What do you
All House members . 4% feel?

Data: H.Res.786, Data for Progress 20 Oct 2023 poll. More: stephensemler.substack.com

Chart: Stephen Semler (@stephensemler) + Created with Datawrapper DISCU SSINn a pa Ir...




“Tonight,
America says
clearly to the
Israell people,
to the world
and to terrorists
gverywhere that
we stand with
iIsrael.

That will never
change.”

President Joe Biden

President Biden has
come out in full support
of the Israeli
Government.

Mhatlelsé do Yo’ know

about the stance of the
US Government? How
do you know? (What's
your source?)




“ o o : BUSD - 007166
I am grieving for every Palestinian, Israell,

and American life lost to this violence, and Read Rep. Cori
my heart breaks for all those who will be Bush's
forever traumatized because of it. War " - "

and retaliatory violence doesn'’t achieve i . o 0 statement.
accountability or justice; it only leads to : /T

more death and human suffering,” said \ ;I .
Congresswoman Bush. “Today | am 1 e THIB What is her
introducing the Ceasefire Now Resolution, |t} ' : a0
vital legislation that calls for | S WA S perspective:
de-escalation and an immediate ny EF %W ‘
ceasefire in lsrqe/ qnd Ocqup/ed Palestine M W™ a" is she
and for humanitarian assistance to :

urgently be delivered to the 2.2 million z R calling on the
people under siege and trapped in Gaza. ‘ R

The United States bears a unique e US Government
responsibility to exhaust every diplomatic to do?

tool at our disposal to prevent mass

atrocities and save lives. We can’t bomb REP. CORI BUSH
our way to peace, equality, and freedom.
With thousands of lives lost and millions
more at stake, we need a ceasefire now.” D / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Reps' Bu SlajsI.I %’1*1?1

Carson, Lee, Ramirez
Lead Colleagues in Call
for Immediate
Ceasefire; 24 members
out of 535 total
members are calling
for a ceasefire and

= (Poyioye
Palestinian children (as

of 11/15/23).

Why do you think
there aren’t more

Tl A people who are part
cEASEHRE N“W — of this call for

x‘\xx 0ymene

AND WORKFOR(E é%g eﬁ v e?




,;,'v'f‘“j:f.:': ~
¢ @ monachalabi

Let's look at this media data.

What information is it
showing?
What do you think or feel?
What role doe; the media

play

ag ©M
opinion?

In humanizing people,
or not?

Discuss in a pair...




Netanyahu rejected ceasefire-for-
hostages deal in Gaza, sources sa BUSD - 007169
. Y On November 4, 2023,

e e e S — protesters gathered
e R outside of his house

> demanding he do more

to secure the release of

the hostages.

Currently as of

(2&? N2, 2023,
négotiations

underway.

What else do you know
about his response to
the hostage crisis?
How do you know?
(What's your source?)

i > Ly - o > o ORKFORCE ONLY
/3] Protactors gathar in Jarusalem against kraali Prima Ministar Banjamin Natanyahu near hic rasidence, astha
onflict between Israel and Palestinian Islamist group Hamas continues, in Jerusalem November 4, 2023
DFLITFRS/Ammar Awad dcauire L iconsing Riahte [2




Over the fall
break, there were
hostage
exchanges.

What do you
notic

language used in

the headlines?

Discuss in a pair...

ﬁ ahmedeldin and 4 others oes

What's in the deal? The agreement is for
at least a four-day pause in hostilities.
During that time, at least 50 women and
children — from the roughly 240 people
that Israeli officials say were abducted
on Oct. 7 -
150 Palestinian women and minors
imprisoned in Israeli jails.

would be exchanged for

G +1

g%iq 11N

A

The,.
m— Guardian

News Opinion Sport Culture Lifestyle

The hostages to be freed are women and
children, and the Palestinian prisoners are
also women and people aged 18 and younger,

both sides have confirmed. Y

4mago 19.29 CET

Israel has said it released 39 Palestinian
winlinewithatmcedealthatsawn
Israeli hostgﬁ freed in Gaza earlier today, AP
reported.

Qadura Fares, who heads an advocacy group for
prisoners, said 33 prisoners freed in the West
Bank were handed to a team from the
International Committee of the Red Cross.

N AREoreniipg B peyqPeing freed froma

Jerusalem lockup, he said.




Hostage exchanges are
currently underway.

On 10/07/23, 240 people , ‘- b
from infants to elders were Sk \ i PR 1srael Pri
taken hostage by HAMAS. : %A Ay - [
As of 11/28/23, 85 hostages . ) | s
held by HAMAS have been

released in exchange for

Palestinians who were

of swaps un

held i Lpri far
being Ef ;@E
such rowingr :

raising a Palestinian flag,
and being a member of a
terrorist organization.

FILE - Omar Atshan, 17, is hugged by his
mother after being release :
priso vn of Ramallah
What else dO yOu knOW ay Nov. 26, oto/Nasser
about the hostage ]
exchanges?

How do you know?
(What's your’sSétirée? " ™
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Let's read this quote.

What does it mean to
you?

How can it help us
consider the current
conflict?

How can we build
toward a more peaceful
world individually and
collectively?

* MARTIN LUTHER KING,

“True peace is not mg

he absence of tensi
the presence of§

Discuss in a pair...

TEE ON EDUCATION AND WORKFORCE ONLY



Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?

CONFIDENTIAL / FOIA TREATMENT REQUESTE[ - -



Options for
. Palestine &
Go to Israel
https://bit.ly/ipstudent N\ Student'Feedback FormforCurricular
eedbackformite] | 'Options: Palestine+ [srael
co m p I ete th e Your feedback is very helpful, thank you.
feedback form,

thank you!

* Indicates required question

ED/EFOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

joemyitogates@berkeley.net Switch account &



Lesson 4:

M!\’?{'ﬁTEE‘UBbY

The United Nations .




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY
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Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?




Lesson 4 International Law Note-Catcher

Cosoninde W
10 whiale 01 bt pare, s rutiosal, ethaic, racial, of rekgions group Taese sens fal kato fire ¢

As we watch videos

and go over new
terminology, please
take some notes on the
note-catcher.

What are the 10 Stages of Genocide?

ON EDUCATION AND WORKFORCE ONLY




The Rules of War

What did you learn from the video? What are you still wondering?

WHAT ARE
r“( l’\

RULES OF WAR? o ,@‘
O 1\

ICRC




- Hbl0Caust
USEUM

LEARN MORE

Raphael Lemkin, a Holocaust survivor from Poland, coined the word genocide in 1944 and made it his mission to compel nations to prevent it from occurring in the future.
US Holocaust Memarial Museum, gift of United Nations

Origin of the Term Genocide

The word “genocide” did not exist prior to 1944. It is a very specific term coined by a Polish-Jewish
lawyer named Raphael Lemkin (1900-1959) who sought to describe Nazi policies of systematic
murder during the Holocaust, including the destruction of European Jews. He formed the word
genocide by combining geno-, from the Greek word for race or tribe, with -cide, from the Latin word

CONFIfENTiARE FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Let's read this
definition
from US
Holocaust
Memorial
Museum.

What stands
out to you in
this
definition?
Why?

Discuss in
pair.

Genocide is an internationally recognized crime where acts are
committed with the intent to destroy, in whole or in part, a national,
ethnic, racial, or religious group. These acts fall into five categories:

. Killin_ members of the _roup
2. Causing serious bodily or mental harm to members of the group
;. Deliberatel inflictin onthe rou conditions of life calculated

s. Forcibly transferring children of the group to another group

There are a number of other serious, violent crimes that do not fall
under the specific definition of genocide. They include crimes
against humanity, war crimes, ethnic cleansing, and mass killing.

DENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




“The legal definition of genocide is precise and
includes an element that is often hard to prove,
the element of intent. The determination as to
whether a situation constitutes genocide is thus
factually and legally complex and should only be

F 1 01 T0 S GIOAY

out for the purpose of establishing State
responsibility or individual criminal responsibility
for the crime of genocide.

This must be done by a competent
international or national court of law with the
jurisdiction to try such cases, after an
investigation meeting appropriate due
process standards.”

The Genocide Convention was
passed by the UN on
December 9, 1948.

ade
[
ill;
=

REMEMBER THE VICTIMS
PREVENT GENOCIDE

So who decides?




STAGE
STAGE FOUR

Genocide o HOLOCALIT

THREE DEHUMANISATION MEMORIAL

CLASSIFICATION STAGE DAY TRUST
T DISCRIMINATION -

Developed by SYMBOLISATION

Dr. Gregory
Stanton, this A

The 10 Stages of THE TEN STAGES OF GENOCIDE R ‘

STAGE
FIVE

model helpS to ORGANISATION
explain and ors o

identify O DENIAL ‘ | FRE PAFATIC {

differe
elements of a
genocide.

STAGE
EIGHT

PERSECUTION SIX

POLARISATION

STAGE

\ NINE

What stands out
to you? Why?

EXTERMINATION

Discuss in a pair
ONFIDENTIAL / FOIA
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Genocide

The act or intent
to deliberately and
systematically annihilate
an entire people

°
The pyramld Of Bias Motivated Violence
Murder, Rape, Assault,
H ate Arso:,’h:rvor?spn'i. V;:jua Ittsm,

Desecration, Threats

Wh discr 'minal on
O Econe m'c ¢l iseri ninat on, Poli icald ierimin tiow,
B R Sl L S AR S R o L A

n Otice abo ut t e Housing discrimination & segregation,

Criminal justice disparities

progression of Acks of Blas
b e/ i e fS an d SocialBAuv“g]i::;‘agr;cRei,d [|)(: I:u ::’:Iez;:cl::‘"%'j::;://:z:::;:;; jokes
actions?

Biased Attitudes

Stereotyping, Insensitive Remarks, Fear of Differences,
Non-inclusive Language, Microaggressions,
Justifying biases by seeking out like-minded people,
Accepting negative or misinformation/screening out positive information

OIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

®© 2018 Anti-Defamation League




What iS the United Nations‘? BUSD - 007185
What did you learn from the video? What are you still wondering?




IMMIT'TREEOPY

rome 00 s,
review the separate deck and
jot notes as you go through the
slides.

https //blt Iy/solldarltysmallgroupwork




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?

CONFIDENTIAL / FOIA TREATMENT REQUESTE[ - -



Lesson 5:

) The Holocaust# [

.
-—

The Creation of
Israel




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY
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Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?




Lesson 5: Holocaust Learning

Directions: Use the space below 10 jct notes, caplure key words, your learnings, etc.

As we watch videos

and go over data,
please take some notes
on the note-catcher.

‘What did you learn about Zionism?

‘What are you thinking and feoling?

[EE ON FDUCATION AND WORKFORCE ONI Y
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Who are the Jewish People?

What is
something
you |learned

from this

video?

Discuss in
pair.

D WURRFORCE ONLY



What World's largest Jewish populations
iInformation

Country

d O eS t h I S ® United States Albany 12500 (0.14%)

~ Chicago 291800 (3.32%)

Saint Petersb 40000 (0.46%) — /
d a ta S h OW u S :Lsrael Bu::ll:';s :il(:‘sslgggooo (1.8(1%) 0) w /— Columbus 25500 (0.29%)
rance

London 172000 (1.96%) —.

a b ou t j ews ® Canada Toronto 188710 (2.15%) —

' ited-Kingdo tiisbou : 0( ( 18 e i 25519200 (5.91%)
! S B il 1 A ~ TSN,
aroundad _i e ¥ Y N = o _ Louisville 8700 (0.1%)

_~— Detroit 78000 (0.89%)
~— Kansas City 19000 (0.22%)

Milwaukee 25800 (0.29%)

world? A ny ki Tel Aviv 401500 (4.57%) —

® Australia

LT p r Ises’) ® Hungary Rishon 229300 (2.61%) —

® South Africa Ramat Gan 146900 (1.67%) — Isracl ~ New York City
; _ p 1100000 (12.52%)
Q U eSt Tela 57 ® Germany Petah Tiqwa 220900 (2.51%) —
’ ® Mexico Netanya 196300 (2.23%)

® Ukraine h. N W - Orlando 19000 (0.22%)
o taly Jerusalem 546100 (6.21%) & ey * Philadelphia 214600 (2.44%)

. . |\ -~ Portland 47500 (0.54%)
D I S C U SS I n O ® Netherlands \_ San Francisco Bay Area
pair.

| o=
Washington, D.C. 215600 (2.45%) — 391550 (4.46%)

4 dascire.com

NTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY -




What
Information are
these graphs
showing us
about Jews as
compared tc
other religions?
Any surprises?
Questions?

Discuss in a
pair.

Basic info about Jews

Christians are the largest religious Number of people in 2015, in billions
group in 2015

Christians F°""°“9°" 0.4 -
31.2% Other religions 0.1

Jews 0.01

Source : Pew Research Coanter demographic projections
See Methodology for details
“The Changing Global Religlous Landscape”

PEW RESEARCH CENTER
NTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Israel is a diverse land comprised of Jewish people from around.the world
of different religions, ethnicities, races, political beliefs, and more

Kehinde Wiley's series The World Stage: Israel—vibrant large-scale portraits of Israeli youths from diverse ethnic and religious
affiliations, each embedd@HIHEMETIA IdGE BBEAGIBNINREMRSEHe 6B\ PMNIEH-F BRI A BN ANFEHIRIKEGRSD A¥LWith the artist's selection
of traditional Jewish papercuts and textiles from the Jewish Museum’s collection
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Kehinde Wiley did President Obama'’s Official Portra
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Exhibit 10. Age and connections to Israel, Bay Area, 2017.

Very Very important | Comfortable with
emotionally to have a Jewish | idea of Israel as a
attached to Israel | state in the world Jewish state

18-34 11% 38% 41%

I 35-49 219 % 7%

1 §0-6 % 65%

v/ — =_—

65+ 25% 70% 73%

Because of rounding the totals are not 100%
Connections to Israel, Bay Area 2017
Political

Very emotionally

Very important to have a

Comfortable with idea of

Traveled to or

orientation attached to Israel Jewish state in the world | Israel as a Jewish state lived in Israel
Liberal 17% 51% 53% 47%
Moderate 24% 61% 68% 47%
Conservative 32% 69% 77% 40%

A TREATMENT-REQUESTED +FOR-COMMTTEE ON-EDUCATIONAND-WORKFORCEONEY

Because of rounding the totals are not 100%




A Brief History of Jewish People BUSD - 007198
What did you learn from the video? What are you still wondering?




Why We Must Learn About the Holocaust +
Questions to Keep in Mind

The Holocaust is moment in history that impacted
Jewish people around the globe

During WWil, there, was\agenocide of 6:mithon
Jewish peopte, who were murderedin‘'death camps
because of violent antisemitism

How does looking at historical events help us to
understand what's happening today?

How did this history impact the establishment of
the state of Israel?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY






On a chromebook, take 10 minutes to explore the website: https://bit.ly/holocaustwebsite

Take notes in the note-catcher.

Session 4: Holocaust Learning

Directions: Use the space below to jot notes, capture key worck,

What did you learn about the Holocause?

UNITEOSTALES [N, \ A CT
Eaust HOLOCAUS
%E!thSEUM ENCYCLOPEDIA B musTreans @

, your learnings etc

! INTRODUCTION TC THE HOLCCAUST

The Holocaust was the systematic, state-sponsored persecution and murder
of six million European Jews by the Nazi German regime and its allies and

How did people resist?

collaborators. The Holocaust was an evolving process that took place

What are you thinking and feeling?

throughout Europe between 1933 and 1945.

KEY FACTS
1 2 3

Antisemitism was at the foundation of the Nazi Germany's persecution of Jews evolved and During World War II, Nazi Germany and its allies
Holocaust. Antisemitism, the hatred of or became increasingly more radical between 1933 and collaborators killed nearly two out of every
prejudice against Jews, was a basic tenet of Nazi and 1945, This radicalization culminated in the three European Jews using deadly living
ideology. This prejudice was also widespread mass murder of six million Jews. conditions, brutal mistreatment, mass shootings
throughout Europe. and gassings, and specially designed killing
centers.
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Whole Group Discussion

What did you learn?
What stood out to you?
What will you remember
and why?

Hol d9ks fopkiC(IM M |

historical events help us to
understand what's
happening today?How did
this history impact the
establishment of the state

Of | S ra e:IJF‘?IDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTE




e Herzliswidely recognized as “father
of modern Zionism”

He was not the first, but was a

pohﬁ%ﬁjon fEthe JGWMM

questlon
o Widespread, long-term persecution
of Jewish people had resulted in
expulsion and high levels of violent “It is true that we aspire to our

AN ¢ it land. But what we want in
that ancient land is a new
blossoming of the

discrimination

: 2]

Political solution = creation of a
pol |t|Ca I St(ét ENTIAL / FOIA TREATMENT REQUESTED / FOR COMMI

Theodor Herzl




What iS Zionism‘? BUSD - 007204
What did you learn from the video? What are you still wondering?
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FACT

Something that has really occurred or is actually the &d3&d¥ruth
known by actual observation or authentic testimony, as opposed
to what is inferred, guessed, or hypothesized; a product of
experience, as distinguished from the conclusions that may be
based upon it.

PERSPECTIVE

A particular attitude towards or way of thinking about something;
an individual point of view.

NARRATIVE

L} The story wevtdllloY Believe, il orderko/explaihhdwia set of facts

or events are connected to each other.

The quality of being true; conformity with fact or reality; an
obvious or accepted fact; the character of being, or disposition to
TRUTH be, true to a person, principle, cause. In this unit, we will use

CONFIDENTIAL / FOIA

“truth” as something each person creates for him/herself—an
ThateEpr etaliam obfactsibased:ourfis anherewe: parspective.




Perspectives on Zionism in the Jewish Community
What stands out to you and why?

D WHYIAM
43 A ZIONIST




Perspectives on Zionism in the Jewish Community
What stands out to you and why?

BV S DURNEY
" AWAY FROM
! ZIONISM’

-
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Tikkun Olam is a BUSD - 007208
powerful Jewish value YA o~ . T
that means, <ol s3f=) >\
to heal the world. ‘ T

Jewish people are not a
monolith. There are
many, many different
ways to be Jewish.

How do you think
people who have
different perspectives in
the Jewish community
might interpret or enact
the value of Tikkun
Olam in this moment

and why?
ATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?
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Lesson 6:

The Nakba + Gaza' [




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY




BUSD - 007212

Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?




Why We Must Learn About the Nakba +
Questions to Keep in Mind

e The Nakba is moment in history that impacted
Palestinian people around the globe
e 15000)Palestinianswere/killea |
. e 750,000 people were forced to become refugees
e How does looking at historical events help us to
understand what's happening today?
e How could the current humanitarian crisis be
viewed by some, as a continuation of the past?
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As we
review
these slides,
think about:

What is the

O
some people

believe that
the Nakba

never
ended?

@ makanrights

@ What is the Nakba? [ sosrcn ]

Fos e ook VAR o o

Palestine by Israeli forces. Israel forcibly
displaced Palestinians in order to make a
state on a land where other people were

already living.

@makanrights




@ makanrights @ makanrights BUSD-QOT2100e]; s

The ethnic cleansing of Palestinians is still happening today, which is

At least 750,000 Palestinians were made refugees
through this violence between 1947 and 1949, which

was Olmosf half of fhe Pclesfinicn populc‘hon at ﬂ"e threatens to be the lorgesf mass expul&on of'Palestinians since 1948.

why the Nakba is referred to as an ongoing event. Israel’s current

assault on Gaza is an escalation in this ongoing Nakba and

time. Israel claimed the establishment of its statehood

in 1948. During the same time period:

More than 78% of historic Palestine

vas taken by Israe!

Around 15,000 Palestinians were killed

in over 70 massacres

@ Around 530 villages and cities were
ethnically cleansed and destroyed
This was all aimed at the mass expulsion

of Palestinians from Palestine.

@makanrights




@ makanrights @ makanrights BUSD - 007216 9

A key component of genocide involves deliberately inflicting on a
group ‘conditions of life calculated to bring about its physical

destruction in whole or in part.’

Various statements by Israeli politicians about Gaza have
indicated that this is their intent.

There is a grave danger that what we

e 1523 NaK, or thends7 akes,

yet on a larger scale. The
international community must do
All the civilian population in Gaza is everything to stop this from

ordered to leave immediately. We will happening again.
win. They will not receive a drop of Froncesca Albanese,
. 5 UN Special Rapporteur on the occupied Palestinian territory
water or a single battery until they

leave the world.
Istael Katz, Israel’s Ministry of Energy and Infrastructure

@makanrights @makanrights
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/\/6 visualizing_palestine

Before October 2023, conditions
iIn Gaza were already very difficult.
In small groups
with|chromebooks,

100 PEOPLE review the separate deck and

Prior to October 2023, these were the discuss the questions in the
conditions in Gaza caused by 16 years e
Fiaraeil blcckade and closura slide deck.

https://bit.ly/gazal00
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Abdel-Rahman
Al-Shantti (born
September 14, 2008)
IS known
professionally as
MC Abdul is a
Palestinian rapper
fromn Gaza,
Palestine.

As you watch,
what is MC
Abdul’s
perspective?




theimeu @ 18h oo

BUSD - 007221

IMEU

Israel has killed and displaced
more Palestinians in the past 7

AS Of 12/1/23 and weeks than during the Nakba
12/21/23, THE 1948 NAKBA:

the numbers are in.

DISPLACED KILLED

W :at is the Nakba? | GAZA 2023:

DISPLACED KILLED

GThca.
Why do some people uardaian

believe that the Nakba Palestinian death toll in Gaza nears
never ended? 20,000 with nearly 2 million people

displaced

UK and Germany demand ‘sustainable ceasefire’ asIsrael’s military

STED / FOR COMMI SRR3R SDterT 1M Me8%vORKFORCE ONLY

Israel-Gaza war - live updates



A BIG Question to Individually Sit with: """
Is what's currently happening in Palestine, genocide?
multiple perspectives reading/writing activity:
Read the articles and journal about this question for yourself.

REGIONAL INFORMATION CENTRE
FOR WESTERN EUROPE

Economic discrimination, Political discrimination,
Educational discrimination, Employment discrimination,
Housing discrimination & segregation,
Criminal justice disparities

Acts of Bias

Bullying, Ridicule, Name-calling, Slurs/Epithets
Social Avoidance, De-humanization, Biased/Belittling jokes

ON EDUCATION AND WORKFORCE ONLY




In 2021, in Gaza,
Filmmmakers Asked
Children: What Is

Your Dream?

As you
watch, what
stands out
to you?
What's
similar and
different
from your
own lived
experience?

OPINION




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?
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Lesson 7:

1 VS 1naty o

Learning




Be Present

Listen with eyes, ears,
and heart

HOUS

Be Respectful
+Brave

Speak your truth with
care and
consideration

CONFIDENTIAL / FOI

Be Open

Challenge your own
ideas and allow for
differences in beliefs;

Be Aware

Considering different
perspectives might feel
uncomfortable, but it
does not equal being

ATMENT REQUESTEI&#l B%ﬁﬁm&z ON EDUCATIO

Be Sensitive

There are people in
our community who
have direct ties to

COPY™

Be Flexible

It's okay to be
confused, unsure,
and for people to

change their minds

WORKFORCE ONLY
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Quick Write //
“g
On a piece of paper, please respond to ":‘..

one or more of the prompts below:

Since our last session...

¢ What have you been thinking about?
e What have you learned?
e What new questions do you have?




BUSD - 007228

UP NEXT... Questions to Consider:
Effecting Change

| ¢ \Who is currently, openly expressing
satidarity landlwhy?!

| o Why is solidarity important?
b ¢ How are people working in solidarity?
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@ ustaz_marwan

BEING PRO-PALESTINE
AND AGAINST
ANTISEMITISM GO
HAND IN HAND,
BECAUSE ALL SYSTEMS
OF OPPRESSION
REINFORCE ONE
ANOTHER, AND NONE
CAN BE FOUGHT
IN ISOLATION.

Do not let anyone position them that way.

BUSD - 007229

Let's read
these quotes
aloud.

o
k?
Why?

Discuss Iin a
pair...




In small groups
with chromebooks,

) IVENAW fhe febo e¢ Jftl and

discuss the questions in the
slide deck.

https://bit.ly/solidaritysmallgroupwork




Being Changemakers...

On the chart paper around the
room, let’s start jotting down our
Ideas for how we can be change-

makerm oward _peac
In our Erém

Israel, and beyond...

Prompts
1. One action | want to take is...

2. | want to push myself to...
3. lwant to learn more about...
4. | used to think , but now....

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE

. "Wedon't have to engage in grand,

.

heroic actions to participate ir
the procesﬁ'f,:change

multiphed by

millions o'fpwpls, NN
can tmnir formthe 777 N
world oy /x\T




Share One...

Head: What are you thinking?

Hands: What are you moved
A to do now?
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Shatteféd Pillars:
Decolonizing Histories,
Reclaiming Futures

Ith GRADE
VIEW
EE (ﬁg%?cfs 3

LESSONS

June 2025
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Unit Overview

Using the 7 Pillars of Colonization framework,
students critigue systems of power and oppression,
examining its historical impacts and its ties to white
supremacy and systemic racism. The unit centers
ancestral knowledge and narratives, focusing on
pre-colonial systems such as Pasifika matriarchal
societies and case studies from regions around the
world.Through a creative infographic project,
students will apply their knowledge of the 7 Pillars
of Colonization to analyze world regional case
studies across Africa, Asia, the Americas, and
Pasifika. Students then connect their iearning to
contemporary decolonization efforts by studying
local Bay Area movements and learning from
community partners and organizers. As a
culminating task, students will conceptualize a
community event, design a website, and present
how their event celebrates cultural preservation,
resistance, and collective care.

Unit Lessons

The 7 Pillars of Colonization

How Colonization Impacted the World

Effects of Colonization Infographic

Decolonization and the World Today
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EQ 1: How can the 7 Pillars of Colonization help us understand how power and
resistance have shaped societies in the past and today?

EQ 2: How can the 7 Pillars of Colonization help us analyze the ways colonization
has impacted different regions of the world and how people have resisted these
systems?

EQ 3: How can researching and creating an infographic about a specific region or
case study deepen our understanding of colonization and res’s’ance”

EQ 4: How are communities today reclaiming and preserving their art, culture,
language, and spaces as part of decolonization efforts?
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Ancestor Acknowledgement
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Crltlcal COncepts
Cultural Production | | Community Collaboration

Conclusive Dialogue




10 Flexible Strategies

for Teaching Content & Concepts
K-12

(7]
—
(a ko)
—
=
_— O
o D
hg
(V0]
D Sp
o
X S
w— 0
E S
e
wd

Tricia Gallagher-Geurtsen
TMENT RESMES Summerinstituke 2923 oN EDU




(7o)
-~
IE
A
e
IE

—
(= 4
>

[ ol ]

=L}
(]

(<L)
=
)
o3

(70 ]

—

o

(70

(V0]

=t
— |
=

—
— |

Shattered Pillars: Decolonizing Histories,
Reclaiming Futures

This unit makes clear connections between historical colonization and present-day issues,
highlighting the enduring impacts of colonization. Students explore systemic inequalities, cultural
erasure, and indigenous struggles for sovereignty, linking them to modern efforts to reclaim
language, land, and identity. By examining decolonization efforts globally and locally, they connect
historical resistance to current fights for racial and environmental justice, offering insights into how
colonial legacies persist in globalization and economic exploitation. This approach empowers
<tudent< tn sec history a< 2 tool for indarctanding and addressing teday’s challanaes,

Note: This'uni* contains 4 inguiry. gquestions. Each ingtiny gusstion includesa {ow daily lessons.

Here are links to the unit slide decks with detailed speaker notes:

[N

Inquiry 4




SPEAKER NOTES STRUCTURE

Below is a preview of the speaker notes in the following slides.

@ Purpose: Explains why this slide exists and what students should gain from it. Communicates the intention
behind showing or using this slide.

el SELCOMMITTEE COPY

These are teacher-facing directions.
3. Serves as a quick checklist of steps to make facilitation smooth and clear.

@ Suggested Script:

“Offers one possible way to present the slide. It's meant as support, not as a script to read word-for-word.
Teachers should adjust, rewrite, or remix to fit their own voice, style, and students’ needs. Teachers are the
experts in delivering this curriculum in their classroom.”

. Curriculum Tip:
Shares optional insights, background context, or strategies to deepen engagement. These are for teacher

awareness — ungWH é%ﬁwm%%%%F?é@WMlﬂEE ON EDUCATION AND WORKFORCE ONLY



Plan Ahead: Bring in Community Voices

We’'ll be hosting a Community
Organizing Panel during this unit!

You'll inkife( 28 idoal-ordanizfy,/bhidd, | T
or advocates to speak with students
about how events are used for activism

and care.

COMMUNITY PANEL PREP

CHECKLIST + TIMELINE

Goal of the Panel:

"4 Connect classroom learning to

BT

"4 Inspire ideas for student-led
community events

You don’t need to be an expert to
make this happen. We’ve got you
covered with a step-by-step
checklist, sample emails, and
student prep materials.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Inquiry 1
Day 1

Inquiry 2
(Day 4)

Inquiry 4
(Day 1)

Inquiry 4
(Day 6)

Inquiry 1
Day 2

Inquiry 2
(Day 5)

Inquiry 4
(Day 2)

Inquiry 4
(Day 7)

Inquiry 2
(Day 1)

Inquiry 3
(Day 1)

Inquiry 4
(Day 3)

Inquiry 4
(Day 8)

Inquiry 2
(Day 2)

Inquiry 3
(Day 2)

Inquiry 4
(Day 4)

Inquiry 4
(Day 9)

Inquiry 2
{Cay 3)

Inquiry 3
(Day 3)

Inquiry 4
(Day 5)

Inquiry 4
(Day 10)




Feedback Forms

As we continue to improve this unit, please help
us by completing the teacher feedback form and
by supporting students to fill out the brief
feedback form.

Please also consider sending out the family
feedback forms as well,
thank you so much!

i eliad id MMT'T

Teacher feedback form

e Parent/Caregiver feedback form
(English)
Parent/Caregiver feedback form

(Spanish)

ADE
OVERVIEW,
RESOURCES &
LESSONS

Feedback on 7th Grade Umt

Thank you so
"w'“m""‘mk.ﬂdlw”w
meqm” iich account




BUSD - 007246

HOUSE COIJ«B.-M"TEE COPY
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COMMUNITY PANEL PREP CHECKLIST + TIMELINE
Purpose: This guide walks you through how to host a 40-minute classroom panel featuring
community organizers or artists. It's designed for teachers who are new to this — everything

is broken down for ease.

Suggested Timeline (Start planning 2-3 weeks before the panel)

Week Action

Week 1 Review this checklist and decide on a panel date (ideally Week 3
or 4 of the unit)

Reach out to 3-5 potential panelists using the sample email

Week 3 Confirm 2-3 guests and share logistics with them

Prep your students (brainstorm questions, assign roles)

Week 374 Host the panel (40-minute in-class activity)
Week 4 Follow up with thank-you messages
Teacher Checklist

1. Set Your Panel Date: Choose a 40-minute class period during the middle or end of your
unit. Give yourself at least 2 weeks of lead time.

2. Identify Potential Panelists

Good options:

Local nonprofit staff

Mutual aid organizers

Teaching artists

Community elders

Youth leaders

See also: H List of Berkeley-area Organizations involved in Cultural Preservation / ..

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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3. Reach Out to Panelists: Use the email template below. It's best to invite 3-5 people,
knowing that 2-3 may be available.

Sample Outreach Email:
Subject: Invitation to Join Our Student Panel on Community Organizing
Dear [Name],

I'm a [grade level/subject] teacher at [school name]. Our students are learning about how events
can be powerful tools for activism and care. We'd love for them to learn directly from someone like
you.

We’'re hosting a classroom panel on [insert date/time], and would love to invite you to speak for
about 30 minutes (in person or via Zoom). Students will prepare questions in advance, and you'll
be part of a relaxed, conversational dialogue with them.

Please let me know if you're available or would like more details. We'd be honored to have your
voice included.

Thank you for considering,
[Your Name]
[Contact Info]

4. Confirm and Prepare Panelists

Once someone says yes:
e Confirm the date, time, and format (Zoom or in-person)
e Ask how theyd like to be introduced
e Offer to send sample questions ahead of time (optional)

5. Prep Your Students
The a day to a week before the panel:
e Let them know who's coming and why
e Brainstorm questions in small groups (See Inquiry 4 Day 4)
e Assign students to roles (question askers, note takers, facilitator)

6. Print or Copy Materials
e Student note-catcher handout
e Panelist question list

7. Day Of: Host the Panel

e \Welcome the guests
e Support the student facilitator

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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e Time-keep and help with transitions
e Guide a quick class debrief at the end

8. After the Panel: Thank Your Guests
Send a thank-you message within a day or two. Encourage students to sign a group
thank-you card or create a quick class-made “thank you" message.

Tips for First-Time Teachers
e Start small: One or two panelists is still powerful.
e Use your networks: Ask colleagues or community organizations you trust for speaker
suggestions.
Co-host: Invite a co-worker or site coordinator to help with tech, timing, or facilitation.
Don't worry about polish: This is about connection, not perfection. The realness is
what students will remember.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Liberated Ethnic Studies
Model Curriculum
Consortium

We ask that you give LESMCC credit for any
portion OF THIS LESSON OR ITS
ACCOMPANYING SLIDES used and that you
respect the intended use of the material.
ENJOY!

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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What are the
7 Pillars of
Colonization?

INQUIRY 1

THE 7 PILLARS OF
COLONiZATIGN How can the 7 Pillars of

Colonization help us

understand how power and
resistance have shaped
societies in the past and

today?

...



SPEAKER NOTES STRUCTURE

Below is a preview of the speaker notes in the following slides.

@ Purpose: Explains why this slide exists and what students should gain from it. Communicates the intention
behind showing or using this slide.

el SELCOMMITTEE COPY

These are teacher-facing directions.
3. Serves as a quick checklist of steps to make facilitation smooth and clear.

@ Suggested Script:

“Offers one possible way to present the slide. It's meant as support, not as a script to read word-for-word.
Teachers should adjust, rewrite, or remix to fit their own voice, style, and students’ needs. Teachers are the
experts in delivering this curriculum in their classroom.”

. Curriculum Tip:
Shares optional insights, background context, or strategies to deepen engagement. These are for teacher

awareness — ungWH é%ﬁwm%%%%F?é@WMlﬂEE ON EDUCATION AND WORKFORCE ONLY



Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

| | Print/Share Before Class:
\L T_:' i &  Note Catcher - bit.lv/7pillGO (Print/share enou_h for

=" HEOPSE-COMMIT

and andispl around claroom)
Jam Session Organizer - bit.ly/ColVocab (Print/share
enough for each student)

Key Vocabulary

"COPY

Colonization - Subjugation of [or control
of] a people or area especially as an
extension of state power.

Resources, Growing for the colonizer,
Enriching the Colonizer’s Homeland,
Consuming colonially, Hatching hierarchies,

- Prepare These Materials: 7 Pillars of Colonization: Seizing Land &
’ O  Optional: Student Journals
Optional: Set up KWL Chart

Q

O  Consider concluding class discussion with Socratic Killing cultures, and Exploiting (abusing)
Seminar or Popcorn Share '

Q

g : the land
Sticky Notes for Exit Ticket
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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LAND ACKNOWLEDGEMENT

WE ACKNOWLEDGE the land and the people to
whom this land belongs. This is the land of the Lisjan
Ohlone and Muwekma ohlone peoples, and they are
still here.

we sthb f My (ol INMIM 1

and their right to self-determination, liberation and sSA0AN

peace. SSOUYE” Cholvon
WE COMMIT to working toward the healing of AN L e | Vel
generational trauma, theft and dispossession that f;gf' A

native and indigenous people have faced and £3
continue to face.
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In this light, MY PLEDGE today is to....



COLONIZED VS DECOLONIZED WORLD

Sunrise
Ceremony on
Alcatraz

Studying Indigenous Languages

7 — ]

CELEWRATE AND HONOR THE
FIRSY STEWARDS PF THIS LAND

GATHERING OF
OHLONE PEOPLES

Sunday, October 6th, 2024
10a.m.-3p.m. G

. o Games.
« Sharing of s0ngs, language. and slores

Driving Directions: From Hwy 880 in
Fremont, take Hiwy 4 wes, ext Paseo Padre

Parkway and turm right. Tum left &t Patterson
Ranch Road/Conmmerce Dive. Pamerson
Ranch Rond leads into the Park.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKEGRGEaREY
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What are the
7 Pillars of
Colonization?

INQUIRY 1

THE 7 PILLARS OF
COLONiZATIGN How can the 7 Pillars of

Colonization help us

understand how power and
resistance have shaped
societies in the past and

today?

...



Look at the images and read the
caption.

CULTURAL ENERGIZER

EERISECOMMI|

What do you think the dog
represents? Why?

Who does this bed seem to
belong to, and how can you tell?

Why doesn’t the dog bite back?

History In Memes W Follow
@MemesOnHistory

Europeans when they found “new” land
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEEIGN EDWCATIONAND.WORKFORCE ONLY
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CULTURAL ENERGIZER

Look at the image and read the
caption. | didn't steal your meme, | discovered it

e Whoi in thi n :
s LIS M
send?
e |s this meme funny? Why or why
not?
e \What historical event or idea

does this meme connect to?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CONCEPT

What does colonization
look like? What actions
are involved?

Colonization

S OUSECIMMITTEE COPY
as an extension of state /

ower.
P A

NOTE CATCHER:
bit.ly/7pillGO
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INQUIRY #1

What are the 7
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POSTERS TO PRINT
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Seizing
Land &

dIS possessmn

- e - - -

Colonlzers take Iand by force treaties,
or manipulation.

RESOUrces - iurosobapeopeare

THINK ABOUT IT:

1. How does the loss of land impact people’s daily lives
and cultural traditions?

2. What are some reasoh&H/colith)r grolp MGRIWEARLT RE

to take control of land?

| labor.

e Natural resources (gold, spices,

QUESTED/FOR-COMMITTEE m&&g&lﬁmwwgﬁ,@oﬁw) are ta ken for
the colonizer's benefit.



Growing for
4 Colonizers enforce policies that
the colonizer) gy =morsypyrom

e Colonized people grow cash
crops for export instead of local

needs.

THINK ABOUTIT

1. What are the risks and benefits of
growing only one type of crop for export?

2. How do changes in trade and farming e Wealth flows to the CO|OI’1IZ€I’,
affect people’s ability to survive and grow |eavin§/|oca| communities in

wealth? CONFIDENTIAL / FOIA TREATMENT REQUESTED / FORECOMMHTEE ON EDUCATION AND WORKFORCE ONLY




Enriching the
Colonizer’'s
1

Homéland

THINK ABOUT IT

-

L._—
o Ly
<

N ATV
(" i '
_ Y A x - ', ll f 4.;.—&1

Colonized resources, labor, an * wealth fuel
the colonizer's growth.

e Infrastructure serves extraction, not
local needs.
e Heavy taxes fund the imperial power.
e Colonies remain dependent while the
colonizer prospers.
COMMITTEE ON EDUCATION AND WORKFORCE ONLY

1. What are some ways colonization might
create economic growth? Who benefits?

2. How might history be different if colonized
places had kept control of their own

resources? CONFIDENTIAL / FOIA TREATMENT REQUESTED / FO
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Consuming
colonially o7

THINK ABOUT IT

Colonizers keep colonies economically

1. What happens when a country isn’t dependent,

allowed to produce or sell its own products?

e (Colonies must buy overpriced goods
from the imperial power.

e Local businesses and industries are
restricted or destroyed.

| COMMITTER ON e RRlicissRensfitthe colonizer,

malntalnlng control.

2. Can you think of examples today where
one country depends on another for goods
or services?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FO
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Hatching
hierarchies,

THINK ABOUT IT

Colonizers enforce systems that keep them
ILPOREL.

. e IThey grant themselves privileges and
legal protections.
e Indigenous and marginalized groups
are denied rights and power.
e Laws, military force, and cultural
oppression maintain control.

1. How do laws and policies shape who has
power in a society?

2. Can you think of examples where certain
groups in history have had more

B lnes b Hierarchy: a system in which people or

groups are ranked one above the other
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FORICOMMITTEE ON EDUCATION AND WORKFORCE ONLY
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THINK ABOUT IT

_.n___._.._______________-_-___-_________-_

COIomzers*“ra’s‘e and rep1ace Iocal cultures.

> <

e Indigenous languages, traditions, and
religions are banned or discouraged.

e People are forced to adopt the
colonizer's lan_ua_e and customs. This is
called forced assimilation

e Schools and media portray the

commITTEE QCTOMIZE K® Gertrare @srsuperior.

1. How does language connect to identity
and culture?

2. What are the effects of losing traditional
practices or adopting new ones?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FO
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Ex loitin_
(abusing) the

THINK ABOUT IT

Colonizers extract resources with no regard for
sustainability.

e Land, water, and forests are overused
and degraded.

e Industrialization and monoculture
farming cause pollution and biodiversity
loss.

e Indigenous environmental knowledge is

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FORICOMMITTEE dglﬂmmtbmm@ﬂtORCE ONLY

What are some different ways people value
and use land?

What happens when land is overused or
changed too quickly?
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COMMUNITY COLLABORATION

Gallery Walk — Jam Session Prep — Each One Teach One

Posters with key 2 Rotate through 3. Go back to your group.
info Be read to bu1|d on your
pacedaroundthe - bmmterom RO
room. e Record in note catcher a pillars.

description for each pillar in

your own words Then, you'll teach your group

e For each pillar, respond to about the posters they didn’t
at least one Think About It get to see.

prompt on your note catcher

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Each person will be responsible for certain posters. T

RECOMMITTEE

Groups of 4:

At Each Station:

I

B

i
it
|

Read the poster silently or as a small group.
Take notes using your 7 Pillar Note Catcher.
Discuss the reflection question with others at
the station.

Later, you’ll use your notes later to complete a

Jam Session organizer in your Ngrouue
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUC/‘ON &D WORKFORCE ONLY




Stay critical — Move through the activity with curiosity.

for sustanability.

7 (abusing)
theland Lo

Take Space & Make Space — Allow everyone to
contribute.

el MRS COMMITTEE

complete your Jam Session organizer and teach your
group later!

Be mindful of time — Rotate when instructed.

Time per station: 4-5 minutes

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKF
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7 Pillars of Colonization

HOUSE COMMITTEE
Yo

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUC‘ON &D WORKFORCE ONLY
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CRITICAL CULTURAL PRODUCTION

7 Pillars Concept Jam Session

Use your Note Catcher and what you saw
during the Gallery Walk to complete the

ssoneala US L COMMITTEE COPY

o

- - °
This will help you prepare for the Each One . ‘ 2 ‘
Teach One conversation in your small group.

Jam session: an informal / %

gathering of musicians B -

improvising together, e GO

especially in jazz or blues. \ &
: E F %IﬂEE ON EDUCATION AND WORKFORCE O
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Seizing Land &
Resources

Growing for the

HOUSE COMMEEFEE- Cepy—§

Enriching the
Colonizer’'s Homeland

Consuming Colonially
Hatching Hierarchies
Killing Cultures
Exploiting the Land

CONFIDENTIAL / FOIA TREATME

. o
® e ° a o %
. 4 Define in your awn wards Think About It BUSD - 007276

Seizing Land & Resources

Instructions
Fill out the 4 squares GRAPHIC ORGANIZER:
for each Pillar, be bi
’ it.ly/ColVocab
ready to teach them Y/
to your group.
REQU ED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INQUIRY #1

How can the 7 Pillars of
Colonization help us

shaped societies in the
past and today?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Teach Your Group:

e Share what ou learned from our assi ned

o) USE COMMITTEE

e Discuss the reflection questions you
answered.

e Listen and take notes as your teammates
explain their pillars.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



What patterns did you notice across the pillars?

b EIbS I COMBITTE

What surprised you or challenged your thinking?

How do you think colonization still affects people
today?

in

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




EXIT TICKET

USE CO

ITTEE C

Which pillar stood How does What are
out to you the colonization examples of
most? Why? shape the world people resisting or

reclaiming their
cultures?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Liberated Ethnic Studies
Model Curriculum
Consortium

We ask that you give LESMCC credit for any
portion OF THIS LESSON OR ITS
ACCOMPANYING SLIDES used and that you
respect the intended use of the material.
ENJOY!
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How can the 7 Pillars of

Colonization help us
analyze the ways
colonization has impacted

different regions of the
world and how people hgve

HOW COLONIZATIO

IMPACTED THE NURI.D
/ Ve Y

COLONIZI SP. \NN®I1 ATIO

GUAM w~ e ()P_Tf_l.t_ 51“11( AS

- o =

’ _\-_,. e
DENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON& EP'T'QF @ 4 : \' N \-., v
T A s G
e X i . ¥ aen e E L ‘

AN ""'&0
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)

to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

:

y Vocabulary

1 e e s T e e AT

Pacific Islands
Pasifika
Polynesia
Melanesia
Micronesia
Arbitrary
Diaspora

®

@

. ®

4(' Prepare These Materials:

®

e Blank sheets of paper #1-7 ®

e Sticky notes for exit ticket @

2

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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SPEAKER NOTES STRUCTURE

Below is a preview of the speaker notes in the following slides.

@ Purpose: Explains why this slide exists and what students should gain from it. Communicates the intention
behind showing or using this slide.

el SELCOMMITTEE COPY

These are teacher-facing directions.
3. Serves as a quick checklist of steps to make facilitation smooth and clear.

@ Suggested Script:

“Offers one possible way to present the slide. It's meant as support, not as a script to read word-for-word.
Teachers should adjust, rewrite, or remix to fit their own voice, style, and students’ needs. Teachers are the
experts in delivering this curriculum in their classroom.”

. Curriculum Tip:
Shares optional insights, background context, or strategies to deepen engagement. These are for teacher

awareness — ungWH é%ﬁwm%%%%F?é@WMlﬂEE ON EDUCATION AND WORKFORCE ONLY
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How can the 7 Pillars of

Colonization help us
analyze the ways
colonization has impacted

different regions of the
world and how people hgve

HOW COLONIZATIO

IMPACTED THE NURI.D
/ Ve Y

COLONIZI SP. \NN®I1 ATIO

GUAM w~ e ()P_Tf_l.t_ 51“11( AS

- o =

’ _\-_,. e
DENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON& EP'T'QF @ 4 : \' N \-., v
T A s G
e X i . ¥ aen e E L ‘
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ANCESTOR ACKNOWLEDGEMENT

Who was Epeli Hau‘ofa?
Epeli Hau‘ofa was a powerful writer, thinker, and teacher from the Kingdom of Tonga, a country in the
Pacific Ocean. He was born in Papua New Guinea and had a deep connection to the Pacific Islands.

Why is Epeli important?

Epeli challenged the id ea at the Paci c Islands are small and |solated eh ar ued that the ocean
isn't a barrier tha e |n rco " links t
together. He enc de me be igators

explorers, not as VIctlms of colonlallsm
Epeli work inspires us to:

e  Reclaim our stories: To tell the history of the world from many different perspectives,
especially those often left out.

° Challenge colonial ways of thinking: To question ideas that make one culture seem superior
to another. ¢

° See the strength in interconnectedness: To understand how people and places are : y
connected, rather than focusing on divisions. : ‘

Epeli Hau‘ofa
1939 — 2009

.

We honor Epeli’s vision of a strong, proud, and interconnected Pacific, and we commit to learning -
from the wisdom of Indigen&NpEGEHIES as-RE EREISIHENE RRAHEFTEPdECRSIIREGREE ON EDUCATION AND WORKE@RCE




What do you think of

when you heap,the 1111 /By

phrase,

“Pacific Islands”?



CRITICAL CONCEPT: REFRAMING THE MAP

The peoples and cultures of the Pacific Islands, including
but not limited to Polynesia, Melanesia, and Micronesia.

PASIFIKA

It also includes Pacific Islander communities living around
the world, including here in California.

JHOUSE COMMITTEE. COPRYe

WORL £
* Pacific Islander histories make us think differently about OF‘E“ FOCUS 0“ “."\ AS
the world. - ANT CONT\“ENTS
* They show us that there's more than one way to tell history; G‘A RS Es ““ERE
not just through war and empires, but through land, ocean, '“'\E MA\N P\_AC ;
and identity. STORY \-\APPENS
* These stories help us understand power and geography in \‘“

new ways, and remind us that keeping cultures alive is

also an important part of global history.
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Pasifika, Oceania

The Pacific Islands
are part of a
geographic region in

the P YRR
COenSEgIQW§ E @ l \\somIMo:l\sI:

geographic groups. It
Is a mix of
independent states,
unincorporated
territories, and
dependent states.

g -

s - A

3 U / O -~
CONFIDENTIAL / FOIA TREAT! %NT REQUESTED / FOR COMWTTE DUCATION AND WOBKFORCE ONLY
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b

“uau PACIFIC OCEAN

MAKSHALL ISLANDS

PALAY

FEDERATED STATES DF MICRONESIA

uARSU"
KIRIBATI

Scavenger Hunt
1. Using Google, find the names
of the three Pasifika regions.

L 105LLAY
= TOVALY -

SA
T \ m- AN

CORAL SEA “
ANUATO s
Oy

* BEGRISEGOMM “ E COPY """" "
1 lse
colors and label them %
Extension activity: EXTENSION ARTICLE
Read more about the three region and find 3-to-5 b. l F
new facts you didn’t know (at least one for each of it. Y/ Pac aCtS

the three regions), and record it on your map.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE E ON AND WORKFORCE ONLY




Community Collaboration:

Background Knowledge Trivia

Activity Directions

Grab a sheet of paper and

2- H@qtgl? COMMITH;E%JG ?ﬁ?ﬁ,’

choose the answer you think is
correct.

3. We'll go over the correct
answers together after the

activity.
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



PASIFIKA: DID YOU KNOW?

WHO MADE UP THE NAMES
MELANESIA, MICRONESIA,
POLYNESIA?

“HOUSE COM
Gary Okihiro

Johann Blumenbach

Gary Johnson Il

@3 uics bumont dunitle

Wikipedia

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




PASIFIKA: DID YOU KNOW?

PASIFIKAIS A
POLYNESIAN WORD WHICH
LITERALLY MEANS?

ﬂHeoQ.P SE COMMIEE ww

Waves

Pacific

€N

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




PASIFIKA: DID YOU KNOW?

TRUE OR FALSE: EASTER
ISLAND WAS NAMED BY
DUTCH EXPLORERS?

OUSE COM

True

e

ThoughtCo

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



PASIFIKA: DID YOU KNOW?

WIKIPEDIA SAYS THIS
MANY PEOPLE LIVE ON
PACIFIC ISLANDS

OUSE COM

80 million

G 20 million

ﬁ 60 million

13 = == T 2 = itk -k vy 7: -.,"‘_;:
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




PASIFIKA: DID YOU KNOW?

WHICH ISLAND HAS 5
CLIMATE ZONES?

“HOUSE COM

Rapa Nui
n Easter Island
(2 Tanit

ﬂ Hawaiian Islands

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMI
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PASIFIKA: DID YOU KNOW?

AROUND 1200 CE, WHAT DID
NATIVE AMERICANS AND
POLYNESIANS GROW?
HOUSE COMMI
Sweet potatoes
Rice
\, g; Corn
" D B

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDD%
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PASIFIKA: DID YOU KNOW?

WHO SAILED FROM HAKWAII
TO TAHITI IN 1975? | B 2 i

Berkeley researchers

Hawaiian seafarers ETTIYE b e e

M French travelers
n Dutch explorers

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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PASS YOU PAPER TO A

NEIGHBOR!
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PASIFIKA: DID YOU KNOW?

The terms Melanesia,
Micronesia and Polynesm

cores FHLRCIREEEN =

answer: et
1842), a French explorer and
naval officer, to designate
what he viewed as the three
main ethnic and

geographical regions Arbitrarily means something is done
. ogs without a clear reason, rule, or pattern,
formmg the Pacific. just because someone decided to.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



PASIFIKA: DID YOU KNOW?

The term Pasifika/Pasefika
has its roots in New Zealand

) \.\\\\ "
P smka means "P cific" i /A
cores bl MITTEE CQ
AWEES Today it refers io the Pacific .

Islands and Islanders. As an
ethnic/racial term, it is used

to describe the original »
peoples—inhabitants and Diaspora means when people leave their
dias poras homeland and live in other places, but still

keep strong ties to their culture and
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUGE/@AIifjtD WORKFORCE ONLY



PASIFIKA: DID YOU KNOW?

The name Easter Island
was given to the island
of Rapa Nui because

on the |§Eon Easier

Sunday in 1722.

Correct answer: A
(true)

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



PASIFIKA: DID YOU KNOW?

P i

According to Wikipediaq,
the Pacific Ocean

a lar - e - o

coneet [ T ankd M MU GEESSET R Y B

answer: i R R S s = BB IR
with diverse populations. T s D, JE s 2 &
As of recent estimates,
the combined
population of these
islands is approximately
40 million.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




PASIFIKA: DID YOU KNOW?

Not all Pacific Islands
have warm/tropical
cllmaies The Hawanan

Correct ﬂ’
answer: zones ( ropical,

dry, (3) temperate, (4)

continental, (5) polar ‘ Py
according to the e ,

Koppen climate
classification system.

Wikipedia
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COM



PASIFIKA: DID YOU KNOW?

Sweet potatoes were grown
by Native Americans and
Polynesians, who were

coms FIEYUISIERAN 1

answer:
by Stanford researchers
confirmed that these two
groups had contact with
each other around 1200 CE,
way before Europeans
arrived almost 300 years

later.
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




PASIFIKA: DID YOU KNOW?

A group of Hawaiian
seafarers re-built an
ancestral outrigger sailing

corct TS e ﬁ:@fMMIT |

answer:
they sailed from Hawaii to
Tahiti using indigenous
methods of navigation—
the stars, winds, and ocean
currents as their only tools
—to arrive at Tahiti. (2,626

.
miles
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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EXIT TICKET

USE CO ITTEE C

What's one thing Why might it What's one way
you learned or matter how world Pacific Islander

unlearned about "
, ' communities have
the Pacific Islands history maps are .
resisted erasure?

today? drawn or taught?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)

to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

11 Print/Share Before Class:

y Vocabulary

= HEISECLRT R ey

copy and complete on computer ¢

D

- Prepare These Materials: ®
' e Students will need their 7 Pillars *
Concepts Jam Session 4-square ¢

organizer ®

Oceania

derogatory

belittling
condemnation
Christian missionaries
barbaric

o  Stieduimentuy FOif] BEATMENEREHUEBTEREHOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CULTURAL ENERGIZER

Using your 7 Pillars Concepts
Jam Session graphic organizer
from t | - age i
“Eachiohb e anitis L) V]
review the Pillars of

Colonization.

E-CO

ng Land &

An idea from your group

S /

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Critical Concept

Sailing Across the World's Oceans
with No Tech As you watch, think about
what this canoe voyage

___reveals about Indigenous
[ ] Mroviddat:roiidnce) an’

cultural contlnwty

How does this connect to
what we’ve been learning
about colonization and
resistance?

R COMMITTEE ON EDUCATION AND WORKFORCE ONLY




Critical Concept

Sailing Across the World's Oceans

with No Tech 1. What surprised you?

2. How does this

TTEELOPY

3. What does this tell us
about the relationship
between land, ocean,
and identity?

R COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Community Collaboration:

Reading & Responding

Reflection Questions

| | “Our Sea
1. Many people have incorrect and unfair %
ideas about the Pacific Islands. What are of Islands

S f these i d why.d ple
th cific Island ow theyha ‘ ‘
been treated by other countries.

2. Why does the author prefer the term “sea
of islands” over “islands in a far sea”?

ARTICLE:
3. Has this reading challenged your own :_ bitl PacRead
perception of the Pacific Islands? How? — e R
e NOTE CATCHER:

i °
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMI ION ANMM% SﬁaNOtcat



EXIT TICKET

USE CO

ITTEE C

What's one idea How does this Who is
that changed how connect to reclaiming culture
you think? something or resisting

happening today? today?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

Print/Share Before Class:

\L T—; i (=) Pnnt note catchers for Chamorro Society

google classroom
Critical Concepts posters

Hafa Adai

Chamorro
[ Putin Google Classroom: CER Resource Hub Mariana
& Case Study L anding Pages lsland
- Prepare These Materials: Sanas
’ e Guam
O Exit ticket; sticky note or index cards ® Sapan
e Patriarchy
e  Matriarchy

° Matrilineal
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCAION ANBMMARRSIRCE ONLY

E Key Vocabulary

FEr Py

Lineage
Inheritance
Land
ownership
Social
structure
Decision
making
Claim,
evidence,
reasoning



Cultural Energizer

Say Hafa Adai!" (Hello

in Chamorro)
HOUSE COMMITT

"Hafa Adai" is

pronounced as

HAH-fah-day

CONHDENﬂAL/FOMTREATMENTREQUESTED/FORCOMMHTEEONEDUC‘/h”hl“h” Photd copyright by ©Sam Antonio Photography

2023

e



Who are the Chamorro people?

The Chamorro people are the indigenous
Feople of the Marianas. The Mariana

lands are a group of islands in the
western part of the Pacific Ocean. It's about

1,500 miles east of the Philippines. Gua
- ORRTESNMI
chaln

located between Hawaii and the
Philippines.

The Chamorros have lived on these islands
for a long time — over 4,000 years. That
makes their culture one of the oldest in the
Pacific Islands. Scientists have found old
tools and other things to confirm the first
inhabitants, possibly traveling by boat from
Southeast Asia.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITT
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CRITICAL CONCEPT

Matriarchal Societies 1. What do you think would be different if

women had more power instead?
Patriarchy is based on the idea that men

TPy

today where this idea has been
questioned or changed?

3. What are some good things and bad
things about organizing a society where
one gender has more power? How might
this be different from a society organized

in another way?
R COMMITTEE ON EDUCATION AND WORKFORCE ONLY




RESOURCE HUB - CER ASSIGNMENT

Sources Graphic organizers

e Women in Chamorro Teacher’s | Students’ (make a copy)

. wiOSE COMMITTEE COPY

e Marragean ——oca

Change during

Spanish Times _
e Spanish colonization Assignment

and Chﬁmorrz Iand_ | How did the arrival of the Spanish disrupt the established
oWnersiip and socla roles and authority within the Chamorro matrilineal system?

class structure Formulate a claim and provide evidence. Example CER (3 out

of 4) and Rubric
CONFIDENTIAL / FOIA TREATMENT RE D / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




CRITICAL CONCEPT

Understanding Family & Power

PATRIARCHY MATRIARCHY MATRILINEAL PATRILINEAL

A social system where A social system where A system where family ties, A system where family ties,
men hold the primary women hold the primary nomes, dnd [hhethance Are names, and inheritance are
traced primarily through the 1 d pri ity th hth
power and have more power and have more ’ faced prmanty rougn e
mother's side of the family. father's side of the family
influence in areas like influence in areas like :
government, leadership, government, leadership, In traditional Chamorro society,

lineage and clan affiliation are traced In many cultures, children take their
family decislon-mc:kirg%N famil dec:lslon-maklngl,E father's last name.

. FIDENTIAL FOIA TREATVENT REQUESTED / FOR commﬁfﬁﬁiﬂ‘emﬁqg&% REORCE ONLY
property ownership. property ownership elong fo their mother's clan.



CRITICAL CONCEPT

Understanding Family & Power

PATRIARCHY
Ialsocid system winerd) VI VLT T T E R0
men hold the primary l.
v t, leadership, -
fgaom:;ln:‘ei?sioi?mz:ingp L ‘2.:.!.
property ownership. u

power and have more
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

influence in areas like



CRITICAL CONCEPT

Understanding Family & Power

MATRIARCHY
[Adodibtsystem ended VIV 1T

women hold the primary
power and have more
influence in areas like

government, leadership,

family decision-making,

.
property ownership |

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




CRITICAL CONCEPT

Understanding Family & Power

""Tlfﬂﬁ‘us TR VITATRIENERL (O ey e acr™

primarily through the inheritance are traced

mother's side of the primarily through the
family. father's side of the
family.

In traditional Chamorro

society, lineage and clan In many cultures, children

& affiliation are traced through toke their lather's last
. the mother's family. Children SO
belong to their mother's
clan.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CONCEPT

KEY TERMS

oy
A

=z

INHERITANCE

How things like
property, money, or
even family names are
passed down from
older family members
to younger ones after

someone passes a

LINEAGE/FAMILY TIES

Who is related to you in
your family, going back
through the years (like
your parents,
grandparents, great-
grandparents, etc.). It's
how you are connected

to your family.

LAND OWNERSHIP

Who has the right to
use and control a
piece of land. It could
be one person, a
family, or a whole
community.

wants
something.

e wa
CONFIDENT@{L / FOIA T%EGR}/I;NTYREQUESTED / FOR COMMITTEE ON EB

SOCIAL STRUCTURE

How a group of people or
a society is organized.
This includes different

groups within the society
and how they relate to

each other (like leaders,
different jobs people

deAT SN aNiIVDRSESRCE ONLY

DECISION-MAKING

The way choices are
made, either by one
person or by a group of
people together. This
could be in a family, a
village, or a whole
country.



CRITICAL CONCEPT

® - LINEAGE/FAMILY TIES
COMMITTEE COPY

Who is related to you in your family,

going back through the years (like your
. . parents, grandparents, great-
grandparents, etc.).

It's how you are connected to your
family.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




CRITICAL CONCEPT

INHERITANCE
sE COMMITTEE COPY

How things like property, money, or
even family names are passed down
from older family members to younger
ones after someone passes away or
wants to give something.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CONCEPT

LAND OWNERSHIP
E COMMITTEE COPY

Who has the right to use and control a
piece of land.

It could be one person, a family, or a
whole community.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CONCEPT

SOCIAL STRUCTURE
SE COMMITTEE COPY

How a group of people or a society is
organized.

This includes different groups within the
society and how they relate to each
other (like leaders, different jobs people
have, or social classes).

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CONCEPT

@O® I 0y

one person or by a group of people
together.

This could be in a family, a village, or a
whole country.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CULTURAL PRODUCTION

Claim Evidence Reasoning (CER) Response

How did Spanish Colonization Impact Chamorro Society?

ol SBEGOMMIFFEE-COPY

2. Use the graph|c orgaruzer to track how Claim: How did colonization disrupt the

| ti h 3 Chamorro materillinal system?
colonization ¢ angea. o  Evidence: Use 2-3 specific examples from the

readings.
o  Reasoning: Explain how your evidence
supports your claim.

Lineage/Family Ties
Inheritance

Land Ownership
Social Structure
Decision-Making

4. Reading sources (4): bit.ly/MatSour

o O O O O

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CER WORK TIME!"!

CER Breakdown — Let’'s Review!

Claim: Your main answer or position.

EwdencmlsLS)Eap@QMMITTEE COPY

from articles.

Reasoning: Connects the evidence to
your claim. Why does it matter?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



EXIT TICKET

USE CO

ITTEE C

What’s one thing you Where do you Who is reclaiming
eamed:aboun ' ' culture or resistin

Chamorro family or still see 'mpaCtS g

power that made you of colonization today — and how?

think about your own
culture or community?

today?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

| |  Print/Share Before Class:
' ey Vocabular).(
ITTTEE"COPY

Colonization
- Prepare These Materials: Th.e AENCas
' Africa
e Stickies or index cards for S-I-T and Asia
conclusive dialogue activities Pasifika

e Students will need headphones or
€2 BonHBBNTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Cultural Energizer

Pasifika Youth answer the

uestion, “What is Colonization?” As you watch, Take note of
q
something...

Interesting: What stood out to
you or caught your attention?

Troubling: What felt confusing,
unfair, or concerning?

R COMMITTEE ON EDUCATION AND WORKFORCE ONLY




INQUIRY #2

How can the 7 Pillars of
Colonization help us
analyze the ways

L Citidntregions ofthe 1 €

world and how people have
resisted these systems?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Graphic Organizer

Decolonization around the world

ExpertHome Group video activity BUSD - 007339

Instructions: You will get links to different videos. These videos are about times when one country took control of another in different
parts of the world: the Americas, Pasifika, Asia, or Afiica.

You will be given one of the videos to focus on and become very familiar with. While you watch, please write down important
information. Think about:

o  What happened?
« Which countries were involved?
o How did this affect the people who already lived there?
o What were the lasting effects?
1. Self-select groups of four e e B sty
2. Each group member will be il il i st Ao o o e R 6.
numbered 1, 2, 3, 4 Colonization Videos| *| Seven Pillars of Colonization
3. Make a copy of note catcher Mol A SOURCES e
« FESIGOMMIFFEE COPY
a ur assigned video : *
record good notes Use the provided graphic organizer to take

5. After all videos have been

watched and good notes recorded notes on the video you are assigned to be an

#1 will share their notes and 2, 3, expert on.
ans ‘}[r;”i," gsten ancti rﬁcord notes VIDEOS & SOURCE NOTES:
onto their document. No copying : :

6. Repeat until all members have bitl ColVids25
notes for all four videos COPY GRAPHIC ORGANIZER:

bit,

m
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ONYIKCATION AND WORKFORCE ONLY
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Case Study Landing Pae«
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COLONIZATION CASE STUDIES

N
whaTis R
NEOCOLONIALISM? k-
‘ / ’ NlﬂW' Trump’s AttaSRSORSTIAEHTS)

DEI and Black History
CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




COLONIZATION CASE STUDIES

BHITISH

- > ‘L ~7:r:::;’
6 i .IMPEHIALIS
' — uu‘
' La 20 ININDIR (glwts

IMPEIIIAlISM M

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




COLONIZATION CASE STUDIES

"FIGHTING

FOR FREEDOM ;

W UNTOLD

~ PACIFIC
HISTORY

NIAL FORCES

PED MODERN FIJI COLONIZIN é
GUAM

CONFIDENTIAL / FOIA TH

PUCATION AND WORKFORCE ONLY




COLONIZATION CASE STUDIES

WEAPONS

&k d
)‘:& »
/) . 18 : ’
SPANISH COLONIZATION EEE Sy
OF THE AMERICAS NEWS

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Case Study Work Time

e Using
headphones/earpods!

HOUSE COMMI'F [Fihd abrdakduisphce’

in the classroom to go
to!

e “Good notes” means
notes with examples,
not just summaries!

R COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Case Study Small Group Share Out

e Now that all videos are
done, #1 shares their
notes while 2, 3, and 4

HOUSE COMM [ T Tlenprogaiq s

e Remember, no copying!

e We will repeat until all
members have notes for
all four videos

R COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CONCLUSIVE DIALOGUE

Name Name Name Name Circlekeeper: . . Name Name
Name

Name Name

Community Circle

Name

Reflect on the videos you watched.

POMMITIEE COBY.

from my V|deo was..

e 2. The pillar | |dent|f|ed was

- because...

e e e Add more information to your graphic
organizer as you listen to your
classmates.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY

Name Place a talking piece in
the middle and explain

the significance

Name

Name

Name

Name




BUSD - 007348

Liberated Ethnic Studies
Model Curriculum
Consertium

We ask that you give LESMCC credit for any
portion OF THIS LESSON OR ITS
ACCOMPANYING SLIDES used and that you
respect the intended use of the material.
ENJOY!

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INQUIRY 3

EFFECTS OF COLONIZATION'S
INFOGRAPHIC

ccomrree oneou bR @
IMPERIA

DI ’?5':‘3"&.‘&

BUSD - 007349

TN

How can researching and
creating an infographic
about a specific region or
case study deepen our
understanding of
colonization and

5 SPANISH [ZATIO
OF THEAMERICAS

'\'v-'



Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

- Print/Share Before Class:

E Key Vocabulary

=E"COPY

e Print Small Group Infograghlc Dlscussm S Ll - s
e 7 Pillars of e Africa
Prompts Colonization S e
e Content e Pasifika
- Prepare These Materials: Knowledge & . et
’ Application ¥ ibeg, b
e Students’ 7 Pillars Jam Session organizer and e Icons Eoagle Drive
Home/Expert case studies documents e Clarity & Upload
e Stickies for conclusive dialogue Organization e Share
e (Optional) Make copy & setup Small Group e  Writing Quality

INfRONEBIENTIA ¢ EQU FREATMENR REQUESTED1FOR COMMITTEE ON EDUCAPON AN WAIRKPDREE ONLY
& Creativity



SPEAKER NOTES STRUCTURE

Below is a preview of the speaker notes in the following slides.

@ Purpose: Explains why this slide exists and what students should gain from it. Communicates the intention
behind showing or using this slide.

el SE COQMMITTEE COPY

These are teacher-facing directions.
3. Serves as a quick checklist of steps to make facilitation smooth and clear.

@ Suggested Script:

“Offers one possible way to present the slide. It's meant as support, not as a script to read word-for-word.
Teachers should adjust, rewrite, or remix to fit their own voice, style, and students’ needs. Teachers are the
experts in delivering this curriculum in their classroom.”

. Curriculum Tip:
Shares optional insights, background context, or strategies to deepen engagement. These are for teacher

awareness — ungWH é%ﬁwm%%%%F?é@WMlﬂEE ON EDUCATION AND WORKFORCE ONLY
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Days 13

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INQUIRY 3

EFFECTS OF COLONIZATION'S
INFOGRAPHIC

ccomrree oneou bR @
IMPERIA

DI ’?5':‘3"&.‘&

BUSD - 007353

TN

How can researching and
creating an infographic
about a specific region or
case study deepen our
understanding of
colonization and

5 SPANISH [ZATIO
OF THEAMERICAS

'\'v-'



CULTURAL ENERGIZER - TABOO

Goal: Get your team to guess

B et inyour own worss ik About 1 | the pillar of colonization b
| HOUSE co R, P e

‘ | See directions on the next slide!

T ‘

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




TABOO - DIRECTIONS

1. One player from your team draws a slip from the bowl.

2. Describe the Pillar using any clues EXCEPT:

HQUSE.LEIMIMTTTEE COPY

e Translations in other languages
Teammates shout out guesses.
If the team guesses correctly within 1 minute, you earn 1 point.

You may skip one word per turn if you’re stuck.

Keep gaing MOLHLEMS S AP -8R0 Rass ta dhe nextieam.

S o W



INQUIRY #3

How can researching and
creating an infographic
about a specific region or

b Ceglseanamg o U 1

colonization and
resistance?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



OV s

CRITICAL CULTURAL PRODUCTION

INFOGRAPHIC DIRECTIONS

Each students must create an individual infographic.

o LIS GRS TTEE COPY

You may work with a group on the same region, or choose a different region

to research on your own.

a. Ifyou’re in a group, everyone must share their research findings so you
can support each other’s learning.

All seven pillars must be included in your infographic

Use design tools like Canva, Adobe Express, or another approved app to

create your infographic.

CONFIDENTIAY/ FOfA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INFOGRAPHIC SAMPLE

JRBILLARSYOE
JCOLONVZNTIONSg

HOW COLONIZATION CHANGED
INDIGENOUS WAYS OF LIFE?

rood and hnl.th in cuan has changed s\gm.h:anl.l.
basss have taken

ﬁ ¢ GROWING FOR COLONIZER

chamorros relied on farming and fishing
before u.s. colonization. The seizure
of farmland to make nilitary bases

have forced the people to eat foods

at fast food chains imported fron the
colonizing country.

|. GRABBING LAND @

For over 123 years, the u.s. has owned cuam.

5. hesoNEDEHALFR B0 BedftinE o

itsland taken from the indigenous chamorros.

3. DEVELOPING COLONIZER'S COUNTRY

cuan is 5,600 miles southuest of california.
The military bases the vu.s.
Land allous the colonizer to extend their
war-making capabilities to countries Ln asia,
in particular china and north korea.

6. KILLING CULTURES

Fron 1898 to recently, the
chanorro people of ouam were
denied the right to citizenship
By Lts u.s. colonizer, and uwere
Banned from speaking their
indigenous language in an attempt
to kill chamorre culture.

has Built on chamorro

BUSD - 007358
INFOGRAPHIC SAMPLE:

bit.ly/ImgInGr

4. CONSUMING COLONIALLY

suan has the highest nilitary
enlistment rates than any state
tn the union. many chanorros feel
there is no other way out of poverty.
ouam has poverty rates Ko% higher
than states, and the people feel
hcg have to take the one chance
the colonizer gives.

race” since 1901 hg a8 SCoTuUS
decision. the court said the
chamorros are different fron
americans because “differing
from us in religion, custonms,
Laus, methods of taxation and
modes of thought, the
administration of government
and justice, according to
anglo-saxon principles”

1. EXPLOITING THE LAND

puring WHWIX, indigenous chamorros uere
forced into refugee camps while the u.s.
atlitary seized indigenous land to build
ailitary bases. after years of court
battles, the “compensation” chamorros
received for the seized Land averaged $1 an

Tl: §
f cuam ‘have
van cy s\dotod an “atien

INGHHPAGIEICHSUANDS Ras S



B

BUSD - 007359

INFOGRAPHIC RUBRIC ~ [itstyzsosees

. Content Knowledge &

Application (Seven Pillars

vible) RipEskr bV I TTEE € &P
(Icons)

Clarity & Organization o A

Writing Quality

Visual Appeal & Creativity A

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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INFOGRAPHIC RUBRIC ~ [itstyzsosees

Content Knowledge &

Appllcatlon (Seven Pillars) |
USE. COMMITTEECOPY

Accura ely ‘en iesan exp

how the chosen region A

experienced each of the Seven 9

Pillars of Colonization with

specific examples. ' ‘

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




BUSD - 007361

INFOGRAPHIC RUBRIC ~ [itstyzsosees

Visual Representation (Ilcons) I

1eec HOUSE COMMITTEEC@PY
ses approprae an efec ve |
icons that clearly represent and

reinforce the concept of each of 9 Al

the Seven Pillars. ' ‘

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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INFOGRAPHIC RUBRIC ~ [itstyzsoses

Clarity & Organization |

InforﬂM%MNHéETEEC OP Y

and organized manner, making it

easy to understand the o A
connections between the Seven

Pillars and the chosen region. ' ‘

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 007363

INFOGRAPHIC RUBRIC ~ [itstyzsosees

Writing Quality |

SentJ&QHrSEa@Q}MLMITTEECQPY

correct, complete, and clearly
explain how the region o A
experienced each of the Seven

Pillars. A

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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INFOGRAPHIC RUBRIC  [itstyzsoses

Visual Appeal & Creativity |

Infogli@cLESEu @QB(@MH(I TEEC OP Y

uses at least four colors
effectively, and presents ®) H
Information in an engaging and

creative format. ' ‘

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



REVISITING REGIONS

Take 3-5 minutes

oY
1.7 Find your

region group
2. Or confirm the

£ C

N# oy

AMERICAS it region you're
PASIFIKA o7 e working on
B : independently

E ON EDUCATION AND WORKFORCE ONLY
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LET'S GET TO WORK!

How can researching and creating an infographic about a specific region
or case study deepen our understanding of colonization and resistance?

3
4
3
4
3

S - Choose your regio |

L ORSTE MM TTER COPY
Step 3: Plan your infographic

Step 4: Create your infographic

Step 5: Final Check

Track your project with this complete
Project To Do list: bit.ly/7pil2do

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CHECKING IN - WHERE YOU AT?

&)USE CO ITTEE CO%%

| haven't picked | picked a region [ know my region,
a reglon yet or and started my ve started (or
I’'m confused research, but I still fi mshed) research,
about the have questions or and I'm ready to

assignment. need help. begin designing.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



HOW TO TURN IN YOUR INFOGRAPHIC

Step 1: Open the app you used to make your infographic. Download
your infographic as a .png, .jpg, or PDF file and save it to your
device.

ste [ &M o Baobie ARV 1k dic Ik kO PY

uploaded, click the file, then click the “Share” button to get the link to
your file. Make sure everyone in our school has access to the
document.

Step 3: Open the document your teacher gave you to turn in your
work. Find your name and paste the Google Drive link into the space
your teacher,

%h?gﬂ\ TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



COLLECTING SUBMISSIONS SAMPLE DOC

Document on which students paste their infographic URLS:

HERE (JSE COMMITTEE COPY
Teachers make your own copy

for your own class and then
share the link in Google
Classroom with your students.



SMALL GROUP PRESENTATIONS

Activity A: Divide into groups of 4-5 and present your
Infographic to each other.

Activity ii tljag ur@s sfio[ﬁftir

present ﬁ ETS 6 ITTEE
Activity C: Assess your peers presentation after it is
completed.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



SMALL GROUP PRESENTATIONS

Small group discussion prompts

victy/shodUSE COMMITTEE

Student-to-Student Rubric Assessment form
(link in speaker notes)

bit.ly/S2SinRu

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Name

Name

Name

CONCLUSIVE DIALOGUE

Circle Keeper:  yume

i

Place a talkmg piece in
the middle and explain

the significance

Name

What patterns or shared experiences did
you notice across your group’s
infographics?

How did visual elements help make your

4.

colonlza'uon S |mpact’?

How did these motivations compare with
what your group members found in their
regions?

How has your understanding of world
history changed or grown after doing this
work?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



BUSD - 007373

Liberated Ethnic Studies
Model Curriculum
Consertium

We ask that you give LESMCC credit for any
portion OF THIS LESSON OR ITS
ACCOMPANYING SLIDES used and that you
respect the intended use of the material.
ENJOY!

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



INQUIRY 4

DECCLONIZATION AND
OUR COMMUNITIES IODAI'

' muuullE i

BUSD - 007374

TN

How are communities
today reclaiming and
preserving their art,
culture, language, and
spaces as part of
decolonization efforts?



SPEAKER NOTES STRUCTURE

Below is a preview of the speaker notes in the following slides.

@ Purpose: Explains why this slide exists and what students should gain from it. Communicates the intention
behind showing or using this slide.

el SE COQMMITTEE COPY

These are teacher-facing directions.
3. Serves as a quick checklist of steps to make facilitation smooth and clear.

@ Suggested Script:

“Offers one possible way to present the slide. It's meant as support, not as a script to read word-for-word.
Teachers should adjust, rewrite, or remix to fit their own voice, style, and students’ needs. Teachers are the
experts in delivering this curriculum in their classroom.”

. Curriculum Tip:
Shares optional insights, background context, or strategies to deepen engagement. These are for teacher

awareness — ungWH é%ﬁwm%%%%F?é@WMlﬂEE ON EDUCATION AND WORKFORCE ONLY
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

11 Print/Share Before Class:

= . s = Key Vocabular).(
(6105 s cn v i V0N Bal

Resistance
Cultural Preservation
Decolonization

- Prepare These Materials: :
" Community Event

Blank sheet of paper or journal for
reflection
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Plan Ahead: Bring in Community Voices

We’'ll be hosting a Community
Organizing Panel during this unit!

You'll inkite( 28 idoal-or fanizafy,/bhidd, | T
or advocates to speak with students
about how events are used for activism

and care.

COMMUNITY PANEL PREP

CHECKLIST + TIMELINE

Goal of the Panel:

"4 Connect classroom learning to

BT Ee

"4 Inspire ideas for student-led
community events

You don’t need to be an expert to
make this happen. We’ve got you
covered with a step-by-step
checklist, sample emails, and
student prep materials.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY




INQUIRY 4

DECCLONIZATION AND
OUR COMMUNITIES IODAI'

' muuullE i

BUSD - 007379

TN

How are communities
today reclaiming and
preserving their art,
culture, language, and
spaces as part of
decolonization efforts?



CULTURAL ENERGIZER

You are about to hear a poem
by Kathy Jethil-Kijiner, a poet

rom b o oo OM

Kathy attended Mills College
of Northeastern University in
Oakland. These are the three
prompts we will discuss after

watching the video. (Next
Slide)

< > >l

I

bit.ly/KJKpoem
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>
—

Island to Tomb: The poem
shows the island changing
from a living place to a

e IO USE CO

How did this harm the land,
water, and air?

What does this tell us about
how people can destroy
nature, and why is it
important to protect our

Hidden Harms & Lies: The
poem mentions "leaking

nuclear waste" and lies like
illnesses are normal."

MMLLEE

harming the environment
also hurts people?

Why is it important to be
honest about pollution and
to keep people healthy
when we talk about
protecting the planet?

m CULTURAL ENERGIZER

Who Has the Power?
The poem asks, "Who
gave them this power?

Who anointed them with
e Ry

What does this make you
think about who gets to
decide what happens to
our land, water, and air?

How can we use power to
protect the Earth instead
of harming it?

Earth? CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



CRITICAL CULTURAL PRODUCTION

Rooted in Resistance: Creating a Community Event for
Cultural Preservation & Decolonization

In this project, you'll desi n a website for a hypothetical

community event that hig Ilghts art, food, space, and local
OIS CONINIITT
You'll use

history and connect it to real-life efforts happening today in our
communities.

Along the way, you'll grow your skills in:
e Reading and research
e Writing and speaking
e Critical thinking
e Listening and working with others

This project is about imagining change—and learning how to
honor culture, build community, and stand up against injustice.
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PROJECT ESSENTIAL QUESTIONS

1. What are the lasting impacts of colonization on
people and culture?

2. Ho peoPp| m Hiesyresisti
ool bin . COMMITT

3. What does cultural preservation look like in our
own local context?

4. \What is the difference between cultural
appreciation and appropriation?

5. How can events help communities heal,
connect, and resist injustice?

Pair share: Which question
stands out to you? Why?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKEORCE ONIY




Journal Reflection

Revisit your notes on colonization in
different parts of the world (Asia, the

At OEUSE COMMITTEE COPY

e Pick 1-2 examples that inspired you
or made you feel something.

Write: How did these communities
experience colonization? How did
they resist or preserve culture?
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

ey Vocabulary

I e

Galleu Walk Handout - Print/share
enough for each student

(' Prepare These Materials:

Remind students to bring their
Journal entries from last class
Print and cut Inquiry 4 Exit Slip for

| AL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
each stU4en
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Global to local: How are Bay
Area organizations

e

respondiing to coionizati~n

Goal: Learn about how Bay Area organizations are responding to
colonization’s legacy and creating change.
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Cultural Energizer - Journal Share Out

e Revisit your notes on colonization in different

C TTEE COPY
e Pick 1-2 examples that inspired you or made

you feel something.
e Think: How did these communities

experience colonization? How did they resist

or preserve culture?
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Gallery Walk Prep

Print the articles and place
around the room. There are 16

articlq toral] Stidente Wiy [ T TEE COPY

have to read 6.

Print and share enough Gallery
Walk handouts for this activity.
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CETAAE]

How It Works

1) Move around the room with your partner

st henrEnded MMITTEE COPY

2)

3) Answer the 3 prompts on your handout.

4) Rotate when you hear the timer or music
cue.
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The 3 Prompts

Look for these things:

1) t'stly‘ ani 8 n

iU SECOVMMITTEE COPY
2) Which Pillar of Colonization

does their work respond to?
3) How are they working for

change or justice?
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Rotation Reminder

Spend 2-3 minutes at each
station.

writelyduthotes, COMMITTEE COPY

Move when the signal goes off.
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=,

. What did you notice?

Which organization stood out

whic st eam VI TTEE COPY

most?
What surprised you?
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Choose ONE organization you
read about today:

» WP bfedioniatibnliviby[ [ T TEE COPY

responding to?

e \What action are they taking?

e How could what they’re doing inspire the
community event YOU will design?
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

11 Print/Share Before Class:

[ﬁ’i . i ey Vocabular).(
- REUSECOMMIT FEE"COPY

4(' Prepare These Materials:

Prepare a blank note sheets, paper or

journals for students to take notes

Chart paper to track checklist

Print and;mtd_i@ug' lmrﬂyﬁbéih &H)ES‘TB QR30MMHTEE ON EDUCATION AND WORKFORCE ONLY
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What Makes a
Powerful Community

Event?

Goals: Learn about what makes community events meaningful. Use what we
learn to start brainstorming your own event for the Rooted in Resistance project.
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Cultural Energizer - Think Pair Share

Think of a cultural or community event
you’ve been to (a festival, march, school

= PIOUSE COMMITTEE COPY

What made it memorable?

Share one example with a partner.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Event Analysis Intro

What do powerful events include?
WEe'll look at videos of Bay Area events.

ray atteftb 3 JSE COMMITTEE COPY

e \What's happening?
e \What connects it to culture or resistance?
e \Who is involved? Who is it for?
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Event Analysis - Berkeley Juneteenth Celebration

As you watch or look... jot
down what you notice.

9 MUSIH E Tl B“ﬂ‘-ﬁm
' Food? OUS = JUNETEENT
@ Language or storytelling? ;_._____,__ ESTI M_

99 Who's there? 2

Welc%me to

% Message or purpose?
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Event Analysis - San Francisco Carnaval

As you watch or look... jot
down what you notice.

sl OUSE C(

'\ Food?

' Language or storytelling?
@9 Who's there?

% Message or purpose?
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Event Analysis - Sunrise Gathering on Alcatraz Island

As you watch or look... jot
down what you notice.

i) Musia? T\ @% N &
"M LIOUSE C
' Language or storytelling?
@9 Who's there?

% Message or purpose?

|Sunrise Gathering

....... ~ ILARTES 1510850
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Event Analysis - Oakland Lunar New Year X Black History Month

As you watch or look... jot
down what you notice.

J)J‘ MUSiG?  _, s
' Language or storytelling?
@9 Who's there?

% Message or purpose?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Class Discussion

What did you notice?

What made these events feel powerful?

What paftdrésido yoy ke éerés i/ | [ TEE COPY

examples?

(We’ll chart your ideas together.)
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Our Event Checklist

Let’s list the ingredients for a strong event...

o Food & art

» wsidd el COMMITTEE COPY
) Community partners

o Clear purpose/message

s Connection to culture & history

(We'll add more as you brainstorm!)
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Your Turn: Initial Brainstorm

Brainstorm Your Event!

1. What kind of community event could YOU

wHQUSE COMMITTEE COPY

What will make it meaningful?
4. Which checklist items will you include?

e
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Before you go...

Answer on your Exit Slip:

« onehifghb byl ibivddl TEE COPY

now
e ONE thing you still need to figure out
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

Print/Share Before Class:

: Shids E IfeyVocabuIary
AT A = B

Share Student Question Bank for each Cultural Appropriation
small group Cultural Appreciation

-

(' Prepare These Materials:

Print and cut for each student Inquiry
4 Exit Slip - Day 4
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Mini Lesson: Cultural
Appropriation vs. Cultural
Appreciation

How can we create events that celebrate cultures
with respect?
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Why This Matters for Our Events

e Some of us will create events
for our own culture.

o Soinp(ofluswitl beibspired Ay T TEE COPY

cultures different from our own.
e Curiosity is GOOD—but we
must avoid causing harm.
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Two Key Terms

Cultural Appropriation — Taking parts of
another culture without permission or respect,

e OIS E COMMITTEE COPY

honoring, and engaging with another culture
respectfully.
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Questions to Ask Ourselves

Before using a cultural element, ask...

Do | understand its history and meaning?

o Am 1 ifcbiinblbeobe Frorin itV [ [ TTEE COPY

planning?
Could it hurt or offend if taken out of context?
Am | giving credit or support to the community?

s it sacred or private?
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Which is Appreciation? Which is Appropriation?

Scenario 1: A student uses Indigenous regalia
as costumes.

HOUSE COMMITTEE COPY

Scenario 2: A student invites a mariachi group
to perform and explains why it matters.
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How can YOU make sure your
cultural event comes from a

place of@pprediation? VIMI'TTEE COPY
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Next Up: Community Panel
Pren

Tomorrow, we’ll be meeting local organizers to see
how they use events to make change.

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Why are we meeting these panelists?

e |earn how real organizers
plan events

o Getifdpiratibh fof 3lvldwd I TEE COPY
projects

e Ask meaningful questions
about their work
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Small Group Brainstorm

In groups of 3—4, create a list
of questions to ask anells

MMITTEE CORY

e A oOu pannmg even

e About challenges &
successes

e About working with

CO l I I I I I mllm a)IA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Let’s Share!

=ach greye F8Fe tSKINH TTEE COPY

questions.
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Building the Final List

Our Panel Questions

(Teacher writes a running list here—8-10 final questions)

HOUSE COMMITTEE COPY
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e Teacher finalizes question

. SO SE COMMITTEE COPY

curiosity to the panel!
e Panel Day: !
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

7 B g

Catcher | Edit
Print questions for panelists

¢{' Prepare These Materials:

Introduction slides for the panelists.
Student created questions
Student facilitator to read questions

Than k yg&hﬁ?&ﬁﬂﬁ I'-%[A ?&R%l‘?&ﬁﬁgﬁ!ﬁ! i—%)t?COMMﬂTEE ON EDUCATION AND WORKFORCE ONLY
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What’s one way
you’ve seen an
event make a

WQ'COme to the difference in your
. community?
Community
Organizing Panel

Goals: Learn how community events can be acts of activism and care. Hear
from local organizers & artists who create change.
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Meet Our Panelists

Our Guests

e [Insert Names + Orgs/Art Forms]

. e OEISEATOMMITTEE COPY

Please welcome our panelists!
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Student-Led Q&A

Student-Led Questions

e Listen carefully.

+ ce kb Bt don M I TTEE COPY

later.
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Open Q&A

Your Turn!

e Do you have a follow-up question?

* s eI I TTEE COPY
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Debrief & Reflection

Quick Reflections:

o What stood out from today’s panel?

> FTFSECOMNMITTEE COPY

o What ideas can we borrow for our own
event?

Let’s thank our panelists before we close!
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Days 7-8
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

Print/Share Before Class:
ey Vocabulary

= GO 17 R g
Share htip://bit.ly/BrkOrgs Edit
If students need support with local

organizations
¢{' Prepare These Materials:

Edit/share Rooted in Resistance
Community Event Project Rubric
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Planning & Website

IR B A

You’re going to design a website for a community event that celebrates
cultural preservation and resistance.
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Your Goal

Create a community event website that:
e Celebrates cultural preservation and

. Hiongehbd b LOMMITTEE COPY

food
e Invites the community to learn, share, and
connect
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Your Event Should Include...

1. Athemeltitle that reflects cultural preservation
& decolonization
3+ local organizations to invite as partners

¢ ed ST CONMNMITTEE COPY

event

A community space to host your event

6. Adetailed invitation section (Who, What,
Where, When, Why)

7. Awelcome speech to explain your event’s
purpose

8 s (O ptl on al ) '%CIIM%ETQI!F/ I%QQTMQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY
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How Your Project Will Be Graded

& Connection to Global Research — Links

colonization history to your event

#s Even ent— + s, 2+ artists, 1+

cart BSOS E COMMITTEE COPY
B Website Design & Organization — Clear

layout, visuals, easy to follow

%> Cultural Awareness — Shows appreciation vs.

appropriation

/ Welcome Speech & Event Purpose -

Explains theme, purpose, connection
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Sample Rubric

Category Points Criteria

Connection to Global Research 4 pts Thoughtfu"y connects past
colonization to local cultural work

Event Content 4 pts Includes 3+ orgs, 2+ artists, 1+
B restaurant,and ver GY
Website Design & Organization 4 pts Clear sections, organized layout,

visuals added

Cultural Awareness 4 pts Demonstrates appreciation vs.
appropriation; honors culture
respectfully

Welcome Speech & Event Purpose 4 pts Clearly explains event theme,

purpose, and personal connection
CONFIDENTHALFOIATREATMENT REQUESTED  FOR COMMITTEE ON-EDUCATHON-AND-WORKFOREEONLYY— — - — —m




Brainstorm Document

Brainstorm First, Build Later
Title/Theme ldeas

s PRl L S OMMITTEE COPY

Brainstorm Document
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Website Structure

Your Website Pages
e Homepage = Event Overview + Welcome

. mQUISEGCQMMITTEE COPY

Connection to Global History

e Partners Page = Organizations, Artists,
Food

e Invite Page = Date, Time, Location, Who's
Invited, Why It Matters
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Tools You Can Use

Pick Your Platform

o (G '
* SP50SE COMMITTEE COPY
e Adobe Express
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Today’s Focus

4 Start filling in the

L SRR TIMITTEE COPY

group
J Be ready to start website

building next class!
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Optional Resource Reminder

Need Ideas?

Checkibit BACrSrohedd | TEE COPY

partners & inspiration.
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CHECKING IN - WHERE YOU AT?

%)USE CO ITTEE CO%

I’m not ready yet. I’m almost ready. I’m ready to go!
| still need to finish | have most pieces My brainstorm is
my brainstorm or but need a little solid and | can start

get more ideas. more planning. web design today.
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Today’s Focus: Build Your Event Website

d  Set up your website pages
(Homepage, About, Partners, Invite)

- g:;‘gﬁ@@‘S‘E"@WMTTTEE COPY
[ Start designing with images, colors,

and fonts that fit your event theme
1  Ask for feedback from classmates or

teacher as you go
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I_

ow You'll Be Graded

BUSD - 007443

Category Points Criteria

Connection to Global Research 4 pts Thoughtfully connects past
colonization to local cultural work

Event Content 4 pts Includes 3+ orgs, 2+ artists, 1+

A

HOUSE COMMITTE

FCOPY

Website Design & Organization 4 pts Clear sections, organized layout,
visuals added

Cultural Awareness 4 pts Demonstrates appreciation vs.
appropriation; honors culture
respectfully

Welcome Speech & Event Purpose 4 pts Clearly explains event theme,

CLOMEIDEMTIA—AEOHA-TREA
CUNFIUECINTIAL T TUIA TREA

purpose, and personal connection
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CHECKING IN - WHERE YOU AT?

&)USE CO ITTEE CQﬁ%;&

I’'m adding

I’m setting things content. designing.
up. I lishi
’'m stil |guilding ' have my pages T
. and I'm filling in | ont d
Padesiclieiating text, images, and Rt tad
out layout. inee flow.
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Website Presentations Coming Up!

What you’ll do:
A Present your website to the class

T IISE O RIMITTEE COPY

What we’ll do as a class:

4 Listen to each presentation

[ Reflect: “What did you learn about
decolonization, organizing, or your own
values?”
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Teachers, Remember to check the speaker notes!

In Google Slides, click View — Show Speaker Notes (or drag up the hidden notes bar)
to see facilitation tips and suggested scripts.

TEACHER PREP - BEFORE YOU TEACH THIS LESSON

11 Print/Share Before Class:

= . _ . = Key Vocabular¥
- BROSEUEENT Frensy

student unless being shared digitally)

4(' Prepare These Materials:

Decide if presentations are whole class or

small group

Timer(s) for presenters

Blank she@b@fiiape frremaioreduBoEES FOIOMMITTEE ON EDUCATION AND WORKFORCE ONLY
reflection



BUSD - 007448

Presentation Day:
Community Event

Websites

Goals: Share your website + welcome speech, Learn from each other,
Reflect on our learning
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How You’ll Be Graded

Category Points Criteria

Connection to Global Research 4 pts Thoughtfu"y connects past
colonization to local cultural work

Event Content 4 pts Includes 3+ orgs, 2+ artists, 1+

HOUSE COMMITTE

Website Design & Organization 4 pts Clear sections, organized layout,
visuals added

Cultural Awareness 4 pts Demonstrates appreciation vs.
appropriation; honors culture
respectfully

Welcome Speech & Event Purpose 4 pts Clearly explains event theme,

purpose, and personal connection

CLOMEIREMTIALAEOIA-TREATA TTFEE-OM-ERHCATION-AMP MO RIKEARCE-OMN-\
CUNFIUECINTIAL T TUIA TREA MEN?‘R‘EQUES?EB‘)’FG%@MM{ TTEC UINTCUUCATIUIN AND VWURNPFURULE UINCT




Two Presentation Options

Option A: Whole-Group
- Each student presents to the whole class

THEGUSE CONMMITTEE COPY

Option B: Small Groups
- Class divides into 3—4 groups
- Students present in small groups for 5-6
min each with time for questions in groups
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Expectations for Presenters

Presenters Will...
e Share your website (Homepage — Invite

. R QUSECOMMITTEE COPY

e Highlight the event theme and why it
matters
e Keep it within the time limit!
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Expectations for Audience

Audience WiIll...
e Listen actively to each presentation

: SHOUSHCOMMITTEE COPY

e Offer peer feedback (kind, help ul,
specific)
e Be ready to reflect at the end
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Peer Note-Taking & Feedback

Peer Feedback Sheet
e One thing you learned about culture,

ceoppio grogayng M TTEE COPY

e One strength of the
website/presentation
e One suggestion for improvement

Optional: Quick peer grade (1-4 scale)
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Presentation Order / Group Directions

Presentation Order
[If whole groupl:

anesIIQUSECOMMITTEE COPY

randomly)

[If small groups]:
Table numbers/groups shown here
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Time Check Reminder

Timing:

Presenify J4Teae” ONMITTEE COPY

Questions: 1 min (whole group or

5—6 min each (small groups)
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Final Reflection

Whole-Class Reflection After all
presentations:

ReﬂectHQlJSEs $SIMMITTEE COPY

What did you learn about
decolonization?

What did you learn about organizing?
What did you discover about your own
values?
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Name

Name Name Circle keeper: ...,

@“’-Tll;

CONCLUSIVE DIALOGUE

= Place a talking piece in /
\ the middle and explain
: Mﬂw cance [ /
\ { J | /
, . [

Name

OMM@@&@E

(1) Reflecting on the world: Where have you seen
examples of colonization, resistance, or decolonization
in historical or current events? How do these
examples connect to what you learned in this unit
about the lasting impacts of imperialism?

G@Rw loes this unit

connec” ‘o your own commun'y~ “re " ere ‘ocal
efforts to reclaim language, culture, or land? What role
can you play in supporting decolonlzatlon and justice
in your community?

(3) Reflecting on the self: What have you learned
about your own identity, values, or perspectives
through this unit? How has studying colonization and
resistance shaped the way you see your place in
history and in movements for justice today?

CONFIDENTIAL / FOIA TREATMENT REQUESTED / FOR COMMITTEE ON EDUCATION AND WORKFORCE ONLY



Work Doc for Teaching Palestine at Emerson Working Group

BUSD - 007596

2025 Goals

Creating plug and play lessons
Accountability Partners

Add back matter, author’s notes into the slides

Connecting Lessons to things we are already teaching

Outside ways to support Palestine-information sharing

Families who need support and do they feel safe in our community

What are the resources? (with links)

Who linked this in case | have question

Know Your Rights-Feb 27th 5-7pm

Molly

Emerson Slideshow with
Palestine Children’s Books and Focus Questions

Molly, Katie, Morgan

Example 1 (Teach Palestine)

Example 2 (A Poppy This Spring)
Folding video

Historical Foundation Video of Dr. Ussama Makdisi Joemy
Jewish Voice for Peace Molly
Bassan’s First Hand account and reporting from inside Molly
Palestine.

Teach Paestine Joen'y
Camps Breakerz break dancing crew in Gaza Joemy
Follow their Instagram account (@campsbreakerz), best

place for current videos

Siti’s Bird Youtube read aloud and lesson Joemy
Siti’s Bird Molly’s redone Slide Deck (same lesson) Molly
Rethinking School (publishes end of Feb, so probably will Joemy
send out early March)

Lesson, articles, and lessons

Pre-order Teaching Palestine lessons and resources

Zines examples Joemy

Elementary Children’s Reading Aloud List

Homeland-My Father Dreams of Palestine by Hannah Moushabeck

These Olive Trees by Aya Ghanameh
Map of Falasteen by Maysa Odeh

Sitti’'s Secrets by Naomi Shihab Nye
Sitti’s Bird, A Gaza Story by Malak Mattar
We are Palestinian by Reem Kassis
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